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Purpose of the Study
The purpose of this study was to investigate the growth patterns
of predominantly Black four-year higher education institutions during
the period 1966-1976, with projections about their future. The variables
selected to measure growth patterns in this study were; enrollment
trends; changes in the faculties and facilities (especially libraries);
resources and funding and institutional accreditation status. The descrip¬
tive-historical method was used to accomplish the investigation.
The Population and Sample
The population of this study consisted of seventy-eight (78) four-
year predominantly Black institutions of higher learning in the United
States and its territories that were predominantly Black higher education
institutions in 1966 and remained as such through 1976.
The sample selected for this study is the entire population — a
census. The sample consisted of forty-six (46) predominantly Black four-
year private higher education institutions and thirty-two (32) predomi¬
nantly Black four-year public higher education institutions.
Findings
This study gave rise to the following findings:
1. The total enrollment showed a continuous yearly increase for
the first five years and a yearly decrease for the next four
years, with a dramatic increase during the last year, and a
net gain in enrollment over the ten-year period of this study.
2. A very dramatic change in the faculties of Black institutions
over the ten-year period of this study was shown by the increase
in the percentages of faculty holding the doctorate from
eighteen percent average in 1966-1967 to an average of forty
percent by 1975-1976.
3. Even though there were distinct increases in the number of
volumes and the annual expenditure for libraries for all the
institutions over this ten-year period, only the public insti¬
tutions exhibited these increases by several hundred percent.
4. In spite of the financial problems and other difficulties and
the prediction of doom prior to and at the beginning of this
period with regard to these institutions, not a single one of
them had to close its doors during the period of this study.
5. Over the entire ten-year period of this study, all public in¬
stitutions (except one, for a period of two years) had insti¬
tutional accreditation granted by their regional accrediting
agency and only five private institutions were without insti¬
tutional accreditation status, over the entire ten years.
6. The majority of these institutions will be hard-pressed to mod¬
ify their mission, purpose and curricula, if they are to survive
in the future.
Conclusions
Based on the findings of this study, derived from data analysis of
information collected on questionnaires as well as the interviews, the
author has drawn the conclusions listed below:
1. Higher education seems to be following the trend of public educa¬
tion in the sense that in spite of significant efforts to achieve
a unitary system in which institutions are not distinguishable
by a majority race, there are and appear will be for years to
come predominantly Black schools.
2. These institutions have been able to be competitive in attract¬
ing credentially qualified persons in both the Black and white
community to serve on its faculty.
3. The administrators of these institutions had come to realize
that serving a unique segment of a pluralistic society could
no longer be used as an excuse for asking students and facul¬
ties to accept inadequate facilities. In fact, it appears as
though the administrators feel that the facilities (especially
libraries) need to be above the required standards of accredi¬
tation if these institutions are to continue to serve a valu¬
able purpose in society.
4. These institutions, especially the private ones, will obtain
no serious relief in the near future in the "management of
shortages" (except via aid from the Federal Government, in
some instances) and the vitality of their future is seriously
related to the economic problems of society and the manage¬
ment ability of the administrators of these institutions.
5. These institutions did not wish for their unique roles and
their financial dilemma to be used as an excuse for their not
providing quality programs, facilities and activities for
their students to be favorably competitive once they graduate.
6. The future of most of these institutions, just as their pasts
have been, will have a strong advantage with regard to survival
in that these institutions see survival as a real probability
and a real issue that has to be given certain priority attention.
Implications
The study gave rise to the following implications:
1. The enrollment in these institutions will increase at a modest
rate for private institutions and at a substantially higher
rate for public institutions.
2. The faculty of these institutions had much better paper cre¬
dentials in the last year of this study than the faculty at the
beginning of this study; and these institutions have been able
and will continue to be able to compete and obtain qualified
persons in the Black and white community.
3. Libraries and other inadequate facilities must be substantially
improved if the predominantly Black four-year higher education
institutions are to maintain and improve growth.
4. Many of the institutions, especially private ones, must insti¬
tute more sophisticated and efficient management systems that
can produce volumes of data annually, if they are to obtain
needed funds from philanthropic foundations and the Federal
Government in the future.
5. Many of these institutions will have to redefine their missions,
curricula, purposes and increase their vitality in the Black
community, if they are to continue to survive as viable units.
Recommendations
Having completed this study, the author makes the following recommenda¬
tions:
1. A study be conducted that investigates the prevailing condi¬
tions of institutions not included in this study: those
which were predominantly Black in terms of enrollment in 1966,
but their enrollment composition changed to predominantly
White before 1976, and also those institutions that were pre¬
dominantly white in 1966 and became predominantly Black before
1976.
2. The predominantly Black higher education institutions (es¬
pecially the private ones), more vigorously investigate sources
for funding their library collections, in order to give stron¬
ger support to their academic programs.
3. The predominantly Black institutions that do not currently
have effective and efficient management systems, which clearly
provide adequate data and unambiguous accountability of re¬
sources on a periodic basis, make it a priority to establish
such at the earliest feasible time.
4. A detailed study be conducted to measure the amount of support
that the alumni of these institutions provide for their alma
mater and to measure the current esteem of these institutions
in the Black communities in general.
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CHAPTER I
THE PROBLEM AND ITS SETTING
Background and Rationale
There appears to be an American consensus that the traditional
system of higher education no longer meets the educational needs of an
increasingly rapid changing society. The original purpose of colleges
and universities was not to provide a general higher education for the
entire citizenry, but only to a select group. Slavery, involuntary
servitude and racial discrimination were not originally acknowledged
as factors that would impact this view of higher education. Later,
education was recognized as being a human right and a social need which
was no longer preserved for a select group, but a ladder by which
everyone has a right to climb as far as he has the ability. With the
racial and social climate being what it was in America in the 1860's
and with the majority of Black people living in the South, Black col¬
leges were established and developed for the education of Black
Americans.
One thing that is clear throughout American history is that know¬
ledge has been the greatest single factor that has helped people to
transcend social, cultural and economical barriers that limited and
restricted their forefathers. This fact is perhaps most graphically
1
2
portrayed among Blacks and other minorities in this country. As America
gradually undergoes the process of becoming, in practice, a pluralistic
society, it appears quite obvious that for Blacks and other minorities,
formal education in general, and especially higher education, is the
most reliable vehicle for economic and social mobility.
Historically, the predominantly Black institutions of higher
learning have been the primary producer of Black college graduates.
This was not merely by the choice of the students -- it was the only
opportunity that the vast majority of Blacks had for obtaining a col¬
lege education. A majority of the institutions had consistently denied
Blacks and other minorities access to higher education within their
walls. For Blacks in particular, the dual system of education was both
rigid and real; mores, folkways and laws had established and maintained
a dual system of education — one Black and one white.
In 1954, the Brown v. Board of Education, Topeka, Kansas was signal
which expressed the changing mood of the legal system in America with
regard to supporting and tolerating dual systems of public education or
dual systems of higher education being supported by state and Federal
funds. Many observers did not take the 1954 Supreme Court case seriously
until the Civil Rights Movement in the 1960's reached unprecedented
numbers, influencing them to demand the implementation of the
law, here and now. The Federal legal system supported these demands,
especially in the area of public school desegregation. By 1965, there
was a concerted effort being made to desegregate majority institutions
of higher education by Blacks, other minorities, and the Federal govern¬
ment.
3
The passage of the Civil Rights Act in 1964, which aided desegre¬
gation of schools, was a direct result of the protests of the sixties.
In an article in 1965, Dr. Martin Luther King, Jr. wrote, ".. this
legislation was first written in the streets."^ The Civil Rights Act
was instrumental as a booster to the then lagging enforcement of the
Brown decision of 1954.
With the enactment of the Civil Rights Act came many other court
cases related to desegregation in higher education. One of the higher
education cases that followed was - Adams v. Richardson, filed by the
NAACP Legal Defense Fund against the Department of Health, Education,
and Welfare in 1970. According to Haynes of the Institute for Services
to Education, the Adams case was ".. the first attempt to utilize princi--
ples established in the Brown case in an effort to desegregate higher
2
education".
The Adams v. Richardson (1970) case caused much concern among
presidents of predominantly Black colleges, especially, those who were
heads of public higher education institutions. Their desire that the
courts give a negative decision in this case reflected the voice of
many. The Black higher education presidents through their association
with the National Association for Equal Opportunity in Higher Education
(NAFEO) vigorously warned what would happen if the court decision was
not negative; access to predominantly Black public higher education insti-
^^hrtin Luther King, Jr., "Let Justice Roll Down," Nation, (March 15,
1965): 271.
2
Leonard L. Haynes, III, A Critical Examination Of The Adams Case:
A Source Book, (Washington, D. C.: Institute for Services to Education,
197S), pp. 1-8.
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tutions would once again be endangered by a single system. For what
was desired was support for all the existing institutions, rather than
dismantling some of them.^
The Bakke v. University of California Board of Regents case in
1978 was a recent indication of the new mood that had developed in our
society with regard to higher education. Many persons were saying that
reverse discrimination had taken place because an extensive amount of
assumed preferrential treatment had been given to Blacks and other
minorities. Rev. Jesse L. Jackson, head of OPERATION PUSH in Chicago
states, "The Bakke decision means no more special treatment, no more
special programs, no more special nothing. And if we are not careful,
2
ultimately, there will be no more us."
Thus, the period of 1954-1978 has been marked by significant court
cases affecting higher education, especially for Black and other minori¬
ties in terms of adopting policies aimed at equality and integration.
It is understandable why most of the court cases pertaining to desegre¬
gation have originated in the Southern region where the majority of
Black Americans live and where there has been a dynamic changing climate
in race relations.
With few exceptions, most of the predominantly Black colleges and
universities are located in this region. These institutions have strongly
felt, to a greater degree, the impact and influence in the American social,
^Jane E. Smith Browning and John B. Williams, "History and Goals of
Black Institutions of Higher Learning," ed. Charles V. Willie and Ronald
R. Edmonds, in Black Colleges in America (New York: Teachers College
Press, 1978), pp. 68-95.
2
"For Blacks, Bakke Is Dangerous," Atlanta Constitution, 10 July
1978, sec. A, p. 5-A.
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economic, and political order, than have the white higher education
institutions. The role of the Black college in America has been one
of a continual challenge toward suppressing racism and inequalities.
Predominantly Black institutions of higher learning have existed
in America since the 1850's (prior to the Civil War) and new ones
have been chartered as recent as 1977. The annals of higher education
have made many references to these institutions over the years for
various reasons. However, it appears as though the Civil Rights Move¬
ment and the desegregation issues of the 1960's ignited special interest
in these institutions, collectively; both praising them for their
existence and contributions and condemning them for having been per¬
mitted to survive and to be productive. Specifically, this period
witnessed the beginning of several major studies that give some insight
with regard to predominantly Black higher education institutions or make
some interesting comparisons or analyses that relate directly to these
institutions.
One of the early and perhaps most comprehensive of these studies
is authored by Earl McGrath, entitled The Predominantly Negro Colleges
and Universities in Transition (1965). This study is quantitative in
nature, with the primary purpose of assessing the kinds of higher educa¬
tion institutions (four year and two year) available to Blacks and the
number and type of students who take advantage of these institutions.
The study gave rise to many suggestions for the predominantly Black insti
tutions, in terms of policies and practices to enhance existing opportuni
ties and to improve their quality.^
^Earl J. McGrath, The Predominantly Negro Colleges and Universities
in Transition (New Yorkl Bureau of Publications, l9bb), pp. 5i-4.
6
A Few years later, Jencks and Riesman (1967) published a study
which included a sample of one-hundred ten Black colleges. The publi¬
cation of the findings caused many Black educators to take issue with
these results, in particular, with the manner Jencks and Riesman des¬
cribed Black institutions, "By almost any standard, these colleges and
universities are academic disasters,"^ These researchers also charac-
2
terized Black college presidents as being "domineering and tyrannical."
Some of the Black higher education administrators responded to these
charges through an article entitled - "The American Negro Colleges: A
Reply to Riesman and Jencks, " in the Harvard Educational Review (1967).
Carnegie Corporation of New York has been involved with the pre¬
dominantly Black institutions of higher learning through research and
programmatic funding. This funding source has made financial contribu¬
tions to support studies which enhance and increase the capability of
the predominantly Black colleges and universities to make higher educa¬
tion more accessible to Blacks. Since 1967, financial support efforts
from Carnegie Corporation have been flowing into many Black colleges
and universities.^
As one reviews the research which has been conducted in regard to
predominantly Black higher education institutions, it is of interest to
^Christopher Jencks and David Riesman, The Academic Revolution
(New York: Doubleday and Company, Inc., 1968), p. 433.
^Ibid., p. 425.
3
Southern Association of Colleges and Schools, "Supportive Services
to the Commission on Colleges With A Thrust On Desegregation in Higher
Education," Proposal to the Carnegip Cnrpnratinn. of New York, (Atlanta,
Georgia: Southern Association of Colleges and Schools, June 1977), pp. 1-3
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consider a dissertation by Carlos Arce (1976). This study is an em¬
pirical review of data on national trends in Black enrollment and
measures Black participation in predominantly white higher education
institutions. Arce makes a comparison between Black and white insti¬
tutional patterns of enrollment from 1946 to 1974.^
Brown and Stent addressed the issue of racial and ethnic minorities
in higher education through a study that analyzed the status of these
minorities enrolled in institutions of higher education in America.
The sample consisted of five major minority groups, as identified by
the authors. The authors examined the kinds of programs in which minori¬
ties are enrolled and the amount and kind of financial assistance these
2
students acquire.
Most of these studies aimed at some type of assessment of the pre¬
dominantly Black higher education institutions in their pre-1970 years
or indeed, the pre-1966 years. Most current observers of higher education
will agree the period 1966-1976 appears to be unique and needing exami¬
nation.
It is generally acknowledged that a considerable amount of attention
had been placed on education for Blacks and other minorities during the
period from 1966-1976. Deliberate efforts were made in some arenas to
^Carlos H. Arce, "Historical, Institutional, and Contextual Deter¬
minants of Black Enrollment in Predominantly White Colleges and Universities,
1946 to 1974" (Ph.D. dissertation. University of Michigan, 1976), pp. 1-10.
2
Frank Brown and Madelon D. Stent, Minorities in U. S. Institutions
of Higher Education (New York: Praeger Publishers, 1977), p. 1.
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aid in the improvement of predominantly Black institutions, the primary
and almost exclusive producers of Black college graduates prior to 1966.
In addition to providing some special aid for these institutions, critical
analyses began in many arenas to project the role and determine the sig¬
nificance of these institutions in the future. Resulting from these
reviews, there has been widespread discussion that a number of these
institutions would no longer be in existence by the 1980's. To what
degree has this kind of discussion proven to be of any value or signifi¬
cance? Also, how have the special efforts to ignore Black schools on the
one hand and desegregation of majority institutions on the other impacted
the growth of these institutions during the first ten years of post Civil
Rights readjustment, 1966-1976?
"Blacks have made significant gains in U. S. higher education in the
last decade. These gains have come in the form of supportive legislation,
court decisions, affirmative action programs and increased financial aid,
but the achievement has been irregular and inadequate."^ All of these
gains have been crucial as equal educational opportunity for Blacks in
America is still far from complete. Nearly all of the notable Black
leaders who obtained a college education prior to 1960 viere products of
Black colleges and universities. Benjamin E. Mays wrote, "A college or
2
university must be judged by the achievement of its alumni." The Black
^Institute for the Study of Educational Policy, Equal Educational
Opportunity for Blacks, in U. S. Higher Education: An Assessment
(Washington, D. C.: Howard University Press, 1976), p. 1.
2
Benjamin E. Mays, "The Black College in Higher Education," Black
Colleges in America, ed. Charles V. Willie and Ronald R. Edmonds (New
York: Teachers College Press, 1978), p. 25.
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image in America has been kept alive through the Black colleges and
universities. Have Black colleges declined or increased their in¬
fluence in this way over the past decade? The Census Bureau reported
(1977) that nearly 1.1 million Blacks were enrolled in college, com¬
pared with 522,000 in 1970.^ Blacks receiving undergraduate degrees in
1973-74 from traditionally white institutions nationwide numbered 28,600
2
and from predominantly Black institutions numbered 23,400.
There appear to be clear indications that more Blacks are going
to college now than ever before and a large number of these persons are
going to predominantly white institutions. Specifically, since the
1970's significantly large numbers of Black students began attending
predominantly white institutions across the nation. Nevertheless, while
Black colleges and universities comprise less than six percent of
American institutions of higher education, and their student body com¬
prise less than three percent of all college students, these Black
colleges enroll over one-third of all Blacks attending the nation's
institutions of higher education. Despite documentation to support
this fact, many educators and politicians raise the question as to
whether or not many of the predominantly Black higher education insti-
-3
tutions are necessary or viable.
The writer considered empirical evidence regarding whether or not
viability existed in these institutions between 1966-1976, the first
] ;
Alexis Poinsett, "1977 Year of Hope and Despair," Ebony,
January 1978, p. 25.
2
"Preserving an Oasis of Culture," Atlanta Constitution, 28
November 1977, sec. A, p. 1-A.
3
Time, "Black Colleges: The Desegregation Dilemma," Time,
May 1976. p. 34.
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ten years after civil rights for Blacks and the integration at all levels
for Blacks. Elias Blake, President of Clark College stated, "..whether
or not schools are educating significant numbers of not-so-well pre¬
pared Black students has nothing to do with the fact that they (Black
students) keep appearing."^ The nature of the racial composition that
has graduated from predominantly Black institutions which whites are
now attending is one of the interesting aspects of this study.
The leading complaint of Black students attending traditionally
white institutions is that the education they are receiving is not
relevant to their survival or needs in the American society. Another
complaint expressed by Black students attending predominantly white
institutions is that they are taught in terms of white values which do
not coincide with their needs.
There is no doubt that predominantly Black higher education institu¬
tions are in competition for students. The predominantly white insti¬
tution can often afford to give students more financial benefits while
its Black counterpart has to attempt to give quality service under
serious handicaps.
According to many Presidents of predominantly Black higher educa¬
tion institutions, the quality students are returning to their colleges.
The students attending these institutions have voiced that their pri¬
mary reason for attending a Black institution is that this is where
they feel their needs can be best met.
The writer addressed some of the trends which speak to the
^"Low Grades Challenge Black Colleges," Atlanta Constitution,
29 November 1977, sec. A, p. 1-A.
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survival of these institutions in the future. Luther Brown,
President of the National Organization of Black University and
College Students, states that his group's chief concern is
whether predominantly white institutions will increase their re¬
cruitment efforts of Black students from traditionally Black
institutions to satisfy the numbers' game, rather than to enroll
Black students who have not been going to college in the past as
the Department of Health, Education, and Welfare suggests they do.^
Some officials in Black colleges fear elimination of their institu¬
tions and some white higher education officials fear that desegre-
2
gation is more than they want to accept. An "amicus brief" entered
by members of the M4tional Association for Equal Opportunity in
Higher Education voiced the beliefs of many presidents of predominantly
Black colleges. Tills organization stressed that the predominantly T.
Black higher education institutions have done more than tharr counter¬
parts to help Black people to achieve in the education arenas.
Mays states in behalf of the Black colleges, "If America allows Negro
colleges to die, it will be the worst kind of discrimination in his¬
tory. To say that colleges born to serve Negroes are not worthy of
surviving now that the white colleges accept them will be a damnable act."^
“
n '
‘Lorenzo Middleton, "Students Organize To Save Public Black
Colleges," The Chronicle of Higher Education, (May 1, 1978), p. 3.
2
Leonard Haynes, III, A Critical Examination of the Adams Case,
p. ni-3. .
3
Benjamin E. Mays, "The Black College in Higher Education," p, 27.
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Despite many difficulties and uncertainties, predominantly Black
colleges and universities have managed to make unprecedented con¬
tribution to the enrichment of the American society.^
How do the facts support or reject some of the questions being
debated in higher education by those who are saying that the insti¬
tutions of higher learning which are predominantly Black should or
should not survive, or will or will not survive? Such a study would
be particularly timely in view of the growing importance of higher
education in our national life and its potential influence on the
nature and direction of social change.
Statement of the Problem
The problem of this study was to investigate the growth patterns
of predominantly Black four year higher education institutions during
the period 1966-1976, with projections about their future.
Research Questions
More specifically, this study addressed the following research
questions:
1. What were the enrollment trends and the enrollment
composition of these institutions over this ten year
period?
2. What were some noticeable changes in the faculties and
facilities (library, especially) of these institutions
over this ten year period?
3. What were some distinct changes in the resources and
funding of these institutions during this ten year
period?
^Daniel C. Thompson, Private Black Colleges at the Crossroads,
(Westport, Connecticut: Greenwood, Inc., 1973), pp. 9-12.
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4. what were the changes in these institutions'
accreditation status during this ten year period?
5. What are some current projections about the future
of these institutions as articulated by their
Presidents and other educators?
Scope and Limitations
1. This study was concerned with higher education in
four year predominantly Black institutions of
higher learning.
2. The time frame of this study was limited to a decade
that is generally considered as a period of transition -
intellectually, socially, culturally, and economically
for higher education in America, especially for Blacks
and other minorities.
3. This study focused on empirical evidence of the inputs,
not the product of these institutions -- the graduates.
4. The kind of accreditation in this study is institutional
rather than academic area or discipline-related accredi¬
tation.
5. Even though an attempt was made to measure growth pat¬
terns both qualitatively and quantitatively, the
quantitative aspect was more heavily researched.
Definition of Terms
In order that the views in this study are clear to the reader, cer¬
tain terms were defined.
1. Accreditation: "The recognition accorded to an educational insti¬
tution of higher learning in the area defined by
the approving agency, by means of inclusion in a
list of institutions issued by an organization
which sets up standards or requirements that must
be complied with in order to secure approval."'
2. Census: A sample of a population that consists of the total
population.
Rev. John F. Nevins, "A Study of the Organization and Operation
of Voluntary Accrediting Agencies" (Ph.D. Dissertation, Catholic
University of America, 1959), p. 5.
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3. Four-Year Institution: Those higher education institutions
that offer planned programs that ex¬
tend at least four years beyond high
school. They grant a baccalaureate
degree or a higher degree.
4. Governance--Private or Public: The distinction that identifies
an institution as being chartered
to be operated under the auspices
of a private or public group or a
state government.
5. Growth Patterns: Distinct measurable changes that an institution
undergoes in terms of basic entities such as
student enrollment, faculty, physical facilities
and resources.
6. Institutional Accreditation: The total academic unit of higher
education is approved as having met
standards established by a recognized
accrediting organization for such
institutions. •
7. Merging of Institutions: Consolidating predominantly Black
higher education institutions with pre¬
dominantly white higher education insti¬
tutions to form a single unique institution.
8. Pivotal Year: A year that is located at or near distinct phases of
a period under consideration; specifically, the begin¬
ning, middle and last years.
9. Predominantly Black/White Institution: At least fifty-one percent
of the student body com¬
position is Black or white.10.Standards: Criteria established by accrediting agencies with which
institutions of higher education must comply in order to
be accredited.
Basic Assumptions
For the purpose of this study, these assumptions were made:
1. Black students will continue to go to college, whether or not they
have a choice in the kind of institution that they might attend.
2. The racial climate that stimulated the development of the predomi¬
nantly Black institutions has changed but has not been eradicated.
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3. The accreditation status appears to be one acceptable measure
of viability and growth of institutions of higher learning.
4. Educational training will continue to be a major vehicle of
mobility and success, especially for Blacks.
Significance of the Study
Unlike previous studies mentioned and with commonalities to some,
the focus of this study was primarily concerned with reviewing the growth
trends in predominantly Black four year higher education institutions
during a unique ten year period (between 1966 and 1976) in American
history. This was also a period of time when some of the more radical
changes legally, socially, and otherwise, occurred that impacted heavily
upon higher education in America, especially, as it pertained to Blacks
and other minorities. Moreover, this period has been viewed by many
as both a spring of hope and a winter of despair for predominantly
Black colleges and universities.
It is considered important that the reader understands the critical-
ness of this period (1966-1976) for predominantly Black institutions;
that is, this period was the time when much of society voiced and voted
support for the edification and "upgrading" of these institutions, while
another portion of society was advocating the dismantling and abolishing
of these institutions.
In addition, this study covers a ten year period after the Civil
Rights Act of 1964, which was committed to developing a unitary system
of education in America for both Blacks and whites in public and higher
education. It is perhaps, the most crucial period in the history of
predominantly Black higher education institutions in which much of
their fate in the future would primarily be determined by their internal
16
decisions to embrace their cultural and original mission, and at the
same time adjust to the dynamics and the demands on these institu¬
tions and higher education in general by the larger society.
This study was not concerned about comparing these institutions
to others; its emphasis was simply to try to make an assessment of
the predominantly Black higher education institutions' ability to
adapt under turbulent times.
CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter is concerned with an examination of the literature
related to the growth patterns of predominantly Black four-year colleges
and universities during the period 1966-1976. and projections about
their future. Educational literature abounds with articles addressing
Black higher education institutions and their enrollment data. This
study not only addresses enrollment trends in Black higher education
institutions, but it investigates other areas which impact the growth
patterns of these institutions during the period 1966-1976. The litera¬
ture reviewed for this study is classified under the following sub-
topics: (1) Enrollment trends in Black colleges and universities,
{?) Faculty in Black colleges and universities, (3) Library as a re¬
source in Black colleges and universities, (4) Funding of Black higher
education, (5) Accreditation of predominantly Black higher education
institutions, and (6) Projections about the future of predominantly
Black institutions of higher learning.
Enrollment Trends in Black Colleges and Universities
Since World War II enrollments in Black higher education institutions
17
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continued to increase, especially during the period 1966-1976.
This in part has been the result of court decisions which have placed
public pressure on the Federal government. The Higher Education Act of
1965 created a significant increase in the availability of financial aid
for minority students and institutional funds to support minority pro¬
grams.^ This was followed by a significant increase in enrollment in pre¬
dominantly Black four-year higher education institutions as compared to
a rate comparable to that of institutions nationally. Enrollment doubled
in Black colleges from 1953-1967.
The National Institute of Education conducted a study (1975) which
documented that by 1967, half of all Black college students attended
other than predominantly Black colleges and universities. This was due to
the growing political sophistication of Blacks which helped to force open
the doors of public institutions. When student aid for private institutions
from the Federal government slumped in the early 70's. Black student en-
2
rollment also dropped.
In its 1975 enrollment report, the Office for Advancement of public
Negro Colleges (OAPNC), emphasized an important point in the recommendations
for National Action Affecting Higher Education;
The historically Black public colleges and
universities provide a unique opportunity for the
nation to make long strides in affirmative action
James R. Mingle, Black Enrollment In Higher Education: Trends In
The Nation And The South (Atlanta, Georgia; Southern Regional Education
Board, 1978), pp. 4-8.
2
Institute for the Study of Educational Policy, Equal Educational
Opportunity for Blacks in U. S. Higher Education, p. 5.
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to counter the effects of discrimination against
one minority in our society. Today, enrolling stu¬
dents of all races, they provide for all races;
they provide for all an example of the productivity
of investment in affirmative programs to correct
past inequities.^
Enrollments have changed; older predominantly Black institutions
have grown in size and scope, and new institutions have been established.
This reflects a number of different social demands. Although the number
of Blacks attending college has increased in the last twenty (20) years.
Blacks are still underrepresented in college. In spite of gains in en¬
rollment and attainment, barriers to equal educational opportunity still
2
exist.
According to the Congressional Budget Office (1977) "the gap between
the percent of Blacks enrolled in college and their percent of the popula-
3
tion has been narrowing." It was estimated by the Federal Interagency
Committee on Education in a report for fiscal years 1972 and 1973 that
predominantly Black institutions of higher learning enrolled approximately
4
one-third of all Black students attending college in the United States.
The majority of Blacks attend college in the South; therefore, this region
produces the largest number of Black graduates.
^Office for Advancement of Public Negro Colleges, Advancement News¬
letter, 7 (December 1975): p. 1.
2
Institute for the Study of Educational Policy, Equal Educational
Opportunity for Blacks in U. S. Higher Education, p. 5
3
Congressional Budget Office, Inequalities in the Educational Expen-
ences of Black and White Americans (Washington, D.C.: Government Printing
Office, 1977), p. 25.
'^Federal Interagency Committee on Education, Federal Agencies and
Black Colleges, Fiscal Years 1972 and 1973, Virginia Trotter, Chairperson
(Washington, D. C.; Government Printing Office, 1974), p. 3.
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While one talks about enrollment trends, it must also be noted that
many Black high school graduates are opting to attend predominantly white
institutions of higher learning. This was more prevalent during the late
60's and early 70's when the recruitment efforts, on the part of white
institutions to get Black students, were more aggressive. It was expressed
during this period in a Time (1976) magazine article that Black colleges
and universities were in jeopardy of losing their students to predominantly
white institutions.^ This shift created a drain and strain on the predomi¬
nantly Black higher education institution's enrollment.
A study by the National Association for Equal Educational Opportunity
in Higher Education found many Black college officials to be concerned
that their institutions would be eliminated or absorbed by the predominantly
white institutions due to mandates from H.E.W. This has had a tremendous
impact on enrollment, particularly in the predominantly Black public higher
education institutions. The Adams case has also caused many uncertainties
2
in enrollment.
Patricia Stringer's (1974) study suggests that court ordered desegre¬
gation is the root of many other problems on the Black college campuses.
This decision created a climate in which quality Black students gravitated
to the white institutions because they offered generous scholarships and
benefits. Because of this flight, the quality of student enrollment at
Hime, "Black Colleges: The Desegregation Dilemma," p. 34.
2
Leonard L. Haynes, III, A Critical Examination of the Adams Case,
p. 162. '
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private and state supported Black institutions was lower than it was ten
(10) years prior. Stringer implies that desegregation has caused Blacks
to safeguard the traditionally Black institutions against white encroach¬
ment.^
Black students are attending predominantly Black institutions
in larger numbers. One would say that they are returning to the Black
colleges and universities to seek that dream which was not fulfilled in
white institutions - development of competent Black people who are proud
2
of their Black heritage.
Blake comments that educational parity will likely depend to a
large extent on the expansion of the size and enrollment of Black colleges.
He admits at the same time that enrolIm'ent is not enough; he would argue
3
that parity outcomes must exist in the form of graduates.
According to a study by Vernon Jordan (1975), it is the Black col¬
leges and universities that have graduated 75 percent of all Black Ph.D's,
75 percent of all army officers, 80 percent of all Federal judges, and 85
percent of all Black doctors. These institutions without a shadow of
doubt have profoundly influenced the development of America, especially
Black Americans, and will continue to do so.^
Vatricia Stringer, "White Teacher, Black Campus, "Change,
November 2, 1974, p. 28.
2
Daniel C. Thompson, Private Black Colleges At The Crossroads,
p. 95.
O
Elias Blake, "Future Leadership Roles for Predominantly Black Col¬
leges and Universities in Higher Education," Daedalus 100 (Summer 1971): 745.
^Vernon Jordan, "Blacks and Higher Education - Some Reflections,"
Daedalus 104 (Winter 1975): 165.
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Elias Blake conducted a research endeavor of a similar nature with
a sample of 1000 Black Americans with earned Ph.D's. Seventy-four (74)
percent earned the bachelor degree at Black higher education institutions.
In a sampling of 110 Black state legislators from across the U. S., 64 per¬
cent attended Black institutions of higher learning. From a sample of
80 recent arid current F(^det*aT gover''nment officials, 64^ were graduated
front Black colleges.^
In analyzing the enrollment trends in predominantly Black colleges
with the number of graduates as a means to an end, this is a true effect¬
ive indicator of the usefulness of Black higher education institutions.
The growth in predominantly Black college enrollment reflects a number of
different social demands. The most important social demand is the in¬
creasingly widespread belief among Black people that education is an ave-
2
nue of social mobility.
Faculty in Black Higher Education Institutions
Just as the students make up an important segment in the life of the
colleges and universities, so does the faculty, the learner and the learned
This theme has been continually important to the Black colleges. The
faculty members in Black colleges are excellent teachers and are character¬
ized by proficiency in their disciplines and are dedicated to the educa-
3
tion of their students.
^Elias Blake, Jr., "Future Leadership Roles for Predominantly Black
Colleges and Universities in Higher Education," p. 747.
2
Carl Kaysen, The Higher Learning, The Universities, and the Public
(Princeton, New Jersey: Princeton University Press, 1969), pp. 76-77.
3
Daniel C. Thompson, Private Black Colleges at the Crossroads, p. 117
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Dr. Helen Richards of Grambling State University made the point
very clear in the following statement:
Teachers, the graduates of colleges and univer¬
sities, cannot make the sun shine, but they can be
instrumental in pulling back the shutters to let the
sun shine in for boys and girls...for boys and girls.
It is in this sense that historically Black public
colleges and universities have a great mission. The
mission is greater today than it ever was.l
This colorful description characterizes the impact which Black higher
education faculty members pass on to their students.
Based on a review of the literature, it was indicated that most of
the predominantly Black higher education institutions are teacher ser¬
vice oriented rather than research oriented; consequently, their faculty
appear to produce very little in the area of research.
The lack of scholarly research among the faculties of the predomi¬
nantly Black institutions undoubtedly affects their general intellectual
creativity and status in the world of learning. This creates many
problems in establishing a stable faculty. McGrath discusses some of
these problems:
Even if they cannot play a major role in extending
the boundaries of knowledge, all the predominantly Negro
colleges need faculty members able and eager to keep
their teaching in touch with the new knowledge being pro¬
duced in their respective disciplines.
The most serious weakness of most Negro colleges in
the U. S. stems from the inability to seek, obtain, re¬
ward, and retain faculty members rich and growing in
scholarship.
Until the predominantly Negro colleges and universi¬
ties are able to get and hold a corps of teacher scholars
most of their other problems related to curricular offerings.
^Office for Advancement of Public Negro Colleges, Advancement
Newsletter, 6 (June 1974): 1.
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instruction, student preparation, and achievement
can for the time being only be mitigated.1
In order for the predominantly Black institutions of higher learning to
make it rewarding for faculty members to stay current in their disci¬
pline, faculty working conditions must be improved and enhanced.
Faculty working conditions and stability could be improved if
the salaries of these individuals were not at such a low level. Gene¬
rally, low salaries account for much of the annual turnover among
faculties. Some states have begun to improve faculty salaries at public
institutions, but this has not kept up with inflation. An additional
problem for private colleges has been created; difficulty in raising
faculty salaries, and at the same time attempting to meet the demands
2for additional facilities and resources.
The low salaries and inadequate working conditions have caused
some Black faculty members to consider non-Black colleges for employ¬
ment. This trend dates back to the 1940's when the first full-time
Black scholar was hired at a virtually all white institution, the
University of Chicago. This was anthropologist Allison Davis, whose
salary was paid by the Rosenwald Fund. However, a few years later
Professor E. Franklin Frazier, the eminent Black sociologist, was re-
3
fused employment at the same institution.
Since the late 60's Black teachers, especially those with Ph. D.
^Earl J. McGrath, The Predominantly Negro Colleges and Universities
in Transition (New Yorkl bureau of Publications, 1965), pp. llO-lll.
2
Samuel M. Nabrit, "Reflections on the Future of Black Colleges,"
Daedalus 100 (Summer 1971): 673.
3
Meyer Weinberg, Minority Students; A Research Appraisal
(Washington, D. C.: Government Printing Office, 1977), p. 11.
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degrees have been operating in a sellers' market. Consequently, teach¬
ers who once could find employment only at Black schools, now had alter¬
natives. These new opportunities for Black faculty members caused a
"brain drain.
There are so few Blacks with Ph.D.'s that if every such individual
were hired by white colleges and universities -- a 100 percent drain of
Black institutions, government and private sector — the net results
would be only two or three Black hired per white institution. Less than
one percent of the Ph.D. degrees in 1975 were awarded by the U. S. uni¬
versities to Blacks, In spite of this shortage of training at the higher
level, the majority of the faculty of predominantly Black institutions
2
are Black.
One reason these Black faculty members remain at predominantly
Black colleges and universities is that they are truly dedicated to dis¬
advantaged Black youth. Edmonds summarized in an article by Thompson, the
role of the Black faculty as that of a "facilitator in making the differ¬
ence in the transformation of an academically handicapped, disesteemed




Tobe Johnson, "The Black College as a System" Daedalus 100 (Sum¬
mer 1971): 807.
2
William Moore and Lonnie Waystaff, Black Educators in White Col¬
leges (San Francisco, California: Jossey- Bass, Inc. 1975), p. 29.
3
Daniel C. Thompson, "Black College Faculty and Students: The
Nature of Their Interaction," in Black Colleges in America, pp. 188-194,
Edited by Charles V. Willie and Ronald R. Edmonds (New York: Teachers
College Press, 1978).
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Library as a Resource Facility In Black Colleges
Just as students and faculties are important dimensions of a higher
education institution, the library plays a major role in the quality of
the institution and impacts heavily on the programs in that institution.
The quality of any library is evaluated initially by the extent and
nature of its resources. A study by McGrath (1965) indicated:
Most predominantly Negro college libraries are
adequate in books required for beginning courses, but
they are desperately inadequate in books and journals
for use of upperclassmen and the faculty in their
audio-visual materials.
Most Negro colleges deserve grants averaging at
least five dollars a volume to bring their libraries
up to date and to provide strong foundations for the
major elements of their programs.1
The predominantly Black colleges and universities need extensive strength¬
ening in their collection and staff in order to rectify a history of insuf¬
ficient financial support and an uplift in teaching and learning.
Daniel C. Thompson also expressed concern over the inadequacies that
exist in the libraries at predominantly Black higher education institutions:
-a critical shortage'of professional personnel
-inadequate number of volumes
-facilities are too small2
In as much as the Library Committee on Standards states certain cri¬
teria for an adequate library, the predominantly Black colleges and univer¬
sities must move in a positive way to upgrade their collection and staff.
The following standard was emphasized by OAPNC:
^Earl J. McGrath, The Predominantly Negro Colleges and Universities in
Transition, pp. 127-136.
2Daniel C. Thompson, Private Black Colleges At The Crossroads, p. 31.
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Successful library service presupposes
an adequate library building. Accommodations
for at least one-third of the student body will
be essential. College libraries should be
equipped with well-designed library furniture
of high quality.!
In this same study fourteen predominantly Black public higher
education institutions reported that their library was limited in
student capacity. There were apparent attempts to compensate for
this by extended library hours. This in turn created an additional
2
financial strain.
Even if the library facility is adequate, then many predominantly
Black institutions of higher learning still have the problem of inade¬
quate funds for library holdings to support their programs. Another
standard which causes a problem in the predominantly Black college is:
The library's holdings, the prevailing
methods of instruction, the size of faculty and
student body, the extent to which the college
encourages and provides for individual study,
and the variety of graduate offerings are factors
which influence the budgetary needs of the library.^
In recent years the libraries at the predominantly Black colleges
have expanded swiftly to meet the student and faculty needs. A 1975
status report by OAPNC on libraries showed that public institutions of
higher education have exceptionally fine collections of educational
materials and ethnic-oriented works. Twenty-one out of thirty-four of
^Office for Advancement of Public Negro Colleges, Advancement




the predominantly Black four-year public colleges and universities hold
membership in the American Library Association. Many of the libraries
participate in interinstitutional library systems. Libraries at most pre¬
dominantly Black colleges and universities have a great deal of improving
to do, in order to be rated adequate in the areas of collection and
facility.^
Funding of Black Higher Education Institutions
Most of the predominantly Black higher education institutions since
their inception have had financial problems which prevented them from opera¬
ting at an optimum level. They have existed almost on the edge of poverty.
Questions about this problem were seriously raised as early as 1925 and
then again in 1943. Trent reflected in his study a comment made in 1943
by a then specialist on Negro education, Ambrose Caliver, about financing
Black colleges -
The data as of now (1943) ...leads to the obvious
conclusion that most of the institutions are in seri¬
ous need of increased revenue; and even those insti¬
tutions which appear statistically to have adequate
resources, need increased funds in order to effect im¬
provements in their respective programs. The income
of some of the institutions in question is so meager
that there is serious question whether they should
attempt to continue to operate their present programs
without a decided increase in revenue.2
^Office for Advancement of Public Negro Colleges, Advancement News¬
letter 7 (December 1975): 1.
2
William J. Trent, Jr., "The Future Role of the Negro College and its
Financing," Daedalus 100 (Summer 1971): 647.
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According to Wiggins, there is evidence to indicate that Black col¬
leges are trying to educate their students for about two-thirds of the
amount being spent for this purpose nationally. In the U. S., over a
ten-year period, education and general expenditures in white institutions
of higher learning increased to approximately 100 percent, but in the
Black colleges and universities they increased by only 76 percent.^
Thompson described several basic reasons why some predominantly Black
institutions of higher learning experience financial difficulties. Among
them were the following:
- Economic discrimination by philanthropists and the
Federal Government
- The vast majority of students at these institutions
are poor. This means that these iristi'tutions are not
getting their share of students from the 25-30 per¬
cent of Black middle class families.
- Small number of students.2
Because of these financial problems and the concern to try to lessen them,
trustees and presidents are continuously trying to get funds from external
sources to support their institutions. Most of the predominantly Black
higher education institutions could use their fair share of philanthropic
gifts and grants.
A 1970 Advancement Newsletter reminds educators -
We must all be concerned about the state of mind
which argues that an overall philanthropic dollar or
^Samuel P. Wiggins, Higher Education In The South (Berkeley, California
McCutchan Publishing Corporation, 1966), p. 274.
2
Darnel C. Thompson, Private Black Colleges At The Crossroads,
pp. 246-253.
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the philanthropic dollar for higher education is
static, set, fixed; and which holds to the belief
that more support for one institution, or group of
institutions, inevitably means a smaller share for
the rest. Somehow these alarmists must be persua¬
ded that this intensified drive by all for under¬
standing and financial support is in reality the -j
healthiest of all developments for higher education.
However, if foundations and corporations would contribute more in the
form of unrestricted funds, this would alleviate some of the financial
burdens predominantly Black institutions must bear.
McGrath spoke directly to the generic needs for funds for these
institutions when he wrote:
The cold fact is that a mere dozen or so of the
predominantly Negro institutions will not be able
to provide higher education for all the Negro youth
who will have the ability to profit from it. To
the degree that those institutions which do not
stand in the upper ten or fifteen percent are finan¬
cially neglected, thousands of Negro youth will be
commensurately deprived of the full advantages of
a higher education. Hence these colleges too, must
receive financial aid in substantial amounts.2
Vivian Henderson in 1971 described two major developments regarding
resources and funding. They are as follows;
...whereas the private Negro colleges had a virtual
monopoly on whatever funds went to Negro education
from private philanthropy, this is no longer the case.
...increase in Federal funds for higher education has
brought a new source of support for Negro col leges.3
^Office for Advancement of Public Negro Colleges, Advancement News¬
letter 2 (May 1970): 1.
p
Earl J. McGrath, The Predominantly Black Colleges and Universities
in Transition, p. 169.
O
Vivian W. Henderson, "Negro Colleoes Face the Future," Daedalus 100
(Summer 1971): 637-638.
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The financial outlook for Black colleges is uncertain. As a
general rule most of the predominantly Black colleges and universities
have low endowments, declining values of physical plants and difficulty
in securing long term financing. Though Black institutions of higher
learning have these financial problems, they continue competing for
quality students and faculties. The public institutions appear to be
in better financial shape than private institutions of higher learning.
This is due to State financial support for students and the institution.^
Johnny Hill, Past Director of OAPNC, wrote about this critical
situation. His concern for predominantly Black colleges was focused
upon their continuous involvement in a confrontation to become a part
of mainstream America:
As an advocate and generator of opportunities
for thirty-four historically Black public colleges,
I would like to remind you that no public institu¬
tion has ever attained excellence or near excellence
on tax funds alone. The funds from the states have
never been sufficient to meet minimum needs of histori¬
cally Black public colleges. These institutions are
being impacted upon by centripetal and centrifugal
forces, forces on some occasions that demand that cer¬
tain deficiencies be ameliorated while other forces
demand these institutions become increasingly more
responsive to an increasingly large number of people,
even though financial resources and levels of support
are dwindling. To be explicit, historically Black
public colleges are experiencing a new set of para¬
doxical and potentially threatening developments that
make the need for external financial support and alumni
support a critical factor in their efforts to become
mainstream oriented institutions of American higher
education.2
^Andrew F. Brimmer, "The Economic Outlook and the New Black
Awareness," Daedalus 100 (Summer 1971): 539-571.
2
Office for Advancement of Public Negro Colleges, Advancement
Newsletter 7 (June 1976): 1.
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Much of what Hill said appears to relate also to predominantly Black
private colleges and universities.
Accreditation of Predominantly Black Higher Education Institutions
The history of evaluation suggests that there are certain definable
characteristics which are generally accepted by the academic world as
clues to quality. In the higher education community, that evaluation is
often the responsibility of accrediting agencies. The accrediting bodies
were known during their beginning as "standardizing agencies."^ They
moved from mainly focusing on the level of instruction and organization of
the educational institutions to more comprehensive substantive standards
specifying library holdings, training of the faculty, student participation.
During the initial stages of accreditation, there were problems as to
judging all institutions the same way. As accreditation became more accept¬
able, it was realized by academicians that a college should be judged
according to stated purpose rather than on standards applied uniformly to
2
all institutions.
Accreditation has been an important issue in higher education since the
1930's, however, until recently, predominantly Black and predominantly
white institutions of higher learning had separate criteria and classifica¬
tions of accreditation by the same accrediting agencies. One reason for
this may be as John Nevins stated in his dissertation on regional accredita¬
tion, that minority voices are seldom heard in regional associations'
^Manning M. Pattillo and Donald Mackenzie, Church-Sponsored Higher
Education in the United States (Washington, D. C7i American Council on




Wiggins wrote in the 1960's about accreditation and the major deci¬
sion facing regional accrediting associations: should they be a single
purpose accrediting body or move into a broader arena of educational
leadership? During this period, regional accrediting associations had
(still have) the tendency to limit their approval by accrediting the over-
2
all purposes of institutions rather than their separate components.
Accreditation does function in a positive sense as a monitoring serv¬
ice for the public, a protection for the institution, a facilitator in the
transfer of credit for students and an evaluator for measuring quality or
the lack of it. Institutions are stimulated to review their current pro¬
grams and to plan a set of goals which will enhance the future of the insti-
. 3
tution.
An assessment of accreditation by Stuit revealed that this process of
accreditation significantly improved the quality of the institution's pro¬
grams through the following ways:
1. the clarity with which objectives are stated,
2. adequacy of the curriculum,
3. training, experience, and productivity of the faculty,
4. effectiveness of teaching,
5. quality and coverage of student personnel services,
6. quality of students,
7. amount and quality of research concerned with the institution's
own operations, and
John F. Nevins, "A Study of the Organization and Operation of Volun¬
tary Accrediting Agencies," p. 316.
2
Sam Wiggins, Higher Education in the South, p, 187.
3
John F. Nevins, "A Study of the Organization and Operation of Volun¬
tary Accrediting Agencies," p. 316.
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8. quality of the library and such related facilities
as the science laboratoriesJ
Since 1965, the impact of accreditation status has created a strong
compulsion for Black institutions to become fully accredited. This compul¬
sion is regarded almost as a matter of "life or death" for the institution.
Browning and Williams state, "many would argue that accreditation came at
the expense of the character, diversity, and vitality of the Black col-
2
leges." Many predominantly Black institutions view accreditation as a
helpful process in attracting students and in upgrading the quality of their
programs, faculty and facilities. It is a criterion which some students
use in selecting a particular institution.
Projections About the Future of Predominantly
Black Institutions of Higher Learning
The view of the future of predominantly Black higher education insti¬
tutions held by Black educators is one of optimism. Of course, one wonders
why predominantly Black higher education institutions should and are con¬
stantly questioned. The information presented in this section is suggestive
to individuals who are concerned about the future of the predominantly Black
colleges and universities.
John W. Davis (1962) described some of the characteristics of the
future role of Black institutions of higher learning:
IDewey B. Stuit, "Accreditation," Teacher's College Record 62 (May
1961: 635.
2
Jane E. Smith Browning and John B. Williams, "History and Goals of
Black Institutions of Higher Learning," in Black Colleges in America, edited
by Charles V. Willie and Ronald R. Edmonds (New York: Teachers College Press,
1978), p. 79.
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1. The current and future demands for college education
reauire all of the facilities and institutions we now
have and even more.
2. Curricular changes and offerings will be adjusted to a
racially integrated student body whose requirements are
broad and whose occupational choices range throughout
the field of human endeavor.
3. Thoughtful educators must study wide ranges of legal
indices which were passed between the years of 1954 and
1962, that prevent, restrict, or control school desegre¬
gation.
4. Curricular changes should reflect the needs of the space
or scientific era in which we are living.
5. Colleges which are geographically located to their dis¬
advantage and those which are in areas where in many
colleges are concentrated should study the possibilities
for merger, affiliation or cooperative program sharing
with other colleges.
6. As the public college fares in the future so will the
economic, cultural and intellectual life of the American
people fare. ^
Black colleges and universities have been, until 1966, the primary
source of higher educational opportunities for Blacks. S. M. Nabrit
(1971) wrote about some of his reflections as to why these institutions
should survive and their benefit to the future of American higher education -
1. The loss of these institutions may cut the line of
communication, so unlike the political patronage system,
which employs people to give only the advice that is
desired.
2. If the present Black colleges are not able to survive
for economic reasons, less competent and more vocal
institutions will arise in their stead.2
The predominantly Black colleges and universities are needed in the
^John W. Davis, "The Future of the Negro Public College, " The
Journal of Negro Education 31 (1962): 421-428.
^Samuel M. Nabrit, "Reflections on the future of Black Colleges," p. 665.
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reshaping of America as a civilization of hope. Their role is one of
producing graduates who can carry the American dream forward through
their artistic, literary and scientific contributions. Included in
their stated mission is the goal to make the American society more
hospitable to Black people through human and cultural values.^
A future bright with access and opportunity in American higher
education is the belief of many Black people. This is clearly set
forth in the following statement:
...In looking at the other side of the coin to
determine what real opportunities exist for the
Black college graduate, I come to the unequivocal
conclusion that notwithstanding^great inequality,
the future is amazingly bright.'^
Specifically, this forecast is expressed by many Black educators and
Black politicians.
As we continue to view the future of predominantly Black institu¬
tions of higher learning there is a reaffirmation in the belief in the
value and service of these institutions.
The educational needs, rights, and aspira¬
tions of the largest and most obvious minority
groups in our nation must be served substantially,
adequately, and effectively in the years ahead.
No group of educational institutions in the
country has shown greater effectiveness or greater
commitment in this area than the traditionally
minority-group colleges. A concern for enhancing
opportunities for the minority segment of the
population, and indeed the majority segment of the
^Elias Blake, Jr., "Future Leadership Roles for Predominantly Black Col¬
leges and Universities." pp. 769-770.
^Office for Advancement of Public Negro Colleges, Advancement Newsletter
5 (August 1973): 1.
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population as well, mandates a careful and
increased support for the traditionally
minority-group colleges.!
There has always been the belief, among Black people, that these insti¬
tutions without a shadow of a doubt, have made continuous strides,
and will even if limited, continue to do so. Prezell Robinson, Presi¬
dent of Saint Augustine's College stated this very vividly to an
audience in North Carolina. Dr. Robinson expressed it in the following
manner:
The predominantly Black colleges are
faced with numerous problems, but they also
have equally as many opportunities - the op¬
portunity to provide an education for many
youngsters who cannot get into the so called
"named" institutions; the opportunity to pro¬
vide experiences — based upon the expertise
the faculty has acquired, to turn a raw piece
of humanity into a competitive, intellectually
disciplined individual in a period of four or
five years; the opportunity to provide the
larger community with liberally educated
leaders who have learned to love their heri¬
tage, who understand the special virtues of
their race, who can give voice to the aspira¬
tions and special needs of their people.2
The predominantly Black colleges and universities continue to prove
their viability as they meet the needs of Black Americans, and indeed,
all Americans.
... the initial task for those who control
the destiny of Black colleges and universities
is to become firmly convinced that these insti¬
tutions are essential to their respective state
^Recommendations for National Action Affecting Higher Education,
quoted in (Advancement Newsletter No, 4) American Association of State
Colleges and Universities and the National Association of State Universities
and Land-Grant Colleges (Atlanta, Georgia: Office for Advancement of Public
Negro Colleges, December 1973), p. 1.
^Prezell R. Robinson, "The Predominantly Black Colleges and Universities,"
speech given at Fifty-Third Annual Meeting of the North Carolina Association
of Colleges and Universities, Charlotte, North Carolina: 19/3,
38
university system and make a viable contri¬
bution to the nation as a whole.1
Predominantly Black higher education institutions face a future of
rendering broad contributions to American higher education through
instruction, service and research. Predominantly Black colleges and
universities are "cormitted to the concept of helping to make




A review of the related literature proposed the following;
(1) the enrollment trend in predominantly Black colleges and universi¬
ties is a true indicator of the widespread belief among Black people
that this is an avenue of social, political and economic mobility;
(2) the ‘faculty in predominantly Black institutions of higher learning
is of high quality, dedication and oriented to teaching with many
resources needed to enhance their status; (3) the library at most pre¬
dominantly Black higher education institutions is in need of additional
financial support to update their collection and to provide an adequate
facility to meet the needs of their students and faculty; (4) in order
for most predominantly Black colleges and universities to operate ade¬
quately, they need additional financial assistance from the Federal
government and philanthropic agencies; (5) the accrediting process is
(
^Office for Advancement of Public Negro Colleges, Advancement
Newsletter 6 (December 1974): 1.
2
Office for Advancement of Public Negro Colleges, A Fact Book
(Atlanta,Georgia: Office for Advancement of Public Negro Colleges, 1978),
p. 22.
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viewed by many Black educators as being helpful in upgrading the
quality of their program, faculty and facilities; and (6) the future
of predominantly Black higher education institutions is bright.
CHAPTER III
RESEARCH METHODOLOGY AND THE TREATMENT OF THE DATA
The purpose of this study was to make an investigation of the growth
patterns of predominantly Black colleges from 196'6-1976 with primary
emphasis placed on their studient bodies, faculties, libraries, insti¬
tutional accreditation and the resources of these institutions. The
descriptive-historical method was used to accomplish the investigation.
According to Best:
A descriptive study describes and interprets
what is. It is concerned with conditions or relation¬
ships that exist, opinions that are held, processes
that are going on, effects that are evident, or trends
that are developing. It is primarily concerned with the
present, although it often considers past events and in¬
fluences as they relate to current conditions.!
Leedy has the following view about the historical method:
The historical method is the means by which the
researcher deals with the significance, the latent
meaning of history. History is a phenomenon. It is a
transcript of the relentless surge of events, the se¬
quential and meaningful record of human activity. The
historical method aims to assess the meaning and to
read the message of the happenings in which men and
events relate meaningfully to each other.
...In order to appraise accurately, however,
the meaning and relationship of events, the historical
researcher should always seek to get as close to the
^John W. Best, Research in Education (Englewood Cliffs, New Jersey:
Prentice-Hall, Inc., 1977), p. 166.
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original happenings as possible in the hope of thus
better reconstructing the past. To do this the
historical researcher generally relies upon docu¬
mentary sources, although occasionally artifacts
are studied either alone or in conjunction with
documentary evidence. In his search for historical
truth, therefore, the researcher relies, if at all
possible, upon only primary data.^
The writer now presents specifics of the methodology used in the
conducting of this study which includes: (a) the research data,
(b) the research population and sampling procedures, (c) instruments
used in the study, (d) a pilot study, (e) the collection of data, and
(f) methods of data analysis.
The Research Data
The data of this research are of two kinds: primary data and
secondary data. A brief explanation of these types of data is given
below.
The Primary Data
The responses from fifteen interviewees, the responses on an
institutional profile questionnaire (completed by the predominantly
Black institutions), information obtained from annual reports and other
official documents produced by the predominantly Black institutions
as well as annual reports and other official documents produced by and
for accrediting agencies constitute the primary research data used in
this study.
Secondary Data
Relevant published works, position papers, other dissertations.
^Paul D. Leedy, Practical Research (New York: MacMillan Publishing
Company, Inc., 1974), p. 71.
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theses, documents published and information called by the following
organizations and agencies: Council on Postsecondary Accreditation,
Institute for the Study of Educational Policy, Institute for Services
to Education, National Association for Equal Opportunity in Higher
Education, National Center for Educational Statistics, National
Scholarship Service Fund for Negro Students, Office for Civil Rights,
Office for Advancement of Public Negro Colleges, Positive Futures,
Incorporated, Robert R. Moton Memorial Institute, Incorporated, Southern
Association of Colleges and Schools, Southern Regional Education Board,
United Negro College Fund, and United States Office of Education; as
well as some personal and telephone interviews constituted the secondary
data used. Addresses of the organizations and agencies listed above can
be found in Appendix C.
Research Population and Sampling Procedure
The population of this study consists of the seventy-eight (78)
four year predominantly Black institutions of higher learning in the
United States and its territories which were predominantly Black four
year institutions of higher learning in 1966 and remained as such (with¬
out any distinct or profound transitional change such as merger, change
in racial composition from predominantly Black to predominantly white)
through 1976. All predominantly Black four year higher education insti¬
tutions were chosen (historically Black institutions, post World War II
predominantly Black institutions, land grant, non land grant, public and
private) because it is the writer's belief that all of these institu¬
tions collectively - not just a specific category of them, will play a
significant role in the fate of Black higher education institutions in
the future, especially at the baccalaureate level.
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TABLE I
PREDOMINANTLY BLACK FOUR YEAR HIGHER EDUCATION INSTUTIONS
DURING THE ENTIRE PERIOD OF 1966-1976
1. Alabama Agricultural and Mechanical University
2. Alabama State University
3. Albany State College







11. Bowie State College
12. Central State University
13. Cheyney State College
14. Claflin College
15. Clark College
16. College of the Virgin Islands
17. Coppin State College
18. Daniel Payne College
19. Delaware State College
20. Dilliard University
21. Edward Waters College
22. Elizabeth City State University
23. Fayetteville State University
24. Fisk University
25. Florida Agricultural and Mechanical University
26. Florida Memorial College
27. Fort Valley State College




32. Jackson State University
33. Jarvis Christian College
34. Johnson C. Smith University





40. Lincoln University, Pennsylvania
41. Livingston College
42. Miles College




44. Mississippi Valley State University
45. Morehouse College
46. Morgan State University
47. Morris College
48. Morris Brown College
49. North Carolina Agricultural and Technical University
50. North Carolina Central University
51. Oakwood College
52. Paine College
53. Paul Quinn College
54. Philander-Smith College
55. Prairie View Agricultural and Mechanical Univeristy
56. Rust College
57. Saint Augustine's College
58. Saint Paul's College
59. Savannah State College
60,. Shaw University
61. South Carolina State College
62. Southern UniversrJty, Baton Rouge, Louisiana
63. Spelman Colleger
64. Stillman College
65. Taladega College ,
66. Tennessee StatefUniversity
67. Texas College
68. Texas Southern University
69. Tougaloo College
70. Tuskegee Institute
71. University of Arkansas at Pine Bluff
72. Virginia State








GEOGRAPHICAL LOCATION OF THE PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION






Kentucky State University 'A#A#'
ARKANSAS
Philander Smith College 4#






Bowie State College ifU
Coppin State College A**








Elizabeth City State University A#
Fayetteville State University A#
Johnson C. Smith University A#




Jarvis Christian College A#
Paul Quinn College A#
Prairie View A&M College A* A
Texas College A#






Senior With Qrad School
MISSISSIPPI
Alcorn A & M University A# 4
Jackson State University A#
Mississippi Industrial College A#
Mississippi Valley State University A
Rust College A#
Tougaloo College A#
N. C. AAT State University A# 4
North Carolina Central University A ■
Shaw University A#
St Augustine's College A#






South Carolina State College A*4
Voorhees College A#
GEORGIA
Albany State College A*
Clark College A#





Edward Waters College A#
Florida A A M University A* 4
Florida Memorial College A#
Morehouse College A#
Morris Brown College A#
Paine College A#
Savannah State College A ■
Spelman College A#
Land Grant Institution 4
SAINT THOMAS
College of the Virgin Islands A *
SOURCE: The National Goal Of Equal Opportunity and The Historically Black
Colleges, Statement Submitted to Dr. F. David Mathews, Secretary,
Department of Health, Education, and Welfare by NAFEO, Nov. 4, 1975.
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The names of these institutions are given in Table 1. They are
referred to in the sequel as "predominantly Black four-year
institutions of higher learning during (or for) the entire period
1966-1976". These institutions are listed in Appendix A by their
states, governance, location and year founded. In Chart 1 the geo¬
graphical locations of these institutions are depicted graphically.
The sample selected for this study is the entire population -
a census.
Most readers of this study will realize that missing from this
population are some predominantly Black four-year institutions of
higher learning which did exist during at least part of the period
covered by this study and some other predominantly Black institutions
of higher learning that existed for the entire period of this study.
The writer accounts for these omissions in the section below.
Predominantly Black Institutions Not Included in this Study
The following higher education institutions will not be included
in this study because of a transition during the period 1966-1976, the
period of this study, or because of their inclusion in a distinct
classification.
During the period 1966-1976, there were many newly chartered
predominantly Black four-year higher education institutions. The fol¬
lowing institutions are not included in this study:
City University of New York (Medgar Evers) - was not
chartered until 1969.
Daniel Hale Williams University (Ill.) - received its
charter in 1974 and classes began in 1975.
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Norfolk State College (Va.)- was changed from Norfolk
Division of Virginia State College on February 1, 1%9.
At this time it became an independent, four year degree¬
granting institution, with its own Board of Trustees and its
own President. This was due to the fact that it had out¬
grown its parent institution in the size of its faculty
and total enrollment,
Shaw College at Detroit (Mich.)- became an independent,
four year institution with complete autonomy from Shaw
University in Raleigh, North Carolina on May 8, 1970.
University of the District of Columbia - received its
charter in the Fall of 1977. This higher education insti¬
tution was formed through merging three (3) predominantly
Black institutions: D. C. Teachers' College, Federal City
College and Washington Technical Institute.
University of Maryland (Eastern Shore) - On July 1, 1970
the name was changed from Maryland State College to its
present name by a decision of its governing board. The
status of the school became a branch of the State University
instead of an autonomous State college.
Strayer College (D. C.) - was granted a license in 1970 to grant
the Bachelor degree, prior to this time, the highest degree offered
was the Associate degree. In 1971, Strayer College granted its first
Bachelor degrees.
There was also the change in the direction of the enrollment com¬
position of some predominantly white four-year higher education insti¬
tutions. During 1966-1976, these institutions became predominantly
Black four-year higher education institutions.
Detroit Institute of Technology (Mich.) - became pre¬
dominantly Black in 1972. Since its change in enrollment
composition, it has recently changed its mission and is
planning to phase out the Arts and Sciences programs.
Harris-Stowe College (Mo.) - which was once known as
Harris Teachers' College before the name change in 1977.
Previously, Harris was predominantly white and Stowe was
predominantly Black. Harris-Stowe College bacame pre¬
dominantly Black in 1972.
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Due to a merger in 1977, two (2) historically Black four (4) _
year higher education institutions (Federal City College and D. C,
Teachers' College) and one (1) historically Black two (2)-year
institution (Washington Technical Institute) no longer exist as
autonomous higher education institutions. They merged to become
the newly established University of D. C.
Four (4) higher education institutions that were predominantly
Black in terms of enrollment during the period of 1966-1976 are now
classified as predominantly white higher education institutions.
Bluefield State College (W. Va.) - Prior to this period
it had been a historically Black higher education insti¬
tution, but the enrollment composition changed from
predominantly Black to predominantly white during this
period.
Chicago State University (Ill.) - The enrollment com¬
position changed from being predominantly Black in
1970.
Lincoln University (Mo.) - During this period the en¬
rollment composition changed from predominantly Black
to predominantly white. This institution was forced
to change by the closing of the white junior college
in nearby Jefferson City.
West Virginia State College (W. Va.) - During this
period the enrollment composition changed from pre¬
dominantly Black to predominantly white. The institution
is predominantly white in its total enrollment; its resi¬
dential student body is almost exclusively Black, its
commuting student body is largely white. There are no
competing public white colleges in their vicinity.
The following predominantly Black higher education institutions
are not included in this study due to the fact that their programs
are mainly graduate and/or professional schools.
Atlanta University (Ga.) - Graduate School only
Arkansas Baptist College (Ark.) - Religion
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Interdenominational Theological Center (Ga.) - Religion
Meharry Medical College (Tenn.) - Medicine
Selma University (Ala.) - Only four-year program is in
religion; other programs offer only the Associate degree.
This study also omits Simmons University/Bible College (Ky.) which
is not accredited and for which no data were available for this study.
Southern University - New Orleans, is omitted because it has changed
its mission and a new Constitution was enacted in 1975. Moreover,
this study does not include any predominantly Black two-year institu¬
tions of higher learning.
Table 2 gives, numerical, presentation of the predominantly Black
four-year institutions of higher learning that were involved in some
kind of transition during the period of this study and which are not
included in this study. The seventy-eight institutions in this study
and those in Table 2 account for all the predominantly Black four-
year institutions of higher learning that currently exist in the United
States and its territories.
In order to understand how the number of institutions in this
study compare with the total number of Black institutions of higher
learning, as well as, to the total number of institutions of higher
education in the United States, Table 3 is included.
Instruments
In order to obtain some of the primary data needed to successfully
conduct this study, the writer developed two instruments: The first
v/as the "Personal Interview Format for Educators and Administrators
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TABLE 2
THE NU>®ER OF PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION
INSTITUTIONS TFJ^T WERE INVOLVED IN SOME KIND OF
TRANSITION DURING THE PERIOD 1966-1976
TYPE OF TRANSITION N
Four year Black institutions that
were newly chartered
6
Two year institution that became a
four year institution
1
Four year predominantly white insti¬
tutions that became predominantly
Black
2
Four year predominantly Black insti¬
tutions that no longer exist due to
some kind of merger of two or more
institutions
2
Four year predominantly Black insti¬
tutions that became predominantly
white institutions
4




PREDOMINANTLY BLACK INSTITUTIONS OF HIGHER LEARNING -


















Publ ic^ 22 12 17 6 2 59 909 558 1467
Private 21 44 4 0 4 73 238 1370 1608
43 56 21 6 6 132 1147 1928 3075
^Included are the 15 land-grant colleges established as a result of the 1890 Morrill Act.
^Total Black: This number of total Black includes all historically Black colleges except the five (5)
(see Table II) that are currently predominantly White.
^Doctoral granting institutions: Atlanta University; Howard University; Interdenominational Theological
Center; Meharry Medical College; Texas Southern University (Public); Morgan State University (Public).
SOURCE: First Annual Report 1977 of the National Advisory Coirmittee on Black Higher Education and
Black Colleges and Universities June 1978.
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Very Familiar with Predominantly Black Four-Year Institutions of
Higher Learning" that was used by the writer in the personal inter¬
viewing of fifteen (15) such persons. The other instrument was a
"Ten (10) Year Institutional Profile Questionnaire" that was sent
to each of the institutions included in the sample of this study.
Both the questionnaire and the interview format were developed to
address the research questions of this study. These instruments
were field tested during a pilot study.
A copy of these instruments and a list of the persons inter¬
viewed, as well as the place and date of the interviews, are located
in Appendix D.
Pilot Study
Considering the number of institutions included in the sample
of the study, the period of time covered by the study and the large
number of specific details being requested on the Institutional Pro¬
file Questionnaire, the writer decided to conduct a pilot study to
get some realistic indications of the kinds of difficulties that
might be encountered. Using the four predominantly Black four-year
institutions of higher learning in the Atlanta University Center, the
author learned several things immediately. (1) all institutions
did not have office such as Office of Institutional Research, that
could readily make available the data or the office or institution
had not kept an in-house organized archive of the kind of information
that v/as being requested. (2) some institutions were involved in
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"self-studies" or other massive data gathering processes and did
not believe that they could afford the man hours that it would take
to complete the questionnaire. (3) some institutions that might not
have the "profile that they desire" during some of these years might
not return the questionnaire or return it only partially completed,
and (4) there were some institutional administrators who might not
immediately instruct the proper persons to complete and return the
questionnaire.
The pilot study results led the writer to modify to some extent
the categories of data that would be analyzed - especially in the
areas of enrollment, facilities and resources; and to judiciously
plan strategies for obtaining by other means the information sought
by administering the questionnaire.
The Collection of Data
To conduct the interviews and to acquire relevant documents and
data, the author traveled to five states (not including Georgia):
Alabama, Mississippi, New York, Virginia and Texas; and the District
of Columbia between September 15, 1978 and January 30, 1979. As
mentioned earlier, the interviewees as well as the time and places
of the interviews are located in Appendix D.
After sending out the ten (10) year Institutional Profile
Questionnaire to all institutions in the sample in late September,
the author conducted interviews and initiated contact with possible
other sources for the information requested on the questionnaire.
The operational deadline for receiving all returned questionnaires
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was November 10, 1978. By this deadline twenty institutions had
returned relatively complete questionnaires. The signals received
from the pilot study had proven to be true in general. At this time
the contingency plans for securing data from other sources were made
operational. Many hours in November, December and January were spent
searching through the documents and data files of the agencies and
organizations listed in Appendix C. By January 30, 1979, enough data
had been secured for the study to be a census as originally planned.
The writer might share with the reader that a primary part of
the contingency plans for the collection of data on institutions, when
that information was not returned on the questionnaire, was the identi¬
fication of each institution in the sample of the study with as many
known organizations and agencies as possible that collect data from
its member institutions. The major outcome of this strategy was the
identification of individual private institutions by their member¬
ship (or non-membership) with the United Negro College Fund (UNCF) -
Table 4;^ the identification of public institutions with the Office
2
for Advancement of Public Negro Colleges (OAPNC) - Table 5; and the
identification of all institutions, geographically, by their regional
3
accrediting agency regions - Table 6.
Methods of Data Analysis







nominal or interval-ratio. The primary techniques and methods of
data analysis used in this study are several of those that are funda¬
mental in descriptive statistics - tables, charts, diagrams, frequency
distributions, percentages, measures of central tendency (averages) and
measures of association. All of these techniques were used in standard
ways that appear in descriptive survey type research.
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TABLE 4
THE ^TU^IBER OF PRIVATE FOUR-YEAR PREDOMINANTLY BLACK
INSTITUTIONS OF HIGHER EDUCATION FOR THE ENTIRE
PERIOD 1966-1976, AS IDENTIFIED BY AFFILIATION















PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS
FOR THE ENTIRE PERIOD 1966-1976, AS IDENTIFIED BY
ASSOCIATION WITH THE OFFICE FOR ADVANCEMENT OF
















THE NUIIBER OF PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION
INSTITUTIONS DURING THE ENTIRE PERIOD 1966-1976,














of Colleges and Schools
Region
1 2 7 22 8
North Central Association
of Colleges and Schools
Region
2 5 3 9 5
N=46 100 N=32 100 78
CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA
This study was an investigation of the growth patterns of pre¬
dominantly Black four-year institutions of higher learning during
the period 1966-1976, with primary emphasis placed on: (1) growth
(positive or negative) trends, patterns, and characteristics that
could be detected in their enrollment, faculties, libraries (as a
chief indicator of facilities provided for its students-), institutional
accreditation status, and resources (for operating the institution and
for attracting students); and (2) some projections about the future
of these institutions.
Answers were sought for the following specific research ques¬
tions:
1. What were the enrollment trends and the enrollment
composition of these institutions over this ten
year period?
2. What were some noticeable changes in the faculties
and facilities (library, especially) of these insti¬
tutions over this ten year period?
3. What were some distinct changes in the resources
and funding of these institutions during this ten
year period?
4. What were the changes in the institution's accredi¬
tation status during this ten year period?
5. What are some current projections about the future
of these institutions as articulated by their
Presidents and other educators?
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In this chapter the writer presents and analyzes the data collected
for this study for the purpose of answering the above research questions.
Enrollment Trends and Composition
In order to observe the kinds of things this study was designed to
observe with regard to enrollment, the author first collected data for
each of the institutions in this study (for each of the ten years covered
by the period of this study) in the following categories:
(a) the number of undergraduate males enrolled;
(b) the number of undergraduate females enrolled;
(c) the number of undergraduate full-time students enrolled;
(d) the number of undergraduate part-time students enrolled;
(e) the total number of undergraduates enrolled;
(f) the total number of freshmen enrolled; and
(g) the total number of baccalaureate degrees conferred.
Table 7 presents this information in summary form. Charts 2, 3,
and 4 display a part of this information graphically, and in Appendix H
the reader can find the same information before it was summarized.
A close examination of the data in Table 7 and Chart 2 reveal a
distinct continuous yearly growth in total enrollment during the first
five years of this study (1966-67 to 1970-71) and a yearly decline in en¬
rollment between 1970-71 and 1974-75 and then a rapid increase in enroll¬
ment during the last year of the study. The freshmen enrollment for
this same period of time remained basically constant; however, the minor
detectable changes in freshmen enrollment were directly consistent with
the changes in total enrollment. The baccalaureate degree productivity
TABLE 7
PART I
ENROLLMENT AND DEGREE PRODUCTIVITY
STUDENT ENROLLMENT (MALE, FEMALE, FULL-TIME PART-TIME, TOTAL AND FRESHMEN) AND THE NUMBER OF





Female Full-time Part-Time Total Male
Public Institutions
Female Full-Time Part-Time Total
Grand
Total
1966-67 22,694 25,427 45,646 2,475 48,121 35,291 39,247 66,185 8,353 74,538 122,659
1967-68 22,700 24,300 44,588 2,412 47,000 36,257 43,129 70,919 8,467 79,386 126,386
1968-69 20,131 28,155 46,101 2,125 48,286 38,386 44,403 70,891 11,898 82,789 131,075
1969-70 24,300 25,393 46,761 2,932 49,693 40,237 44,489 74,750 9,976 84,726 134,419
1970-71 22,241 27,214 45,470 3,985 49,455 43,018 47,465 76,981 13,502 90,483 139,938
1971-72 22,734 27,187 46,196 3,725 49,921 . 41,733 46,311 74,792 13,252 88,044 137,965
1972-73 22,856 26,800 46,205 3,451 49,656 41,234 46,335 80,470 7,099 87,569 137,225
1973-74 22,408 25,290 44,200 3,498 47,698 40,183 45,045 75,331 9,897 85,228 132,926
1974-75 22,126 25,250 44,256 3,120 47,376 37,592 40,356 68,402 9,546 77,948 125,324




ENROLLMENT AND DEGREE PRODUCTIVITY
STUDENT ENROLLMENT (MALE, FEMALE, FULL-TIME, PART-TIME, TOTAL AND FRESHMEN) AND THE NUMBER OF
BACCALAUREATE DEGREES CONFERRED BY THE INSTITUTIONS INVOLVED IN THIS STUDY (AND BY GOVERNANCE) FOR EACH YEAR OF THE STUDY
Academic Year Private
Freshmen




1966-67 14,198 22,489 36,687 6,293 8,834 15,127
1967-68 16,225 21,080 37,305 6,822 10,360 17,182
1968-69 15,539 21,287 36,826 7,693 11,408 19,101
1969-70 14,776 21,871 36,647 8,521 12,470 20,991
1970-71 13,886 22,251 36,137 9,023 12,256 21,279
1971-72 15,499 22,250 37,749 9,113 14,248 23,361
1972-73 15,429 21,726 37,155 8,915 14,503 23,418
1973-74 16,180 20,262 36,442 8,611 14,582 23,193
1974-75 16,551 21,901 38,452 8,956 12,580 21,536





THE TOTAL UNDERGRADUATE ENROLLMENT OF ALL THE INSTITUTIONS INVOLVED IN






































THE TOTAL UNDERGRADUATE FRESHMEN ENROLLMENT OF ALL THE INSTITUTIONS INVOLVED
IN THIS STUDY FOR EACH YEAR DURING THE PERIOD OF
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PRODUCTIVITY OF ALL THE
INSTITUTIONS INVOLVED IN THIS STUDY FOR EACH YEAR DURING
THE PERIOD OF THIS STUDY
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polygon was consistent with the other two except for the last year.
The data in Table 7 show that the average part-time yearly
enrollment was about seven percent of the total enrollment for the
private institutions and fourteen percent for the public institu¬
tions. Moreover, even though there are forty percent more private
institutions (46) than public institutions (32) in this study, the
enrollment of the public institutions constitute nearly two-thirds
of the total enrollment.
The data on enrollment in Table 2 reveal that the student
body at the average predominantly Black institution of higher
learning - private or public, was at least ninety-nine percent
Black in 1966-67; there were a few exceptions.^ By 1972-73, the
average percentage of Blacks had dropped to ninety-eight. By 1976,
the average enrollment by race for the institutions involved in this
study revealed that the average student body enrollment was ninety-
three percent Black (ninety-six percent for private institutions and
ninety percent for public institutions).
The enrollment data further revealed that for each of the ten
years of this study (for both private and public institutions) the
enrollment of females was higher than that of males, ranging between
fifty-two percent and fifty-five percent of the total enrollment.
Using the enrollment classification scheme presented in Table 3,
the author was able to observe enrollment trends more succinctly and
is able to depict the same graphically, for the reader. First, in
Table 9, the institutions involved in the study are classified by
^Reader will find further information in Appendix H.
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governance and enrollment category for each of the years covered by
the period of this study. Moreover, in Appendix I, the identification
of the actual institutions in each category for each year is presented.
Based on the information in Table 9, changes in each of the cate¬
gories over the ten year period can be succinctly displayed. This is
done in Charts 5, 6, 7, 8, 9 and 10. The data in Table 9 had Chart 5
reveal that over the ten year period the average number of institutions
in Category A was six per year or thirteen percent of the total and that
this category showed no real extreme from year to year -- it remained
relatively constant over the ten year period. Further analysis of the
data in Table 9 and Chart 6 revealed that for the ten year period of
this study. Category B contained an average of twenty-three institutions
(29% of the institutions in this study) and that this category had an
average decline of one institution per year.
The data in Table 9 and Chart 7 reveal that Category C had an
average of eighteen institutions per year (23% of the institutions of
this study). The first five years of this period had an average of
twenty institutions (26% of this study) with an average annual in¬
crease of one institution per year, while the last five years had an
average of sixteen institutions (21% of the institutions of this study)
with an average annual decline of one institution per year.
Analysis of Category D (Table 9 and Chart 3) reveals that it con¬
tained an average of eighteen institutions per year (23% of the
institutions of this study) over the ten year period.
Finally, Category E reveals an average thirteen institutions
per year (17% of the total institutions in this study) over the ten
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TABLE 8
CATEGORIES FOR PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION















THE NLTffiER OF PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS
CLASSIFIED IN CATEGORIES BY THEIR TOTAL UNDERGRAJ)UATE ENROLLMENT AND BY




































A 6 13 0 0 6 8 7 15 0 0 7 9 4 10 0 0 4 5 6 13 0 0 6 8 4 9 0 0 4 5
B 23 50 5 16 28 36 21 46 5 16 26 33 24 52 2 6 26 33 20 43 1 3 21 27 23 50 0 0 23 29
C 12 26 5 16 17 22 30 4 12 18 23 14 30 7 22 21 28 14 30 7 22 21 27 14 30 8 25 22 28
D 3 7 12 37 15 19 3 7 14 44 17 22 2 4 10 31 12 15 4 10 12 37.5 16 20 4 9 12 37.5 16 21
E 2 4 10 31 12 15 1 2 9 28 10 13 2 4 13 41 15 19 2 4 12 37.5 14 18 1 2 12 37.5 13 17




THE HUMBER OF PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS
CLASSIFIED IN CATEGORIES BY THEIR TOTAL LTOERGRADUATE ENROLLMENT AND BY
























N 7o N 7o
1975-1976
Private Public Total
N % N % N %
A 4 9 0 0 4 5 6 13 0 0 6 8 7 15 0 0 7 9 9 20 0 0 9 11 4 9
0 0 4 5
B 23 50 1 3 24 31 22 48 1 3 23 29 21 46 1 3 22 28 20 43 0 0 20 26 20 43
0 0 20 26
C 13 28 4 13 17 22 12 26 3 9 15 19 14 30 3 9 17 22 11 24 6 19 17
22 11 24 2 6 13 17
D 4 9 16 50 20 26 4 9 13 41 17 22 3 7 17 53 20 26 5 11 17 53 22 28 9
20 17 53 26 33
E 2 4 11 34 13 16 2 4 15 47 17 22 1 2 11 34 12 15 1 2 9 28 10 13
2 4 13 41 15 19
Total 46 iOO 32 100 78 100 46 100 32 100 78 100 46 100 32
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THE NUMBER OF PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS
THAT BELONG TO ENROLLMENT CATEGORY B (total undergraduate enrollment 500-999
for the period 1966-1976)
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THE NUMBER OF PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS
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year period and this category remained relatively constant over this
period.
A closer scrutiny of Table 9 reveals a number of interesting
items: (1) there are no public institutions in Category A; (2) only
two private institutions existed in Category E during the entire
period of this study; and (3) there were only five public institutions
in Category B in 1966 and zero in this category in 1975. Similarly,
Category D had only three private institutions in 1966 and only five
in 1974; however, in 1975 this category had nine private institutions.
Category C had five public institutions in 1966 and two in 1975.
In short, for the entire ten year period, two-thirds or more of
the institutions in Categories D and E are public and three-fourths
or more of the institutions in Categories A, B and C are private.
The modal category or largest category for the entire ten year
period for all institutions is Category B, while the modal category
is Category B for private institutions and Category D for the public
institutions.
The modal class for all the institutions in 1966-1967 was
Category B with twenty-eight institutions (36%; in 1969-70 it was
bimodal - having twenty-one each in Categories B and C (27%); and in
1975-76 the modal category v/as D with twenty-six institutions (33%).
Finally, there are more private (46) institutions than public
(32) in this study; however, the public institutions dominate the
larger enrollment categories and private institutions dominate the
smaller enrollment categories. It may be observed that each of the
institutions in this study, for every year of this study, has an
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undergraduate enrollment of less than ten thousand (10,000), with more
than a three-fourth majority having an enrollment of less than three
thousand (3,000), one can conclude that the typical institution in this
study has a small enrollment of 3,000 or less.
Though the graphs and Charts 2 - 10 give a lot of information,
they also give the impression that the period covered by this study
was indeed one in which some fluctuations occurred. Understandably
then, this period is viewed as one of transition and adjustment for
the institutions included in this study.
Faculty
In order to make some kind of definitive statement about the faculty
of the institutions involved in the sample of this study, data was col¬
lected on the faculty in terms of the items listed below:
The number of full-time faculty;
The number of part-time faculty;
The total number of faculty;
The percentage of faculty holding earned doctorates; and
The percentage of faculty that is Black.
Some details of these data for three pivotal years of the study
are presented. The years selected are the beginning, middle and end:
1966-1967; 1970-1971 and 1975-1976.
After sutmiarizing the data collected, the author noted two limita¬
tions in this area. First, the data on faculty were not accessible in
some of the categories for some of the institutions in this study.
Secondly, the summary of the available data do not give an accurate
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picture in the same kind of analysis as was observed on each of the
enrollment categories. It was further observed that the data for
three pivotal years in three of the five enrollment categories give
a relatively accurate picture, as follows: enrollment Categories
B. C and D, the total number of institutions are sixty-five in
1966-1967; sixty-one in 1970-71 and fifty-nine in 1975-76. These
represent seventy-five percent or more of the total number of insti¬
tutions in this study for each of the pivotal years. Moreover, the
data in these categories permit some comparison between private and
public. For instance. Categories A and E give little or no compari¬
son for either of the three years since Category A contains no public
institutions for any of the pivotal years and Category E only two, one
and two number(s) of private institutions for the three pivotal years.
The data on faculty are found in Table 10. There were no dramatic
changes in full-time, part-time or total faculty categories. However,
these categories over these three pivotal years are not directly cor¬
related with the changes in enrollment for the same period of time.
Further examination of these data (not shown on the table) shows that
the faculty sizes for private institutions were consistently smaller
than those of the same enrollment categories for all three pivotal
years and that the part-time faculty size was constantly larger for
private institutions than for public institutions. The data also
reveal that there were constant increases (which were directly cor¬
related with increases in enrollment for the same period of time) over
these three pivotal years for every category for public institutions.
TABLE 10
FACULTY COMPOSITION
THE AVERAGE NUMBER OF FULL-TIME (FT), PART-TIME(PT) AND TOTAL (TT) FACULTY AS WELL
AS THE AVERAGE PERCENT OF DOCTORATE (%D) ON THE TOTAL FACULTY AND THE AVERAGE PER¬
CENT OF FACULTY THAT IS BLACK {%) FOR INSTITUTIONS IN THE VARIOUS ENROLLMENT CATE¬
GORIES AND BY GOVERNANCE FOR THE ACADEMIC YEARS 1966-1QF7, 1970-1971 and 1975-1976
00
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The most obvious changes in faculty for both private and pgblic
institutions over the ten year period of this study were the in¬
creases in the percentage of faculty holding earned doctorate degrees
and the decrease in the percentage of Black faculty.
In 1966-1967, the average percentage of faculty holding earned
doctorate degrees for all institutions in all the enrollment categories
being considered was only eighteen percent; by 1970-71 it had reached
thirty-two; and by 1975-76 the percentage had reached forty percent.
Countrariwise, the percentage of Blacks on the faculty has declined.
In 1966-1967, the percentage of Black on the faculty in all categories
observed showed an average of seventy-five percent; in 1970-1971 it
was sixty-five; and in 1975-1976 it had gone down to fifty-eight per¬
cent. The data show that except for one enrollment category in one
of the pivotal years, increases in percentages of doctorates were
higher for private institutions than for public, decreases in the per¬
centage of Blacks in all categories for these years were lov^er for private
institutions than for public. In a few instances, several of the private
institutions had less than fifty percent Blacks on the faculty.
Library
In the research design and methodology for this study, data on
physical facilities were to be collected and analyzed. As was learned
in the pilot study, the data in this area were very inaccessible and
difficult to interpret. As a contingency plan for viable data under
facilities (to serve the same purpose as intended in the research de¬
sign), the author collected data on the library for each of the insti-
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tutions (when possible), involved in this study for the ten year
period of this study. Two items of data under library were col¬
lected: the total volumes housed and the total annual expenditure
for library materials for each institution. The data on library
are presented in Table 11 .
For the same reasons given under the previous section (Faculty),
the author has presented summary data in Table H for only three of
the five enrollment categories and for only three pivotal years.
As the figures in the table reveal, there was a continuous in¬
crease in volumes over the observed period as well as an increase in
expenditure for library support. The data from which Table 11 was
summarized reveal that for practically all enrollment categories for
each of the pivotal years the average number of volumes for private
institutions is about the same as for their counterparts in the public
institutions. However, when a similar comparison is made with regard
to annual expenditures for libraries, a very different picture emerges.
In each of the categories and for each of the years, the public insti¬
tution's expenditure doubled (and in some cases tripled) the expendi¬
ture of its private counterpart. Moreover, expenditures for libraries
for public institutions were aggressively increasing in all categories
from the beginning period of this study to the ending period.
Resources and Funding
For the areas of Resources and Funding, the intent v/as to collect
and analyze data that would give insight as to the kind of financial
support and expenditures on which these institutions were relying and
TABLE 11
Facility - Library
The AVERAGE NUMBER OF VOLUMES IN THE LIBRARY AND THE AVERAGE ANNUAL EXPENDITURE OF
FUNDS FOR THE LIBRARY FOR INSTITUTIONS IN THE THREE (3) OF THE FIVE (5) ENROLLMENT




















operating. The pilot study and review of the literature solidified
what specifics should be targeted. Data on all institutions for all
the years of this study cover the following areas:
Current Endowment
Amount of Operating Budget
Amount of Federal Funds Contained in the Operating Budget
Amount of Funds Collected from Student Fees
Amount of Fund Available for Scholarship
Amount of Student Aid Available
Even though some data v/ere collected for each of the items for each
of the years, the writer did not succeed in collecting data (because of
inaccessibility) for each of the items for each of the institutions and
for each of the years. As a result, summary data are presented for only
two pivotal years of the study for public institutions - 1971-1972 (the
earliest year for which a sufficient amount of data had been collected
that could be summarized) and 1975-1976 (the best year of this study).
This information will again be presented for institutions in only three
of the five enrollment categories. The summary data for this section
are presented in Table 12.
There were no significant increases in endowment over the last five
years of the study. In fact, according to the raw data, private insti¬
tutions have had to use some of their endowment over this five year
period. The data are even more dramatic than what the table tends to
suggest: public institutions have little or no endowment and only about
a half dozen private institutions have endowments of five million or more.
The annual operating budgets of these institutions have shown a
TABLE 12
RESO'iP.CFS
THE AVERAGE ENDOWMENT (ENDOW.) SIZE (IN MILLIONS), OPERATING BUDGET (0. BUD.), AMOUNT OF FEDERAL FUNDS
IN OPERATING BUDGET (AFFOB), AMOUNT OF FUNDS COLLECTED FROM STUDENT FEES (AFCFSF), AS WELL AS THE AVER¬
AGE AMOUNT OF FUNDS AVAILABLE FOR SCHOLARSHIP (FAS) AND STUDENT AID AVAILABLE FOR INSTITUTIONS IN VARI¬






AFCFSF FAS SAF ENDOW. O.BUD
PUBLIC 1975-1976
AFFOB AFCFSF FAS SA
A - - - - - - - - - - -
B .95 1.8 .53 .71 .1 .7 .9 3.0 .4 .9 .9 .8
C 2.25 3.1 .67 1.07 .1 .45 2.5 5.3 1.25 1.9 .6 .75
D
E




modest increase over the last five years of the study. A closer analysis
of the data indicates that the more dramatic increases have occurred
with the public institutions.
As far as the portion of the budget being made up of Federal funds,
the actual dollar amount doubled during these last five years of the
study, while the annual operating budget itself increased by only about
one-third. Hence, the portion of the budget supported by Federal funds
is about one-fourth the total budget for institutions in two enrollment
categories in 1975-1976, and for the private institutions alone, this
percentage is higher. Moreover, these increases are significant in
light of the fact that the percentage of the annual budget supported
by student fees actually decreased over this period of time.
Under the categories of student scholarship and available student
aid, the reader should note that there has been a noticeable increase
in dollar amount over the last five years of this study. Percentage¬
wise, these increases are even more obvious, especially under scholar¬
ship.
Accreditation
As noted in Table 6, the institutions included in this study are
located geographically in three regional accrediting agency regions -
eighty-three percent in the Southern Association of Colleges and Schools
region, ten percent in the Middle States Association of Colleges and
Schools region, and seven percent in the North Central Association of
Colleges and Schools region. The data on accreditation are limited to
regional accreditation and in this section, the writer presents a sum¬
mary of the data in Table 13.
TABLE 13
PART I
THE NUMBER OF PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS DURING THE PERIOD 1966-1976,
AS CLASSIFIED BY ACCREDITING AGENCY REGION, GOITIPJ^ANCE AND ACCREDITATION STATUS
1966- 1967 1967- 1968 1968 -1969
AccreditedAccrediting Agency Region Accredited Tot Accredited Accredited Not Accredited Accredited Not
Private Public Private Public Private Public
N % N 7o N % N % N 7o N % N % N 7o N %
Southern Association of
Colleges and Schools Region
33 92 21 68 11 100 34 92 21 68 10 100 34 92 22 69 9 100
Middle States Association 2 5 3 10 0 0 2 5 3 10 0 0 2 5 3 9 0 0
of Colleges and Schools
Region
North Central Association 1 3 7 22 0 0 1 3 7 22 0 0 1 3 7 22 0 0
of Colleges and Schools
Region
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35 92 22 69 8 100 37 92 22 69 6 100 37 92 22 69 6 100
Middle States Association
of Colleges and Schools
Region
2 5 3 9 0 0 2 5 3 9 0 0 2 5 3 9 0 0
North Central Association
of Colleges and Schools
Region
1 3 7 22 0 0 1 3 7 22 0 0 1 3 7 22 0 0




THE NUMBER OF PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS DURING THE PERIOD 1966-1976.
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The institutions in the Middle States and North Central regions
were accredited each year by their accrediting agency. However, in
the Southern region, where sixty-five institutions are mentioned, the
number of unaccredited institutions ranged from a high of eleven in
1966-1967 to a low of five in 1975-1976.
Since the 1968-1969 academic year, all public institutions have
been accredited and only one was not accredited during the other two
years covered by this study. Moreover, of the high of ten private
institutions that were not accredited in 1966-1967, five remained un¬
accredited for the entire ten year period of this study. These five
< V
institutions (tv/o in enrollment Category A and three in enrollment
Category B) have either reflected retrogression or shown no positive
growth in enrollments, faculties and facilities. '
INFORMATION OBTAINED THROUGH PERSONAL INTERVIEWS^
In order to collect some primary data from persons who are cur¬
rently charged with the responsibility of guiding and influencing these
institutions and agencies, the author traveled to eight campuses during
the Fall semester of the 1978-1979 academic year and visited seven other
administrators in their respective agencies. The purposes of these
trips were to conduct personal interviews with institutional administra¬
tors in order to get their perceptions, to get an indication of the
present status of these institutions, and to learn about some of the
major entities which these institutions are currently encountering or
will have to encounter in the near future. A summary of the informa-
^For a copy of the instrument used in conducting these inter¬
views, the reader is referred to Appendix D.
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tion from these interviews covers the same categories as the question¬
naire.
Enrollment Trends
Some of the Presidents stated that their enrollment had doubled.
Where the enrollment doubled, the lack of on-campus housing for some
of the students caused problems. Having to deal with this problem.
Dr. Hugh Gloster conmented by saying, "The main problem is lack of
dormitory space and the high cost of dormitory facilities. Dormitories
cost twice as much now as they did in 1967. We badly need more dormi¬
tories to accommodate out-of-town students".^ Institutions which have
doubled in size are having to re-evaluate their dormitory facilities
and other facilities.
The quality of students is better in terms of their ability to
develop, if they desire. Dr. Granville Sawyer stated, "In spite of an
open admissions policy, we attract some very good students. We have
at present a National Merit finalist and some very bright international
students. An indication of this quality is the steady increase in SAT
2
scores."
The predominantly Black institutions of higher learning are con¬
tinuing to have a larger percentage of white students in attendance.
Some have gone from less than one percent in 1966 to tv/elve percent in
1976. The predominantly Black public institutions have increased their
^Dr. Hugh Gloster, Morehouse College, Atlanta, Georgia, 13
September, 1978.
^Dr. Granville Sawyer, Texas Southern University, Houston, Texas,
28 September 1978.
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white enrollment significantly due to the programs offered, low tuition,
and provision for graduate studies.
The Bakke decision is perceived by some of the Black administrators
as having a greater effect on white institutions rather than Black in¬
stitutions. Dr. Donald Stewart commented on this trend of openness with
regard to Blacks and other minorities in predominantly white institutions
in this way: "The only thing that Bakke does is say that race cannot be
a major factor in determining admittance."^
On the other hand, some educators are saying that the Bakke de¬
cision did not clarify the question about affirmative action. It never
approved affirmative action as a program, but left it to voluntary ef¬
forts. It left the decision up to the institution, except when there
is a court order. There are so many unanswered questions in this
situation. It is very uncertain as to what is going to happen as a
2
result of the Bakke decision.
Predominantly Black institutions of higher learning are not op¬
posed to integration, but they are opposed to integration when it means
absorption. Absorption through integration often causes the Black insti¬
tutions to lose their identity, thus, seriously limiting the role model
for many Black youths.
As expressed by the Presidents of the private institutions, enroll¬
ment is at an optimum level. On the other hand, a public institution's
^Interview with Dr. Donald Stewart, Spelman College, Atlanta, Georgia,
29 August 1978.
2
Interview with Dr. William Brown, Southern Regional Education Board,
Atlanta, Georgia, 25 September 1978.
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President expressed this feeling.
No, we are not at an optimum level. We
are very ambitious and we believe that
our mission is to serve the people of this
state. We have not reached our potential.
We believe that we can and will be twice
our size in the next ten (10) years.^
In almost every institution the percentage of whites now attending
predominantly Black institutions has increased since 1966. In addition,
the percentage of foreign students has also increased since that time.
One of the institutions reported having twenty-three (23) percent of
its student body being from foreign countries. Davison stated,
"When a foreign country needs help in enrolling its students in an
American higher education institution, the Black institutions are in
fact a national asset because they provide some of the educational
2
assistance that makes the State Department's job easier."
According to Dr. Carl Anderson, the percentage of Black students
who are in attendance at predominantly Black institutions has declined
overall, while the number of Blacks attending white institutions has
increased. In looking at the graduation figures, one will find for
1976-1977, that the majority of the Black college graduates come from
predominantly Black institutions, fifty-eight (58) percent as opposed
to forty-two (42) percent coming out of white institutions. Dr.
Anderson suggested that many of them (Black students) enter an environ-
^Interview with Dr. John Peoples, Jackson State University, Jackson,
Mississippi, 4 October 1978.
2
Interview with General F. E. Davison, Howard University, Washington,
D. C., 21 November 1978.
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ment which they find hostile, non challenging and non motivating.^
Faculty
As indicated by all administrators interviewed, the faculties
at the predominantly Black higher education institutions are of high
quality and are highly committed, but more faculty persons are needed.
The quality of the faculty at these institutions is a source of
strength, with faculty-student ratio being close to optimum. Dr.
Lorraine Williams, in a very colorful manner summarized the role and
value of the faculty in the following statement -
In spite of the problems we have had
with lack of the faculties to meet our en¬
rollment, there are faculty members who are
enthusiastic and who open the doors of
knowledge for their students and create ^
such joy and excitement for their students.'^
In order to meet standards established by accrediting agencies,
higher education institutions must have a certain percentage of their
faculty with an earned terminal degree; this percentage falls short in
most predominantly Black institutions. Dr. John Peoples submits one
solution to the problem: "If we are going to use the terminal degree
as the measuring rod, our institution has gone from fifteen percent in
3
1967 to approaching sixty-nine percent in 1968." In some instances,
^Interview with Dr. Carl Anderson, Howard University, Washington,
D. C., 21 November 1978.
2
Interview with Dr. Lorraine Williams, Howard University, Washington,
D. C., 21 November 1978.
3
Interview with Dr. John Peoples, Jackson State University, Jackson,
Mississippi, 4 October 1978.
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growth has also been an increase in the number of Black faculty members.
Physical Plant
The administrators agreed that, other than having sufficient dormi¬
tory space, physical facilities are in satisfactory condition, "Some
of the older structures are being renovated and modernized to retain
the present architectural charm of the campus."^ "..during 1966-1976
the physical plant has gone through a complete metamorphosis - acquiring
2
just about all new buildings."
The list continues to grow in terms of expanding the physical plant
of these institutions. Dr. Sawyer expressed delight with physical
growth: "We have added a major structure just about every eighteen
months during the last ten years. We are projecting and updating our
master plan for campus development which will include about 75 - 95
million dollars worth of construction and renovation over the next ten
.,3
years.
At some of these institutions there was not only an increase in
housing facilities, but also an increase in library holdings. There
have been new and renovated constructions which have enhanced programs
4
in health and physical education; these added to the quality of programs.
^Interview with Dr. Luther Foster, Tuskegee Institute, Tuskegee,
Alabama, 22 September 1978.
2
Interview with Dr. John Peoples, Jackson State University,
Jackson, Mississippi, 4 October 1978.
3
Interview with Dr. Granville Sawyer, Texas Southern University,
Houston, Texas, 28 September 1978.
^Interview with Dr. Robert Threatt, Morris Brown College, Atlanta
Georgia, 7 September 1978.
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Funding
In response to enrollment trends the public institutions have
been receiving an increase in state support and are also enjoying
support from outside sources. Federal and private. Dr. Harvey
commented on the resources of private institutions as those coming
from the "government, private sector, endowment and student
tuition. These funds for his institution haven't change appreci¬
atively in the last ten (10) years.It was also indicated that
the major sources of funding for all predominantly Black higher
education institutions have come from Title III of Higher Education
Act of 1965, Ford Foundation, Kellog Foundation, Rockefeller Founda¬
tion, United Negro College Fund and from State support.
Administrators recognize that more Federal dollars to predomi¬
nantly Black institutions of higher learning will be curtailed, with
more support going to individual students in the form of Basic Educa-
2
tion Opportunity Grants.
According to Dr. Brown, "There is uncertainty as to what the
response of the Federal government, foundations or big business or
corporate enterprises is going to make to the higher education people.
We have got to be more responsive in the way of accountability. This
lack of accountability has created some misgivings in the minds of the
3
citizenry about higher education."
^Interview with Dr. William Harvey, Hampton Institute, Hampton,





As far as support to Black colleges from the Federal government.
Dr. Smith commented, "...that will bear very close watching as the
amount of dollars that flow to Black institutions out of the Federal
government by no means compare with the number of dollars that flow
into white higher education institutions. However, for some of the
money for which Black undergraduate schools are eligible, they do not
compete, so there is an educational task that should be performed in
terms of upgrading this sophistication of some Black institutions so
that they may compete more successfully for some of those Federal
dollars."^ Dr. Harvey agrees that Black colleges and universities
must continue to make their influence felt by the Federal government
by being assertive, ambitious, and determined to play a major role
2
in the American educational process.
"Black colleges have never received their fair share of the
private philanthropic dollar and they have never received a decent
3
percentage of the private and corporate dollars." Generally,
"...philanthropic agencies and individuals have never been parti¬
cularly supportive of the predominantly Black institutions of higher
learning in any real meaningful way. They are not likely to be any
4
more enthusiastic in 1980-85 than they have been in the past."
^Interview with Dr. Charles Smith, Atlanta University, Atlanta
Georgia, 13 September 1978.
2
Interview with Dr. William Harvey, Hampton Institute, Hampton,
Virginia, 2 November 1978.
3
Interview with Dr. Charles Smith, Atlanta University, Atlanta
Georgia, 13 September 1978.
4
Interview with Dr. Carl Anderson, Howard University, Washington,
D. C., 21 November 1978.
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It appears that the endowment funding in many of the private insti¬
tutions has remained about the same, although the market value is lower.
Some of the private institutions have had to use some of their endow¬
ment fund during the early 70's for operating purposes during finan¬
cially difficult periods. The availability of resources to increase
the endowments have lessened. "There are only six (6) Black private
colleges with an endowment above five million dollars. The average is
between two and three million dollars. This means that these schools
don't have any financial resources. Our endowment has steadily in¬
creased from four and one-half (4 1/2) million to nine million."^
Most of the predominantly Black public institutions had no endow¬
ment funds ten years ago, but since 1968 they have established an
2
endowment foundation to complement other sources of funding.
All interviewees agreed that they are not sure that there will be
a significant change in the giving practices of the corporate world
or of those private philanthropic agencies, which historically have
made significant contributions to Black higher education. Mays stated
that, "It will depend upon how well the leadership ...can state their
3
case, as to why money should be given to them."
In the future, the big foundations will tend to support the
stronger private colleges and the Federal agencies will tend to look





Interview with Dr. Benjamin E. Mays, President Emeritus - Morehouse
College, Atlanta, Georgia, 13 September 1978.
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funds. The funding process for the private Black colleges is going
to be tighter and tighter.^
According to William Brown, "If we are to continue to enjoy
any leadership position, then we have to continue to support higher
education at all levels. I am not certain at this point what the
future holds, but I would hope there would be a resurgence of interest
and concern in and for higher education by the Federal government,
2
corporate board rooms and philanthropic board rooms and whatever."
Alston summarized the techniques now used by many Black higher
education institutions to acquire unrestricted funds -
All of the predominantly Black insti¬
tutions are making a stab at raising money.
They are constantly having to adjust their
needs to fit their budget. It would be good
to be able to adjust the budget to fit the
program. It's unfortunate that we have to
look at the needs and then scale dov/n the
program to fit the budget.3
Accreditation
All of the Presidents interviewed are at institutions which are
fully accredited by their respective regional accrediting agency - one
by Middle State Association of Colleges and Schools and the others by
Southern Association of Colleges and Schools. Many are in the process
of preparing a self study or an interim report to submit to their





Interview with James Alston, United Negro College Fund, Atlanta,
Georgia, 27 September 1978.
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education institutions also has received national accreditation in
various professional areas such as: Chemistry, Nursing, Teacher
Education, and Architecture.
In the opinion of many Presidents of the predominantly Black
colleges and universities, accreditation is recognized as a means
used to evaluate the quality of an institution and as a decision
making tool used by students in selecting the institution they
desire to attend. The enrollment trend and accreditation have had
an impact on faculty changes, and physical facilities not only in
terms of upgrading, but also in terms of expansion.^
Projections About the Future
There is general consensus among Black administrators that we
cannot afford to lose any Black higher education institutions. Al¬
though there have been some very difficult times for predominantly
Black institutions of higher learning, administrators indicated that
their institutions have grown stronger. A feeling of optimism about
the institution's future prevails. All agreed that Black institutions
of higher learning will continue to meet a very definite need in
American higher education; especially. Black higher education. Dr.
William Harvey expressed it very vividly: "We continue in large
measures to get a very rough product, hone that product and turn that
2
product out into society as a useful taxpaying citizen."
^Interview with Dr. Robert Threatt, Morris Brown College, Atlanta,
Georgia, 7 September 1978.
2
Interview with Dr. William Harvey, Hampton Institute, Hampton,
Virginia, 2 November 1978.
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The administrators envisioned the next ten (10) years as a
period of continued transition. During this transition, Harvey des¬
cribes what he think will take place -
...we are going to see some institutions
get stronger and some will become weaker; there
may even be some which may have to fall out,
just as there have been some white colleges
that have fallen out.^
America must be mindful of the fact that the predominantly Black
higher education institutions provide a vital and valuable service to
Black people and to the entire society. Alan Kirschner concurred with
other educators when he made the following statements:
To simply say that because the predominantly
white colleges are opening their doors to Blacks,
means that we no longer need predominantly Black
institutions, is a serious error. This kind of
thinking must be avoided. For to follow this course
of thinking and acting would mean depriving many
students from getting an important and necessary
education.2
History has borne out the fact that the majority of the Black
leaders, past and present, have graduated from Black institutions, where
perhaps, they had a greater opportunity to "keep their heads on




Interview with Alan Kirschner, United Negro College Fund, New
York, New York, 22 November 1978.
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Those who have the visibility, highest
categories and those who wear the significant
badges of achievement have come out of the
Black institutions.'
The predominantly Black higher education institutions have a distinctive
role to play in further refinement of the heterogeneous culture that
is really representative of America.
The predominantly Black colleges and universities have to be di¬
verse. Liberal arts, as the traditional route, has been a useful
avenue for Blacks, in pursuit of an education. These institutions must
be unique in terms of experiences and programs in order to attract
2
quality students and quality faculties.
The future may well depend on the responses of two (2) major
groups - alumni of the Black colleges and universities and the Black
community. These are the two groups for whom Black colleges were first
established and continue to exist. The Black communities must be con¬
vinced that they too have a stake in the continuation of the Black
colleges - this relationship must be exploited so support can come
3
from this segment of the society.
According to Threatt,
We need to build more loyalty among our own
people for support. We must appreciate our own.
There is the need for us to show pride in what
we have and show this in concrete ways, in terms
of our support and visibility. We should be sure
that people who come out of our institutions pro¬
ject a good image.4
^Carl Anderson
2
Interview with Dr. Luther Foster, Tuskegee Institute, Tuskegee,






There must be judicious management. The
future of these institutions will be very
closely interlaced with the quality of manage¬
ment. We must be able to look down the road
to get the perception of what lies ahead and
plan to address these factors. There has to
be strength in planning, management, and per¬
ceptibility as to what lies ahead and how it
will affect Black institutions.!
Kirschner's reaction to the future of predominantly Black insti¬
tutions of higher learning is that the future appears to be very bright
and promising. There are some colleges which might not be able to make
the grade; fortunately, all of the UNCF colleges have survived and
prospered on the most part. There are some critics who say that the
Black colleges have problems with their management of Federal funds.
This is an omen for the future and could seriously have an adverse ef-
2
feet on these institutions and all institutions of higher learning.
Some Black institutions are of lesser quality than others, but it
is the responsibility of the Black community to participate in the
strengthening of those institutions that are weak. Anytime we lose an
institution, we lose a mechanism in our community for strengthening
that community in terms of upgrading the educational levels and skills.
The predominantly Black higher education institutions must continue to
relate to the communities they serve, through good leadership, high
3
standards and respect for academic excellence.







as perceived by Dr. Charles Smith is summarized in the following
statements:
Black institutions must continue to
develop a spirit of community which make
it clear to young Black folks that not
only do they have a responsibility to the
broader Black community, but they have a
responsibility to the institution and to
themselves to achieve, compete, and parti¬
cipate in the growth of the Black institu¬
tions.
Black institutions have no alternative
but to continue to develop a kind of quality
leadership that will make their graduates as
competitive on the open market as the gra¬
duates of the white institutions. That
kind of quality as it is recognized on the








The problem of this study was to investigate the growth patterns of
the predominantly Black four-year higher education institutions, during
the period 1966-1976 and to both solicit and formulate some projections
about their future. More specifically, this study was designed to answer
the following research questions:
1. What were the enrollment trends and the enrollment composition
of these institutions over this ten year period?
2. What were some noticeable changes in the faculties and facilities
(library, especially) of these institutions over this ten year
period?
3. What were some distinct changes in resources and funding of these
institutions during this ten year period?
4. What were the changes in these institution's accreditation status
during this ten year period?
5. What are some current projections about the future of these in¬
stitutions as articulated by their Presidents and other educators?
The population of this study consisted of the seventy-eight, four-
year predominantly Black institutions of higher learning in the United
States and its territories, that were predominantly Black higher edu¬
cation institutions in 1966 and remained as such through 1976. These
seventy-eight institutions constitute all but a few of the total number
of predominantly Black four-year higher education institutions existing in
1977 and a three-fourth majority of all predominantly Black institutions
that existed in 1977. In short, the population of this study constitutes
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the overwhelming majority of predominantly Black institutions.
From this population of seventy-eight institutions, the sample select¬
ed for this study was the entire population - a census. The sample con¬
sisted of forty-six (46) private institutions and thirty-two (32) public
institutions.
The summary - including the findings and conclusions of this study
will now be presented in the next section. That section is primarily
organized around the research questions of this study. It should be
noted that some of the results (for example enrollment figures of some of
these institutions) have been reported in other recent research (for ex¬
ample the 1978 Southern Regional Education Board's study, "Black Enroll¬
ment in Higher Education: Trends in the North and South"); hence, some
of the findings of this study will not be entirely new knowledge. How¬
ever, the major thrust of the findings of this study is centered around
the kind of discernable patterns of changes, (if any) that occurred in
these institutions during this critical ten year period that may support
some definitive projections about the future of these institutions in
American higher education and such findings are unique to this study. In
addition, special emphasis was placed on trying to determine the ability
of these institutions to adapt to recent critical changes; hence, to ob¬
serve what is going on internally to enhance or contribute to their survi¬
val or destruction.
Findings
In this section, the answers to the research questions posed by this
study will be given.
Enrollment
Research Question 1: What were the enrollment trends and the enrollment
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composition of these institutions over this ten year
period?
It was learned that no institution had an undergraduate enrollment of
ten thousand students during the period 1966-1976; only eight had an
undergraduate enrollment of five thousand. Moreover, forty-four of the
forty-six private institutions and twenty of the thirty-two public insti-
titutions had undergraduate enrollments of less than three thousand stu¬
dents during any given year of this study. In short, the majority of
these institutions had an undergraduate enrollment of between one and three
thousand students during any given academic year of this study.
The analysis on enrollment data revealed the following findings with
regard to these institutions collectively:
1. The total enrollment showed a continuous yearly increase for the
first five years of this study, a yearly decrease for the next
four years, with a dramatic increase during the last year, and a
net gain in enrollment over the ten year period.
2. Over the ten year period an average of seven percent of the total
enrollment was part-time for the private institutions and an
average of fourteen percent of the public institutions total en¬
rollment was part-time.
3. Between fifty-two and fifty-five percent of the total enrollment
of these institutions was comprised of females during this ten
year period.
4. In 1966, ninety-nine percent of the enrollment of all the insti¬
tutions was comprised of Blacks and in 1976, Blacks constituted
an average of ninety-three percent of the enrollment, ninety-
six percent for private institutions and ninety percent for pub¬
lic institutions.
5. Over the ten year period, freshmen populations remained relative¬
ly the same or showed modest increase, in spite of more distinct
oscillations in the total enrollment.
Hence, the enrollment pattern or trend for these institutions over
this ten year period had the following characteristics:
(a), increased total enrollment and yearly increase of graduate
degree productivity;
108(b), modest gains in size of freshmen classes and in the number of
non-Blacks; and(c). with a continuous majority enrollment of female students.
Faculties and Facilities
Research Question 2: What were some noticeable changes in the faculties
and facilities (library, especially) of these insti¬
tutions over this ten year period?
Earlier studies indicated that the faculties and facilities of most
these institutions were substandard and inadequate in both quality and
quantity and that this had been the "state of the conditions" for many
years. This study sought to see if this period brought about any dis¬
tinct discernable changes in these conditions. The analysis of data re¬
lating to faculties and facilities (libraries) produced the following
results as findings in these areas for these institutions collectively;
1. A very dramatic change in the faculties of these institutions
over the ten year period of this study was the increase in the
percentages of faculty holding the doctorate degree, from eighteen
percent in 1966-1967, to an average of forty percent by 1975-
1976, more than double what it was initially.
2. Over the ten year period there was a distinct change in the per¬
cent of Blacks on the faculty, with an average of seventy-five
percent in 1966-1967 to an average of fifty-eight percent in
1975-1976.
3. For a number of the public institutions, the period of this study
was one of expansion in terms of new buildings and increased
facilities. Some campuses were almost rebuilt entirely.
4. Even though there were increases in the number of volumes and
the annual expenditure for libraries for all the institutions
over this ten year period, the public institutions exhibited
these increases by several hundred percents.
5. The private institutions have outgrown (enrollment-wise) their
present physical facilities, many of which are in need of reno¬
vation and remodeling.
6. The private institutions showed marginal or no increase over the
ten year period in both the number of library volumes and annual
library expenditure.
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For the faculties of these institutions, this period revealed:
(a) increase in quality (percent of faculty with the earned doctorate
doubled); (b) quantity of faculty increased dramatically for public insti¬
tutions and only modestly for private; and (c) there was a trend to in¬
crease significantly the number of non-Blacks on the faculties of both
private and public institutions. The facilities (especially library
volumes and annual library expenditures) were significantly improved for
public institutions; however, in general the private institutions have
made only modest improvements.
Resources and Funding
Research Question 3: What were some distinct changes in resources and
funding of these institutions during this ten year
period?
To a large degree the major problems, (historically and in recent
years prior to this study) of the institutions comprising the population
of this study have been directly related to inadequate finances. To
observe the resources and funding of these institutions over this ten
year period, permits one to gain some insight as to what kinds of trends
were exhibited in this area. Individual cases varied; however, collec¬
tively, the data analysis for this area produced some noteworthy results
which are listed below:
1. The endowment was virtually unchanged for the period of this
study for the majority of the institutions in this study, with a
two-third majority of private institutions having an endowment
of less than three million dollars and a two-third majority of
public institutions having an endowment of less than a half
million; only about a half dozen to eight schools had an endow¬
ment of five million or more at any time.
2. The operating budget of these institutions showed increases over
the last five years of this study, practically doubling; how¬
ever, federal funds appear to account for about one-fourth of
these budgets during the middle period of this study.
During the last five years of this study, the percentage of the3.
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operating budget comprised of collected student fees declined.
4. The last five years of this study witnessed a slight increase in
the amount of funds available in these institutions for scholar¬
ship and financial support.
5. Philanthropic monies decreased for most of these institutions
over the period of this study.
6. In spite of the financial problems and other difficulties and
prediction of doom prior to and at the beginning of this period
with regard to these institutions, not a single one of these in¬
stitutions had to close its doors.
The areas that characterize the trends of the financial facets of
these institutions are: (a) low endowments that remained the same or de¬
creased; (b) operating budgets that were low in percent of philanthropic
funds and student fees, but high in percent of federal dollars; and
(c) modest increases in the amount of monies available for financial
support for students.
Accreditation
Research Question 4: What were changes in these institution's accre¬
ditation status during this ten year period?
Even though there are no absolute standards for conclusively decid¬
ing the overall quality of an educational institution, it is generally
agreed by educators that in most cases the granting or denial of insti¬
tutional accreditation is a good rule of thumb. This gives a reliable
signal with regard to the presence or absence of some desirable qualities
for an educational institutional of a given level.
Below is a list of results from the analysis of data collected for
this study with regard to accreditation:
1. All public institutions (except one, for a period of two years)
had been granted institutional accreditation by the regional
accreditation agency.
2. A high of ten private institutions in a single year and a total
of five for the entire ten years were not accredited by their
Ill
regional accrediting agency.
Thus, institutional accreditation for the institutions comprising
the population of this study during 1966-1976, may be characterized
collectively as: (a) four-fifths of these institutions enjoyed approved
accreditation status during the entire period of this study; (b) ten
unaccredited institutions that existed at the beginning of this study
were reduced by fifty percent at the end of this study; and (c) only five
institutions (six percent) total number of institutions remained unaccre¬
dited during the entire period of this study.
Projections
Research Question 5: What are some current projections about the future
of these institutions as articulated by their Presi¬
dents and other educators?
Prior to the ten year period of this study and during the years of
this study, predictions of the abolishment of these institutions were
voiced in many arenas. To get a conception of how the administrators of
these institutions viewed the fate of these institutions in the near
future, personal interviews with seven Presidents, as well as eight other
prominent educators who are very knowledgeable of these institutions were
conducted to solicit their views. The following are the collective find¬
ings, as a result of this effort.
1. Federal funds are going to be more difficult to obtain in the
future for these institutions.
2. Philanthropic Foundations funds are going to be more difficult
to obtain for these institutions, with only a few exceptions.
3. The social, cultural and national worth of these institutions
will be heavily influenced by.support that these institutions
receive from alumni and the Black community in general.
4. There was general optimism that these institutions would not be
eradicated in mass.
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5. The majority of these institutions will be hard-pressed to modify
their mission, purpose and curricula if they are to survive
in the future.
Conclusions
Based on the findings of this study, derived from data analysis of
information collected on questionnaires as well as the interviews, the
author has drawn the conclusions listed below:
1. Given the findings of the earollment trends and enrollment
composition over the ten critical years of adjustment (1966-
1976) after the passage of civil rights laws, support for equity
from the Federal Government and desegregation efforts at all
levels of education, the author concluded that the predominantly
Black four-year institutions of higher learning would neither
become embraced "over night" as truly an American entity for
all Americans nor become extinct in the next few years; instead
these institutions would continue for many years to be re¬
sponsible for continuing to provide a unique service for a
segment of the pluralistic American society, both educationally
and culturally. Hence, higher education seems to be following
the trend of public education in the sense that in spite of
significant efforts to achieve a unitary system in which insti¬
tutions are not distinguishable by a majority race, there are
and appear will be for years to come predominantly Black schools.
2. Having observed the distinct changes in the faculty of these
institutions over the ten critical years of adjustment (1966-
1976), with regard to both preparation and racial composition,
it was concluded that these institutions have been able to be
competitive in attracting credentially qualified persons in
both the Black and white community to serve on its faculty -
a phenomenon which was one of the greatest strengths of these
institutions in their early years of existence, but which had
somewhat eroded after World War II.
3. It was observed that the facilities (especially the libraries)
of these institutions during the ten critical years of adjust¬
ment (1966-1976), were either undergoing metamorphosis or that
such metamorphosis is being considered with high priorities.
Thus, it was concluded that the administrators of these insti¬
tutions had come to realize that serving a unique segment of
a pluralistic society could no longer be used as an excuse
for asking students and faculties to accept inadequate faci¬
lities. In fact, it appears as though the administrators feel
that the facilities (especially libraries) need to be above
the required standards of accreditation if these institutions
are to continue to serve a valuable purpose in society.
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4. The findings with regard to resources and funding of the insti¬
tutions comprising this study during the ten critical years of
adjustment(1966-1976), led to the following conclusion. These
institutions, especially the private ones, will obtain no serious
relief in the near future in the "management of shortages"
(except via aid from the Federal Govenment, in some instances)
and the vitality of their future is seriously related to the
larger economic problems of society and the management ability
of the administrators of these institutions. Moreover, most of
of these institutions must continue to seek to resolve the age
old dilemma of "proving thyself worthy of bigger and better
things for tomorrow, while not having enough resources to meet
today's needs."
5. These institutions appear to be very conscious of the issue of
institutional accreditation as a judgment of quality or the
lack of quality of an institution, both in the eyes of their
prospective clientele and in their prospective donors. They
place institutional accreditation as a priority item on their
agenda of concerns as indicated by the findings of these insti¬
tutions, collectively, with regard to accreditation. Thus,
it was concluded that these institutions did not wish for their
unique roles and their financial dilemma to be used as an excuse
for their not providing quality programs, facilities and acti¬
vities for their students; instead, these institutions wanted
their students to be favorably competitive once they graduate.
6. The administrators and supporters of these'institutions have
given a positive (but both cautious and realistic), view
about the future of these institutions; they believe that
these institutions will survive, but survival is going to be
difficult. It was concluded that the future of most of these
institutions, just as their pasts have been, will have a strong
advantage with regard to survival in that these institutions see
survival as a real probability and a real issue that has to be
given certain priority attention. However, for these institu¬
tions that have been plagued with non-positive growth and chronic
accreditation problems during the ten year period of this study,
it was concluded that they will likely have to close their doors
in the near future.
Implications
The following are implications about the future of these institu¬
tions:
1. The enrollment in these institutions will increase at a modest
rate for private institutions and at a substantially higher rate
for public institutions.
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2. Many of these institutions (specifically the private ones)
must provide sufficient low cost college housing if they are to
continue to enjoy their current or increased enrollment.
3. The faculty of these institutions had much better paper cre¬
dentials in the last year of this study than the faculty at
the beginning of this study; and these institutions have been
able and will continue to be able to compete and obtain quali¬
fied persons in the Black and white communities.
4. Libraries and other inadequate facilities must be substantially
improved if these institutions are to maintain and improve
positive growth in the future.
5. Many of the institutions, especially private ones, must institute
more sophisticated and efficient management systems that can
produce volumes of data annually, if they are to obtain needed
funds from philanthropic foundations and the Federal Government
in the future.
6. Most of the institutions in this study must rely heavily on
Federal funds in the near future in order to meet their annual
operating budgets.
7. Obtaining institutional accreditation or reaccreditation has
been and will continue to be used by most predominantly Black
institutions of higher learning as a barometer that exhibits
positive growth patterns.
8. Some of the private, financially burdened and unaccredited insti¬
tutions must make some widespread dramatic changes, enter into
some viable merger with one or more existing institutions, or
face the closing of their doors in the near future.
9. All of the public institutions in this study may look forward
to remaining as an individual institution or as part of some
merger.
10. Many of these institutions will have to redefine their missions,
curricula, purposes and increase their vitality in the Black
community, if they are to continue to survive as viable units.
11. Several of these institutions will very likely lose their iden¬
tity of being predominantly Black in the near future either from
enrollment change or merger.
12. Consortia like the United Negro College Fund and Office for Ad¬
vancement of Public Negro Colleges will continue to aid in the
vitality and longevity of these institutions.
115
Recommendations
Of the following recommendations, there are two kinds included -
some that pertain to the research questions of this study and some that
pertain to future research. These recommendations will now be presented:
1. A study be conducted on the quality of the academic preparation
of the student bodies who are being attracted to the institu¬
tions in this study.
2. A study be conducted to make a determination of the quality of
of education that the graduates of these institutions received
during this ten year period 1966-1976, based on the current
productivity of these graduates.
3. A study be conducted thiit investigates the prevailing conditions
of institutions not included in this study, which were predomi¬
nantly Black in terms of enrollment in 1966, but their enrollment
composition changed to predominantly white before 1976 and also
those institutions that were predominantly white in 1966 and
became predominantly Black before 1976.
4. The predominantly Black higher education institutions (especially
the private ones), should make it a priority to more vigorous¬
ly investigate sources for funding their library collections,
in order to give stronger support to their academic programs.
5. The predominantly Black institutions that do not currently have
effective and efficient management systems that clearly pro¬
vide adequate data and unambiguous accountability of resources
on a periodic basis , make it a priority to establish such at
the earliest feasible time.
6. A detailed study be conducted to measure the amount of support
that the alumni of these institutions provide for their alma
I mater and to measure the current esteem of these institutions in
the Black communities in general.
7. A detailed study be conducted with regard to the quality of
existing individual programs that are currently being offered
by these institutions.
8. Every predominantly Black institution of higher learning that
does not have a viable and effective Office of Institutional
Research or its equivalence should make it a priority to es¬
tablish such an office and have it functional at the earliest
feasible time.
9. Predominantly Black institutions of higher learning (for
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institutions that have not alre? ’^ J^.ie so) establish a
Development Office whose pri*^ /y purpose is to explore possi¬
bilities and opportunities jr funding and to use the expertise
of this office to assist’ le President and others in implement¬
ing a systematic approaci. to increasing funds for the institution.
10. Each predominantly Black institution (that has not already done
so) define and embark upon at least one area of current re¬
search in order to enhance its cultural and natural signifi¬
cance in the American education system. It is further recom¬
mended that this area of current research be deliberately de¬




PREDOMINANTLY BLACK FOUR-YEAR PRIVATE HIGHER EDUCATION









9. Daniel Payne College
10. Dillard University
11. Edward Waters College
12. Fisk University











24. Mississippi Industrial College
25. Morehouse College
26. Morris College
27. Morris Brown College
28. Oakwood College
29. Paine College
30. Paul Quinn College
31. Philander-Smith College
32. Rust College
33. Saint Augustine's College















PREDOMINANTLY BLACK FOUR-YEAR PUBLIC HIGHER EDUCATION
INSTITUTIONS DURING THE ENTIRE PERIOD OF 1966-1976
1. Alabama Agricultural and Mechanical University
2. Alabama State University
3. Albany State College
4. Alcorn State University
5. Bowie State College
6. Central State University
7. Cheyney State College
8. College of the Virgin Islands
9. Coppin State College
10. Delaware State College
11. Elizabeth City State University
12. Fayetteville State University
13. Florida Agricultural and Mechanical University
14. Fort Valley State College
15. Grambling State University
16. Jackson State University
17. Kentucky State University
18. Langston University
19. Lincoln University, Pennsylvania
20. Mississippi Valley State University
21. Morgan State University
22. North Carolina Agricultural and Technical University
23. North Carolina Central University
24. Prairie View Agricultural and Mechanical University
25. Savannah State College
26. South Carolina State College
27. Southern University, Baton Rouge, Louisiana
28. Tennessee State University
29. Texas Southern University
30. University of Arkansas at Pine Bluff
31. Virginia State College





PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS
BY STATES, GOVERNANCE, LOCATION AND YEAR FOUNDED, DURING
THE ENTIRE PERIOD OF 1966-1976




Daniel Payne College - Birmingham 1889
Miles College - Birminghan 1905
Oakwood College - Huntsville 1896
Stillman College - Tuscaloosa 1876
Talladega College - Talladega 1867
Tuskegee Institute - Tuskegee 1881
Public
Alabama A & M University - Normal 1875
Alabama State - Montgomery 1874
Arkansas
Private
Philander Smith College - Little Rock 1877
Public








Delaware State College - Dover 1891
District of Columbia
Private





Bethune-Cookman College - Daytona Beach 1904
Edward Waters College - Jackson 1866
Florida Memorial - Miami 1879
Public
Florida A & M University - Tallahassee 1887
Georgia
Private
Clark College - Atlanta 1869




Morris Brown College - Atlanta 1881
Paine College - Augusta 1882
Spelman College - Atlanta 1881
Public
Albany State College - Albany 1903
Fort Valley State College - Fort Valley 1805





Kentucky State University - Frankfort 1886
Louisiana
Private
Dillard University - New Orleans 1869
Xavier University - New Orleans 1925
Public
Grambling State University - Grambling 1901








Bowie State College - Bowie 1865
Coppin State College - Baltimore 1900





- Holly Springs 1905
Rust College - Holly Springs 1866
Tougaloo College - Tougaloo 1869
Public
Alcorn State University - Lorman 1871
Jackson State University - Jackson 1877
Mississippi Valley State
University
- Itta Bena 1950
North Carolina
Private
Barber-Scotia College - Concord 1867







Livingstone College - Salisbury 1879
Shaw University - Raleigh 1865



















Wilberforce University - Wilberforce 1856
Public













Cheyney State College - Cheyney 1837
Lincoln University - Lincoln 1854
South Carolina
Private
Allen University - Columbia 1870
Benedict College - Columbia 1870
Claflin College - Orangeburg 1869
Morris College - Sumter 1908
Voorhees College - Denmark 1897
Public








Knoxville College - Knoxville 1875
Lane College - Jackson 1882
LeMoyne-Owen College - Memphis 1870
Public
Tennessee State University - Nashvillee 1909
Texas
Private
Bishop College - Dallas 1881
Huston-Tillotson College - Austin 1876
Jarvis Christian College - Hawkins 1912
Paul Quinn - Waco 1872
Texas College - Tyler 1894
Wiley College - Marshall 1873
Public
Prairie View A & M - Prairie View 1876
University












Hampton Institute - Hampton 1868
Saint Paul's College - Lawrenceville 1888
Virginia Union University - Richmond 1865
Public





ORGANIZATIONS AND AGENCIES THAT COLLECT DATA RELATIVE TO
PREDOMINANTLY BLACK HIGHER EDUCATION INSTITUTIONS




Institute for the Study of Educational Policy
Howard University
Howard University Press
2935 Upton Street, N.W.
Washington, D. C. 20008
Institute for Services to Education
2001 S Street, N.W.
Washington, D. C. 20009
Department of Health, Education, and Welfare
Office of Education
National Advisory Committee on Black Higher Education and
Black Colleges and Universities
Washington, D. C. 20202
National Association for Equal Opportunity in Higher Education
2001 S Street, N.W.
Suite 450
Washington, D. C. 20009
National Center for Educational Statistics
400 Maryland Avenue, S.W., Suite 3055
Washington, D. C. 20201
Telephone: AC 202/245-8824
National Scholarship Service Fund for Negro Students
965 Hunter Street, N.W.
Atlanta, Georgia
Office for Civil Rights
Department of Health, Education, and Welfare
Maryland Avenue, S.W.




Office for the Advancement of Public Negro Colleges





1522 K Street, N.W., Suite 910
Washington, D. C,
Telephone: AC 202/393-6040
Robert R. Moton Memorial Institute, Incorporated
2001 S Street, N.W.
Washington, D. C. 20009
Telephone: AC 202/797-3636
Southern Association of Colleges and Schools
College Commission
795 Peachtree Street, N.E.
Atlanta, Georgia
Telephone: AC 404/875-8011
Southern Regional Education Board
130 Sixth Street, N.W.
Atlanta, Gfeorgia 30313
Telephone: AC 404/875-9211
United Negro College Fund
500 E. 62nd Street
New York, New York 10021
Telephone: AC 212/644-9612
United States Office of Education
Mr. Leslie Ross, Chief of Institutional Eligibility Branch, DEAE
300 Maryland Avenue, S. W.
Washington, D. C. 20202
Telephone: AC 202/245-9573
United States Office of Education
Advanced Institutional Development Program
Bureau of Higher and Continuing Education
Washington, D. C. 20202
United Negro College Fund




A Ten-Year Profile Questionnaire
for
Predominantly or Historically Black Institutions
Name of Institution
Location of Institution






Directions: Please respond to each of the items on the questionnaire. The information received will not be used in any way that it
can be directly identified with your institution and the questionnaire itself will be kept and handled confidentially.
[ ] Please check here if you desire a synopsis of the analysis of this study.
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Code
Please read each question under students. If there are official documents such as The President's Annual Report, the Institution's
Annual Report, the Board of Trustee's Annual Report, Institutional Self Study, etc., which includes this information, the researcher
will gladly complete the information from these forms for each year in question, if you would forward such document(s) to the re¬
searcher.1.What was your institution's enrollment in October for the categories and years listed below?











Out-of-state2.What was the size of the entering freshman class of full-time students for the years listed below?
1966 67 1967 68 1968 69 1969 70 1970 71 1971-72 1972-73 1973-74 1974-75 1975-763.What number (or percentage—if using percentage denote by %) of the entering freshman class of full-time students entered with
high school scholastic averages of 8 (or better) and/or with a combined SAT score of 925 (or above) and/or with a CEEB score of
525 (or above) for the years listed below?
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Code
4. What number (or percentage—if using percentage denote by %) of the entering freshman class of full time students had to be
placed in compensatory or remedial programs in reading and/or mathematics for the years listed below?
1966-67 1967-68 1968-69 1969-70 1970-71 1971 72 1972-73 1973-74 1974-75 197576
5. What was the total number of persons earning baccalaureate degrees from your institution for the years below?
1966-67 1967-68 1968-69 1969 70 197071 1971-72 1972-73 1973-74 1974-75 1975-76
6. Of the persons who earned baccalaureate degrees from your institution for the years listed below, what number (or percentage-if
using percentage denote by %) are known to have gone to graduate or professional schools within two years after graduatiort?
1966-67 1967-68 1968-69 1969 70 197071 1971-72 1972-73 1973-74 1974-75 197576
7. Of the persons who earned baccalaureate degrees from your institution for the years listed below, what number (or percentage-if
using percentage denote by %) graduated with general honors or with distinguished honors in a department or area?
1966-67 1967-68 1968-69 1969-70 1970-71 1971-72 1972-73 1973-74 1974-75 1975-76
8. For the years listed below, approximate how many students were in the categories stated.
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Code
Please read each question under faculty. If there are official documents such as The President's Annual Report, the Institution's Annual
Report, the Board of Trustee's Annual Report, Institutional Self-Study, etc., which includes this information, the researcher will gladly
complete the information from these forms for each year in question, if you would forward such document(s) to the researcher.
1. What was your institution's faculty size for the categories and years listed below?




2. Of the full-time faculty members at your institution for the years listed below, what number (or percentage—if using percentage
denote by %) were tenured and/or having the rank of professor, or associate professor and having been at the institution for at
least five (5) years, as of the years in question?
1966-67 1967-68 196869 1969-70 1970-71 1971-72 1972-73 1973-74 1974-75 1975-76
003.Of the full-time faculty members at your institution for the years listed below, what number (or percentage—if using percentage
denote by %) have earned doctorates?
196667 1967-68 1968-69 1969 70 1970-71 1971-72 1972-73 1973-74 1974-75 1975-764.Of the full-time faculty members at your institution for the years listed below, what number (or percentage—if using percentage
denote by %) can be classified in the ethnic categories listed below?
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Please read each question under facilities. If there are official documents such as the President's Annual Report, the Institution's Annual
Report, the Board of Trustee's Annual Report, Institutional Self-Study, etc., which includes this information, the researcher will gladly
complete the information from these forms for each year in question, if you would forward the reports to the researcher.
1. During the years listed below, what was the size of your institution in terms of acres of land?
1966 67 1967-68 1968-69 1969-70 1970 71 1971 72 1972 73 1973-74 1974-75 1975-76
2. During the years listed below, what was the size of your physical facilities in terms of the types listed below?
















Total square feet of
Computer Facilities
3. For the years listed below, did your institution have an assembly large enough for the entire student body to meet together at one
time? (Denote by Yes or No)
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Code
Please read each of these questions under this section. If there are documents such as the President's Annual Report, the Institution's
Annual Report, the Board of Trustee's Annual Report, Institutional Self-Study, etc., which includes this information, the researcher
will gladly complete the information from these forms for each year in question, if you would forward the reports to the researcher.1.For the years listed below, what was the amount of your institution's endowment (rounded to the nearest tenth of a million,
e.g. 1.3, 7.6, 21.6, etc.)?
1966-67 1967-68 1968-69 1969 70 1970-71 1971-72 1972 73 1973-74 1974 75 1975 762.For the years listed below, what was the annual operating budget of your institution (rounded to the nearest tenth of a million,
eg. 0.9, 1.3, 7.6, etc.)?
1966-67 196768 1968-69 1969-70 197071 1971-72 1972-73 1973-74 1974-75 1975 763.For the years listed below, please denote your type of institution (such as private—P, state operated—S, religious—R, etc).
1966-67 196768 196869 1969-70 1970-71 1971-72 1972-73 1973-74 1974-75 1975-764.For the years listed below, if your institution is state supported, religiously affiliated, etc., please list the amount (or percentage—
if using percentage denote by %) that your institution received from primary providers.
1966-67 1967^8 1968-69 1969 70 1970-71 1971-72 1972-73 1973-74 1974-75 1975 765.For the years listed below, what group, foundation, agency or source, excluding college student fees, federal grants and primary
provider(s) contributions; contributed the largest amount (please list the amount or percentage—if using percentage, denote by %)
toward your operating budget for the year in question.
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Resources and Funding
6. For the years listed below, what was the total amount of funds that was provided students for scholarships, by your institution?
1966-67 1967-68 1968-69 1969-70 1970-71 1971-72 1972-73 1973-74 1974-75 1975-76
7. For the years listed below, what amount (or percentage-if using percentage denote by %) of your annual operating budget was
provided by collected student fees?
1966-67 1967-68 1968-69 1969-70 1970-71 1971-72 1972-73 1973-74 1974-75 1975-76
For the years listed below, what amount of your institution's operating budget came from Federal grants or Federal appropri¬
ations, excluding "work study" appropriations?
1966-67 1967-68 1968-69 1969-70 1970-71 1971-72 1972-73 1973-74 1974-75 1975-76
For the years listed below, how much Federal money was provided to your institution for "work study," Basic Opportunity
Grants, etc., specifically for financial support for students?
1966-67 1967-68 1968-69 1969-70 1970-71 1971-72 1972-73 1973-74 1974-75 1975-76
10. For the years listed below, what was your institution's situation with regards to the following categories (please use a check mark)?
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Please read each question under this section, if there are documents such as the President's Annual Report, the institution's Annual
Report, the Board of Trustee's Annual Report, Institutional Self-Study, etc., which includes this information, the researcher will gladly
complete the information from these forms for each year in question, if you would forward these to the researcher.
1. Is your institution classified as a four (4) year liberal art college that awards baccalaureate degrees only?
YES NO If NO, please specify
2. For the years listed below, in how many distinct areas of concentration did your institution offer a major?
t96667 196768 1968-69 1969 70 1970^71 1971 72 1972-73 1973-74 1974 75 197576
3. For the years listed below, was your institution accredited by a National and/or Regional accrediting agency? Please check Y=Yes
or N-No for accreditation and enter the initials for the name of the agency where applicable.
1966-67 1967-68 1968 69 1969-70 1070-71 1971-72 1972-73 1973-74 1975-75 1975-76
Accredited
Agency
Agency4.For the years listed below, was/were any department!s), division(s), or other academic area(s) in your institution accredited by an
accrediting agency which accredits that area only (such as business, library science, social work, etc.)?
1966-67 1967-68 1968-69 1969-70 197071 1971-72 1972-73 1973-74 1974-75 197576
Areas
Comments5.During the years listed below, was/were there any department(s), division(s), or other academic area(s) receiving academic distinc¬
tion, scholastic acclaim, or outstanding recognition statewide, regionally, nationally or internationally?
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6. What measurable impact, if any, has the accreditation status of your academic programs had on prospective students, philan¬









PERSONAL INTERVIEW FORMAT FOR EDUCATORS AND ADMINISTRATORS
VERY FAMILIAR WITH PREDOMINANTLY BLACK FOUR
YEAR INSTITUTIONS OF HIGHER LEAPJlING
INTFRVIET7FR: Ms. Sarah E. Moten. researcher for the study
entitled: Growth Patterns of Predominantly
Black Four Year Colleges and Universities
Dviring 1966-1976, VJith Implications for the
Future
SETTING OF INTERVIEW: The interview occurred in a place
convenient to the interviewee and conducive
for uninterrupted exchange.
ANTICIPATED TIME OF INTERVIEW: Forty-Five Minutes
INTERVIEW QUESTIONS:
1. What is your current five (5) or ten (10) year cycle for
review of accreditation? What is your current accredita¬
tion status and what changes have occurred with the accredi¬
tation?
2. What has been the enrollment trend in the last ten (10) years?
a. Size
b. Quality of students
c. Racial composition
d. Retention of graduates
3. What is your institution's reaction to this trend in terms of
faculty changes, physical plant and resources?
4. What have you seen as some of the dominant trends in terms of
funding over the last ten years? Specifically, has the endow¬
ment increased, remained the same or decreased? Has your insti
tution operated in the red, black or oscillated during these
ten (10) years? Has there been a specific source of funds
that has been a tremendous asset for your institution in the
last ten (10) years?
5. Do you see your student body, physical facilities, faculty,
resources and funding currently at an optimxim level at which




6. What are your institution's plans for growing to reach optimum
level over the next ten (10) years or plans for maintaining that
level?
7. In terms of the total picture of higher education in America, what
is your assessment of the status of predominantly Black colleges
over the last ten-fifteen years?
8. How do you think society; particularly, the Federal Government and
philanthropist will support higher education generously or begrudg
ingly? What do you see as their perception of the predominantly
Black colleges over the next quarter century; an entity to be
nutured and developed, something to be eliminated or something to
merely take into consideration?
9. How do you perceive what will be the trend in "openness" or integra
tion with regards to Blacks and other minorities in predominantly
White institutions of higher learning over the next quarter of
century in light of the recent Bakke decision?
10. What do you think should be the mission of the predominantly Black
institutions of higher learning, assuming they should have a
special mission? What do you see as the best way for surviving
or achieving this mission?
11. What is your perceptions with regard to the "full integration"
(merger of Black and White, state supported institutions) of
state supported institutions of higher learning over the next
quarter of century?
12. What are your views with regards to the elimination, closing
or changes of color of predominantly Black institutions of
higher learning over the next quarter of a century? (Speci¬
fically, private institutions.)
13. What one or two things do you think a reasonably aca¬
demically sound Black institution of higher learning might
do to virtually assure its continued sound existence over
the next quarter of a century? What institutions(s) do you
know that are currently doing these things?
14. What are your views on the merit or demerit of predominantly
Black institutions becoming unique annals in higher education
(for example - Tuskegee-Professional, Texas Southern-Urban
Life Institute, Wilberforce-Cooperative Education, etc.) vs.




15. Do you view any other type(s) of categories of institutions of
higher learning that are confronted with similar problems as
predominantly Black institutions - elaborate.
**** Do you have some views or comments about predominantly Black
institutions that you think might be helpful for me to consider,
that we have not covered thus far in this interview?
Note: Administrators of predominanly Black institutions of higher
learning were asked the first ten (10) questions. Other
persons were asked what was considered appropriate re¬
phrasing of some of these questions and questions eleven (11)
through fifteen (15). When time permitted, the administrators
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1966-1976, WITH IMPLICATIONS FOR THE FUTURE
August 29, 1978
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PREDOMINANTLY BLACK FOUR-YEAR PRIVATE HIGHER EDUCATION INSTITUTIONS
DURING THE ENTIRE PERIOD 1966-1976, AS IDENTIFIED BY AFFILIA¬











10. Florida Memorial College
11. Huston-Tillotson College
12. Jarvis Christian College







20. Morris Brown College
21. Oakwood College
22. Paine College
23. Paul Quinn College
24. Philander-Smith College
25. Rust College
26. Saint Augustine's College


















2. Daniel Payne College
3. Edward Waters College
4. Hampton Institute
5. Howard University





PREDOMINANTLY BLACK FOUR-YEAR PUBLIC HIGHER EDUCATION
INSTITUTIONS DURING THE PERIOD 1966-1976, AS IDENTIFIED BY
AFFILIATION WITH THE OFFICE FOR ADVANCEMENT OF PUBLIC
NEGRO COLLEGES (OAPNC)
OAPNC INSTITUTIONS
1. Alabama Agricultural and Mechanical University
2. Alabama State University
3. Albany State College
4. Alcorn State University
5. Bowie State College
6. Central State University
7. Cheyney State College
8. Coppin State College
9. Delaware State College
10. Elizabeth City State University
11. Fayetteville State University
12. Florida Agricultural and Mechanical University
13. Fort Valley State College
14. Grambling State University
15. Jackson State University
16. Kentucky State University
17. Langston University
18. Lincoln University, Pennsylvania
19. Mississippi Valley State University
20. Morgan State University
21. North Carolina Agricultural and Technical State University
22. North Carolina Central University
23. Prairie View Agrigultural and Mechanical University
24. Savannah State College
25. South Carolina State College
26. Southern University, Baton Rouge, Louisiana
27. Tennessee State University
28. Texas Southern University
29. University of Arkansas at Pine Bluff
30. Virginia State College
31. Winston-Salem State University
NON OAPNC INSTITUTION





PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS
DURING THE ENTIRE PERIOD 1966-1976, AS IDENTIFIED
GEOGRAPHICALLY BY ACCREDITING AGENCY REGION AND GOVERNANCE
INSTITUTIONS LOCATED GEOGRAPHICALLY IN THE










9. Daniel Payne College
10. Dillard University
11. Edward Waters College
12. Fisk University
13. Florida Memorial College
14. Hampton Institute
15. Huston-Tillotson College
16. Jarvis Christian College






23. Mississippi Industrial College
24. Morehouse College
25. Morris College
26. Morris Brown College
27. Oakwood College
28. Paine College
29. Paul Quinn College
30. Rust College
31. Saint Augustine's College
















1. Alabama Agricultural and Mechanical University
2. Alabama State University
3. Albany State College
4. Alcorn State University
5. Elizabeth City State University
6. Fayetteville State University
7. Florida Agricultural and Mechanical University
8. Fort Valley State College
9. Grambling State College
10. Jackson State University
11. Kentucky State University
12. Mississippi Valley State University
13. North Carolina Agricultural and Technical University
14. North Carolina Central University
15. Prairie View Agricultural and Mechanical University
16. Savannah State College
17. South Carolina State College
18. Southern University, Baton Rouge, Louisiana
19. Tennessee State University
20. Texas Southern University
21. Virginia State College
22. Winston-Salem State University
INSTITUTIONS LOCATED GEOGRAPHICALLY IN THE




2. Cheyney State College
3. College of the Virgin Islands
4. Coppin State College
5. Delaware State College
6. Lincoln University, Pennsylvania




INSTITUTIONS LOCATED GEOGRAPHICALLY IN THE





1. Central State University
2. Langston University
3. University of Arkansas at Pine Bluff
APPENDIX H
TABLE 24
PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER 157
EDUCATION. UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1966 - 1967
Degrees









Allen U. 428 568 954 42 996 100 307 192
Barber-Scotia C. 123 118 231 10 241 10.0 139 53
Benedict C. 484 1000 1484 0 1484 99.6 333 233
Bennett C. 0 664 662 2 664 96 202 105
Bethune-Coobman C. 462 616 1071 7 1078 95 385 202
Bishop C. 662 652 1103 211 1314 95 419 121
Claflin C. 252 525 773 4 777 100 190 96
Clark C. 335 634 953 16 969 99.6 336 105
Daniel Payne C. 144 289 433 0 433 163 76*
Dillard U. 335 691 1026 0 1026 99.9 350 133
Edward Waters C. 471 4P6 967 0 967 100 301 119
Fisk U. 458 763 1209 12 1221 95 312 179
Florida Memorial C. 195 366 561 0 561 98 131 85
Hampton Institute 1005 1362 2053 314 2367 96 741 275
Howard U. 5467 740 5673 534 6207 73 1381 775
Huston-Tillotson C. 340 496 806 30 836 96 228 80
Jarvis Christian C. 223 304 515 12 527 100 214 72
Johnson C. Smith U. 561 696 1237 20 1257 99 337 156
Knoxville C. 423 598 986 35 1021 98 272 120
Lane C. 489 773 1074 188 12.62 99.1 403 135
Lemoyne-Owen C. 265 567 769 63 832 99.5 182 85
Livingstone C. 363 519 877 5 882 09.9 261 149
Miles C. 433 591 873 151 1024 ioo 490 108
Mississippi Ind. 114 202 243 73 316 100 62 123
Morehouse C. 953 0 936 17 953 99 268 116
Morris C. 209 352 5A4 17 561 100 155 98
Morris Brown C. 477 752 1095 134 1229 99 404 120
Oakwood C. 345 335 680 0 680 93 305 65
Paine C. 243 433 649 27 676 99 204 61
Paul Quinn C. 315 250 565 0 565 99 240 46
Philander Smith C. 284 516 603 197 800 97 236 65
Rust C. 168 302 470 0 470 170 167
St. Augustine's C. 453 652 1074 31 1105 95 428 117
St. Paul's C. 206 337 536 7 543 99.5 169 80
Shaw U. 554 609 1131 32 1163 98 407 98
Spelman C 824 824 0 824 98 283 99
Stillman C 285 525 810 0 810 99 210 ]18
Talladega C. 159 239 398 0 398 99.5 137 53
Texas C. 192 263 422 33 455 129 78
Tougaloo C. 310 454 764 0 764 97 240 89
Tuskegee Institute 1397 1537 2.903 81 2984 95 686 414
Virginia Union C. 698 965 1663 0 1663 99.8 298 180
Voorhees C. 226 284 510 0 510 100 223 71*
Wilberforce U. 393 413 806 0 806 93 300 Ik
Wiley C. 301 324 625 0 625 99 199 57
Xavier U. 494 781 1105 170 1275 86 368 250
*Extrapolated or Interpolated
TABLE 25 158
PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1966 - 1967
Degrees
Full- Part- Percent Conferred
Public Institutions Male Female Time Time Total Black Freshmen B,■A./B.
Alabama A & M U. 688 1057 1732 13 1745 556 175
Alabama State U. 643 1028 1581 90 1671 419 321
Albany State C. 431 846 1274 3 1277 560 121
Alcorn State U. 786 1287 2029 44 2073 740 359
Bowie State C. 228 387 615 0 615 112 63
Central State U. 1193 1117 2107 203 2310 738 288
Cbeyney State C. 687 988 1640 35 1675 309 157
College of V. I. 599 624 376 847 1223 202 55*
Coppin State C. 173 632 805 0 805 189 67
Delaware State C. 461 437 780 118 898 236 110
Elizabeth City U. 387 606 934 59 993 265 232
Fayetteville State 449 792 1164 77 1241 363 170
Florida A & M 1691 1791 3044 438 3482 538 553
Fort Valley State C. 643 1011 1654 0 1654 399 243
Grambling State U. 1385 2459 3642 202 3844 1492 444
Jackson State U. 930 1429 2171 188 2359 768 389
Kentucky State U. 741 799 1159 381 1540 505 98
Langston U. 591 688 1261 18 1279 98.5 460 135
Lincoln U. (Pa.) 686 131 767 50 817 283 82
Mississippi Valley 2322 1022 3181 163 3344 761 344
Morgan State U. 1645 1924 3261 308 3569 1057 412
N. Carolina A Sc T 2197 1398 3197 398 3595 862 311
N. Carolina Central 1227 1957 2898 286 3184 1053 342
Prairie View A & M 1834 1874 3176 532 3708 1058 395
Savannah State C, 661 940 1597 4 1601 474 197
S. Carolina State 869 940 1396 413 1809 99.9 424 223
Southern U. 3290 1847 3340 1797 5137 2841 788
Tennessee State U. 2867 2747 5527 87 5614 1805 583
Texas Southern U. 2136 2433 3397 1172 4569 1096 349
U. Arkansas 1386 1566 2942 10 2952 962 419
Virginia State C. 1074 1586 2401 259 2660 609 234
vjinston-Salem U. 391 904 1137 158 1295 353 175
*Extranolated or Interpolated
TABLE 26
PREDOMINANT!.Y BLACK FOUR-YEAR INSTITUTIONS OF HIGHER
EDUCATION, UNDERGP^ADUATE ENROLLMENT
BACCALAUREATE DEGREE PRODUCTIVITY





















































261 387 637 11
104 346 440 10
430 707 1137 0
671 669 2
454 691 1145 0
690 761 1451 0
266 552 810 8
375 658 1025 8
285 106 391 0
345 664 996 13
449 465 624 290
421 728 1097 52
231 389 620 0
1100 12.98 2109 289
5545 697 5789 453
336 471 776 31
182 284 459 7
588 663 1231 20
401 551 919 33
437 597 1032 2
201 440 573 68
351 515 850 16
432 593 894 131
143 186 269 60
1015 1005 10
243 363 588 18
518 797 1196 119
273 389 646 16
244 404 62Q 19
301 241 502 40
221 413 592 42
199 334 532 1
427 604 1000 31
191 290 473 8
558 545 1087 16
850 840 10
262 451 702 11
199 300 499 0
200 290 461 29
279 369 641 7
1340 1483 2640 183
635 803 1282 156
268 370 638 0
400 500 912 0
372 331 688 15





















































PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER
EDUCATION, UNDERGRA.DUATE ENROLLMENT AND
BACCALAUREATF DEGREE PRODUCTIVITY
Academic Year: 1967 - 1968
Degrees







Alabama A St M U. 821 1250 1986 85 2071 547 259*
Alabama State U. 664 1070 1626 108 1734 388 321
Albany State U. 549 987 1472 64 1536 798 198
Alcorn State U. 988 1302 2222 68 2290 753 348*
Bowie State C. 360 546 708 198 906 156 84*
Central State U. 1354 1330 2316 368 2684 767 369*
Cheyney State C. 903 905 1788 20 1808 128 250*
College of V. I. 478 521 309 690 999 134 45*
Conpin State C. 174 649 823 0 823 142 82*
Delaware State C. 515 394 793 111 909 205 126*
Elizabeth City U. 387 606 934 59 993 265 196
Fayetteville State U., 449 792 1164 77 1241 363 124
Florida A & M U. 1961 2127 3662 426 4088 794 583*
Fort Valley State U. 704 1103 1807 0 1807 495 269
Grambling State U. 1384 2770 3964 190 4154 1069 522*
Jackson State U. 1227 1703 2673 257 2930 1032 390*
Kentucky State U. 865 744 1209 400 1609 511 134*
Langston U. 621 690 1281 30 1311 389 162
Lincoln IJ. (Pa. ) 773 221 961 33 994 321 111
Mississippi Valley 1090 1318 2301 107 2408 637 349*
Morgan State U. 1931 2306 3A60 111 4237 988 487*
N. Carolina A & T 2439 1491 3586 344 3930 9]4 863
N. Carolina Central 1165 1921 3031 5 3056 711 322
Prairie View A & M 1944 2105 3345 704 4049 1153 434*
Savannah State C. 715 987 1652 50 1702 425 214*
S. Carolina State C. 870 984 1492 362 1854 439 227
Southern U. 3212 3562 5313 1461 6774 1963 989*
Tennessee State U. 2501 2292 4758 35 4793 961 578*
Texas Southern U. 2210 2277 3448 1039 4487 1865 381*
U. of Arkansas 1589 1702 3291 0 3291 837 498*
Virginia State C. 977 1586 2298 265 2563 615 290*
Winston-Salem 437 888 1191 134 1325 315 ] 55
*Fxtrapolated or Interpolated
TABLE 28
PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER 161
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year:
Private Institutions Male Female
Allen U. 356 343
Barber-Scotia C. 179 431
Benedict C. 497 757
Bennett C. 684
Bethune-Cookman C. 420 542
Bishop C. 950* 706*
Claflin C. 274 463
Clark C. 375 629
Daniel Payne C. 84 242
Dillard U. 2.99 611
Edward Waters C. 452 562
Fisk U. 385 750
Florida Memorial C. 321 435
Hampton Institute 1153 1224
Hovjard U. 1788 4524
Huston-Tillotson C. 373 459
Jarvis Christian C. 223 328
Johnson C. Smith U. 613 702
Knoxville C. 365 523
Lane C. 460 642
Lemoyne-Owen C. 246 449
Livingstone C. 350 514
Miles C. 484 581
Mississippi Ind. C. 129 191
Morehouse C. 1041 0
Morris C. 225 355
Morris Brown C. 596 899
Oakwood C. 284 304
faine C. 243 ^■54
Paul Quinn C. 347 286
Philander Smith C. 226 364
Rust C. 240 373
St. Augustine's C. 422 618
St. Paul's C. 182 272.
Shaw U. 570 515
Spelman C. 945
Stillman C. 337 475
Talladega C. 214 367
Texas C. 196 283
Tougaloo C. 318 396
Tuskeg:eG Institute 1703 1196
Virginia Union U. 508 663
Vorhees C. 292 433
Wilberforce 513 506
V/iley C. 358 342










685 14 699 267 144
583 27 610 473 86
1254 0 1254 478 268
68A 0 684 230 120
948 14 962 272 241
1656 0 1656 638 172
73A 3 737 237 173
984 2.0 1004 270 159
326 0 326 58 74
886 24 910 223 182
897 117 1014 200* 185*
1135 0 1135 301 237
745 11 756 223 109
1975 402 2377 554 407
5902 410 6312 1405 829
798 34 832 238 111
538 13 551 201 50
1306 9 1315 591 186
866 22 888 242 272
1088 14 1102 428 195
621 74 695 144 110
862 2 864 212 163
964 101 1065 396 160
263 57 320 79 74
1032 o 1041 293 131
575 5 580 143 87
1362 133 1495 529 187
551 37 588 209 77
691 11 702 241 74
597 36 633 267 75
550 40 590 132 107
613 0 613 256 111
1001 39 1040 525 144
447 7 454 164 49
1073 12 1085 331 142
945 0 945 321 144
811 1 812 398 137
580 1 581 236 69
440 39 479 112 71
713 1 734 287 139
2808 91 2890 1341 543
1048 123 il71 278 176
723 2 725 232 94
1019 0 1019 320 152
677 23 700 220 98
1205 147 1352 34A 179
TABLE 29 162
PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1968 - 1969








Alabama A & M U. 848 1083 1772 159 1931 534 343
Alabama State U. 848 1156 1721 283 2004 502 380
Albany State C. 548 1037 1506 79 1585 803 180
Alcorn State U. 992 1313 2275 30 2305 583 336
Bowie State C. 574 754 719 609 1328 246 105
Central State U. 1315 1311 2054 572 2626 523 451
Cheyney State C. 1003 982 1933 52 1985 405 343
College of V. I. 407 520 421 506 927 189 35*
Coppin State C. 295 624 452 467 919 324 98
Delaware State C. 509 400 767 142 909 331 143
Elizabeth City U. 418 591 865 144 1009 258 201
Fayetteville State 488 755 1192 51 1243 376 199
Florida A & M U. 2178 2330 3480 1028 4508 817* 598*
Fort Valley State U. 870 1089 1959 0 195^ 519 328
Grambling State U. 1589 2129 3489 229 3713 1022* 568*
Jackson State U. 1620 2052 3507 165 3672 1416 442
Kentucky State U. 829 777 1193 413 1606 418 170
Langston U. 648 688 1298 38 1336 450 187
Lincoln U. (Pa.) 737 265 990 12 1002 256 145
Mississippi Valley 1095 1265 2335 25 2360 628 354
Morgan State U. 1919 2017 3025 911 3936 376 563
N. Carolina A & T 2052 1535 3138 449 3587 966 553
N. Carolina Central 1218 1527 2521 224 2745 805 412
Prairie View A 6c M 1736 1818 2776 778 3554 1060 474
Savannah State C. 861 1070 1646 285 1931 528 232
S. Carolina State 928 674 1297 305 1602 553 286
Southern U. 4030 5948 7792 2186 9978 3212 1191
Tennessee State TJ. 2369 2167 4482 54 4536 805 574
Texas Southern U. 1936 2092 3300 728 4028 870 414
U. of Arkansas 1911 1782 3693 0 3693 131 578
Virginia State C. 1172 1803 2139 836 2975 621 347
Winston-Salem U. 443 849 1154 138 1292 260 178
“'Extrapolated or Interpolated
TARLE 30




Private Institutions Male Female
Allen U 261 285
Barber-Scotia C. 184 415
Benedict C. 622 874
Bennett C. 65-^
Bethune-CooV.man C. 618 722
Bishop C. 674 447
Claflin C. 282 510
Clark C. 389 686
Daniel ^ayne C. 72 176
Dillard U. 308 637
Edward Waters C. 425* 438*
Fisk U. 514 815
Florida Memorial C. 396 564
Hampton Institute 1139 1230
Howard U. 5817 687
Huston-Tillotson C. 335 420
Jarvis Christian C. 241 313
Johnson C. Smith U. 626 691
Knoxville C. 453 578
Lane C. 464 653
Lemoyne-Owen C. 263 521
Livingstone C. 354 478
Miles C. 470 536
Mississippi Ind. C. 159 265
Morehouse C. 978
Morris C. 203 232
Morris Brown C. 583 950
Oakvrood C. 319 394
Paine C. 259 447
Paul Quinn C. 230 175
Philander Smith C. 284 429
Fust C. 225 385
St. Augustine's C. 465 758
St. Paul's C. 259 346
Shaw U. 719 638
Spelman C. 1004
Stillman C. 304 470
Talladega C. 198 352
Texas C. 183 253
Tougaloo C. 333 440
Tnskegee Institute 1537 1680
Virginia Union U. 560 689
Voorhees C. 285 430
Wilberforce U. 492 511
'Jiley C. 233 238




Time Time Total Freshmen B.A./B.S.
545 1 546 191 131
583 16 599 299* 89
1488 8 1496 450* 261
654 0 65^ 168* 126
1340 0 1340 341* 272
967 154 1121 570* 223
786 6 792 2^1-3* 182
1045 30 1075 343 175
248 0 248 58* 76
936 9 945 270* 214
691* 172* 863* 175* 210*
1319 10 1329 334* 227
919 41 960 181* 114
1943 426 2369 489 512
5588 916 6504 1371 1153
737 18 755 198* 125
554 0 554 259* 65
1240 77 1317 426* 176
1011 20 1031 377* 207
1081 36 1117 191 200
712 72 784 153* 111
832 0 832 207* 157
876 130 1006 287* 170
373 51 42 A 101* 66
977 1 978 306 159
476 9 485 140* 85
1381 152 1533 529 179
713 0 713 197* 65
706 0 706 217* 80
439 16 455 175* 103
665 48 713 131* 159
607 3 610 433* 119
1171 52 1223 401* 202
605 0 605 173* 81
1338 19 1357 324* 168
1004 0 1004 312* 195
771 3 774 331* 145
550 0 550 200* 77
400 36 436 171* 86
773 0 773 264* 145
3077 140 3217 1173* 454
1135 114 1249 293* 175
715 0 715 172* 105
1003 0 1003 306 178
44A 27 471 172* 105
1343 119 1462 402 209
^Extrapolated Interpolated
TABLE 31
PREDOMINANTI.Y BIACK FOUR-YEAR INSTITUTIONS OF HIGHER 164
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATF DEGREE PRODUCTIVITY
Academic Year: 1969 - 1970
Degrees
Full- Part- Conferred
Public Institutions Male Female Time Time Total Freshmen E.A./B
Alabama A & M U. 746 1172 1429 489 1918 563* 409
Alabama State U. 905 1172 2036 41 2077 448 37^1
Albany State C. 712 1104 1729 87 1816 741 305
Alcorn State U. 1043 1378 2376 45 2421 677* 476
Bowie State C. 330 426 483 273 756 301* 116
Central State U. 1386 1099 2335 150 2485 580* 561
Cheyney State C. 957 943 1753 147 1900 450* 327
College of V. I. 352 444 796 0 796 171* 29
Coppin State C. 476 712 558 630 1188 522 133
Delaware State C. 657 478 1092 43 1135 568* 167
Elizabeth City State 447 579 936 90 1026 322 203
Faj'^etteville State 457 673 1080 50 1130 244 158
Florida A fk ¥ 1681 2097 3180 598 3778 828* 614
Fort Valley State U. 913 1271 2184 0 2184 542 341
Grambling State U. 1707 1977 3440 244 3684 999* 600
Jackson State U. 2029 2512 4226 315 4541 1377* 474
Kentucky State U. 2170 791 2420 541 2961 491* 164
Langston U. 615 610 1128 97 1225 326 230
Lincoln U. (Pa.) 719 338 1055 2 1057 301* 200
Mississippi Valley 1069 1197 2266 0 2266 727* 367
Morgan State U. 2162 2211 3844 529 4373 929* 572
N. Carolina A 6c T 2198 1489 3342 345 3687 854 549
N. Carolina Central 1218 1718 2759 177 2936 816 613
Prairie View A 6c M 1987 2038 3434 591 4025 917* 543
Savannah State C. 1045 1282 1939 388 2327 1187* 354
S. Carolina State 602 1167 1733 36 1769 487 306
Southern U. 3669 5503 7336 1836 9172 2348* 1398
Tennessee State U. 2373 2105 AO 3 8 440 4478 918* 407
Texas Southern U. 2252 2353 3462 1143 4605 916* 282*
U. of Arkansas 1746 1717 3406 57 3463 299* 581
Virginia State C. 1124 1157 1821 460 2281 695* 373
Winston-Salem 490 776 1134 132 1266 327 244
“Extrapolated or Interpolated
TABLE 32
PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUPHATE DEGREE PRODUCTIVITY
Academic Year: 1970 - 1971










Allen U. 308 251 555 4 559 184 116
Barber-Scotia C. 171 366 521 16 5 27 112 112
Benedict C. 597 811 1398 10 1408 99.7 423 273
Bennett C. 572 572 0 572 91 106 156
Bethune-Cookman C. 544 621 lL5b 9 1165 91 411 231
Bishop C. 871 861 1432* 300* 1732 94.5 503 223
Claflin C. 299 476 767 8 775 99.9 249 144
Clark C. 401 695 1033 63 1096 99.6 318 158
Daniel Payne C. 79 145 224 0 224 59 72
Dillard U. 336 632 950 18 968 99 318 222
Edward Uaters C. 401 514 707 208 915 83 154* 238
Fisk U. 424 768 1177 15 1192 99 368 232
Florida ITemorial C. 313 443 704 52 756 88 139 174
Hampton Institute 1261 1204 1894 571 2465 90 549 563
Howard U. 3344* 3343* 5445 1242 6687 71 1362 1184
Huston-Tillotson C. 312 352 641 23 664 95 159 130
Jarvis Christian C. 597 721 1318 0 1318 100 318 53
Johnson C. Smith U. 557 579 1069 67 1136 99.9 261 218
Knoxville C. 669 632 1279 22 1301 99.5 512 200
Lane C. 455 491 946 0 946 99.2 2.23 228
Lemoyne-CK'jen C. 237 450 613 74 687 99.7 163 152
Livingstone C. 318 402 716 4 720 98.2 203 177
Miles C. 529 610 954 185 1139 99.7 378 143
Mississippi Ind. 131 205 284 52 336 124 109
Morehouse C. 1017 995 22 1017 98.5 348 172
Morris C. 253 334 580 12 592 139* 101
Morris Brown C. 630 958 1450 138 1588 99.9 446 208
Oakwood C. 257 312 559 10 569 88 185 95
Paine C. 237 435 653 19 672 Q9 - 3 193 132
Paul Quinn C. 277 180 435 22 457 99.8 84 127
Philander Smith C. 262 377 555 84 639 99.3 131 89
Rust C. 245 479 598 126 724 99.6 335 87
St. Augustine's C. 504 614 1057 61 1118 98.6 277 205
St. Paul's C. 192 257 435 14 449 98.6 182 81
Shaw U. 614 540 1113 41 1154 97.7 317 232
Soelman C. 967 967 0 967 99.9 303 175
S t i 1 Iman C. 270 388 655 3 658 99.6 265 134
Talladega C. 189 342 529 2 531 99.8 156 109
Texas C. 243 291 509 25 5.34 99.1 231 101
Tougaloo C. 318 418 730 6 736 99.2 242 127
Tuskegee Institute 1337 1366 2471 232 2703 93 1005 579
Virginia Union U. 648 726 1271 103 1374 99.6 309 204
Voorhees C. 231 393 624 0 624 99.3 113 142
Wilberforce U. 576 606 1182 0 1182 98.6 541 98
Wiley C. 242 2.60 473 29 502 125 81
Xavier U. 540 827 1274 93 1367 87.4 363 2 36
*Extrapolated or Interpolated
TABLE 33 166
PREDOMINANT!,Y BLA.CK FOUR-YEAR INSTITUTIONS OF HIGHER
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGFFE PRODUCTIVITY
Academic Year; 1970 - 1971
Degrees









Alabama A & M U. 988 1141 2030 99 2129 14 567 325
Alabama State U. 905 1385 1842 448 2290 99.5 472 A87
Albany State C. 765 1177 1816 126 1942 99.1 770 247
Alcorn State U. 1154 1366 2474 46 2520 100 765 529
Bowie State C. 1090 1169 1260 999 2259 39 508 151
Central State U. 1399 1165 2364 200 2564 589 522
Cbeyney State C. 825 1221 1836 210 2046 16 415 293
College of V.I. 617 829 416 1030 1446 116 48
Coppin State C. 663 813 905 571 1476 95 685 132
Delaware State C. 800 593 1323 70 1393 76 442 189
Elizabeth City U. 521 583 1038 66 1104 257 216
Fayetteville State 600 819 1318 101 1419 477 250
Florida A & M U. 2630 2640 5243* 27* 5270 1067 598
Fort Valley State 1013 1154 2167 0 2167 99.7 575 375
Grambling State U. 1721 1953 3451 223 3674 862 602
Jackson State U. 2093 2572 4425 240 4665 1752 644
Kentucky State U. 877 877 1103 651 1754 43 565 173
Langston U.. 586 523 1057 52 1109 99.4 330 211
Lincoln U. (Pa.) 565 371 918 18 936 271 200
Mississippi Valley 1024 987 1993 18 2011 472 371
Morgan State U. 2464 2642 3881 1225 5106 968 638
N. Carolina A & T 2113 1453 3155 411 3566 970 604
N. Carolina Central 1384 2154 3133 405 3538 862 556
Prairie View A fi M 2135 2440 3541 1034 4575 796 650
Savannah State C. 1178 1341 2368 151 2519 923* 377
S. Carolina State 804 925 1327 402 1729 99.6 467 290
Southern U. 3280 4175 6289 1166 7455 1908 128
Tennessee State U. 2284 2120 3933 471 4404 1011 735
Texas Southern U. 2762 2723 3923 1562 5485 766 523
U. of Arkansas 1802 1551 2987 366 3353 695 506
Virginia State C. 1448 1730 2308 870 3178 549 421




PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER
EirUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year; 1971 - 1972
Degrees
Full- Part- Conferred
Private Institutions Male Female Time Time Total Freshmen B.A./B.S
Allen U. 265 191 440 16 456 135 118
Barber-Scotia C. 171 366 529 8 537 178 103
Benedict C. 653 834 1481 6 1487 429 318
Bennett C. 582 576 6 582 187 159
Bethune-Cookman C. 578 641 1198 21 1219 366 219
Bishop C. 812 749 1352 209 1561 326 293
Chaflin C. 319 476 772 23 795 258 177
Clark C. 425 757 1112 70 1182 336 163
Daniel Payne C. 66 149 215 0 215 60 72
Dillard U. 293 686 964 15 979 527 152
Edward Waters C. 350 453 614 189 803 108 168
Fisk U. 424 772 1189 7 1196 368 215
Florida Memorial C. 478 343 772 49 821 213 203
Hampton Institute 1062 1251 1757 556 2313 533 557
Howard U. 3528* 3529* 6092 965 7057 1501 1169
Huston-Tillotson C. 358 359 694 23 717 231 135
Jarvis Christian C. 294 351 634 11 645 220 72
Johnson C. Smith U. 536 500 1014 22 1036 496 228
Knoxville C. 483 556 1017 22 1039 210 212
Lane C. 462 A62 912 12 924 289 205
T,emoyne-Owen C. 241 472 650 63 713 202 188
Livingstone C. 382 372 753 ]. 754 228 129
Mies C. 552 718 1176 94 1270 491 181
Mississippi Ind. C. 119 148 267 0 267 84 90
Morehotise C. 1227 1224 3 1227 445 159
Morris C. 246 274 518 2 520 138 107
Morris Brown C. 622 902 1325 199 1524 413 244
Oakwood C. 302 382 635 49 684 327 95
Paine C. 280 432 686 26 712 248 121
Paul Quinn C. 313 178 469 22 491 133 88
Philander Smith C. 271 399 581 89 670 136 118
Rus t C. 245 479 627 97 724 246 116
St. Augustine's C.
St. Paul's C.
560 726 1233 53 1286 387 163
245 267 491 21 512 277 90
Shaw U. 583 479 1016 46 1062 288 150
Spelman C. 1118 1107 11 1118 402 171
Stillman C. 276 384 657 3 660 274 130
Talladega C. 180 340 516 4 520 139 109
Texas C. 242 269 494 17 511 96 67
Tougaloo C. 321 431 752 0 752 379 171
Tuskegee Institute 1444 1424 2644 224 2868 1660 636
Virginia Union 706 728 1220 214 1434 316 193
Voorhees C. 30^ 430 736 0 736 253 150
Wilberforce U. 627 70] 1328 0 1328 459 162
Wiley C. 254 256 478 32 510 179 84
Xavier U. 633 871 1279 225 1504 32 « 263
*ExtraDolated or Interpolated
TABLE 35
PFEDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER ,go
EDUCATION, UNDERGRADUATE ENROLLNF,NT AlID
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1971 - 1972
Degrees
Full- Part- Conferred
Public Institution Male Female Time Time Total Freshmen B.A./B.S.
Alabama A fit M U 618 1522 1283 857 2140 593 438
Alabama State U. 1081 1299 2201 179 2380 414 561
Albany State C. 826 1100 1860 66 1926 714 345
Alcorn State U. 1224 1453 2575 102 2677 771 440
Bowie State C. 765 935 1002 698 1700 356 244
Central State U. 1362 1057 2219 200 2419 638 487
Cheyney 1081 1281 2184 178 2362 495 321
College of V. I. 181 177 358 0 358 153 71
Coppin State C. 453 1441 1193 701 1894 767 166
Delaware State C. 1036 814 1704 146 1850 806 272
Elizabeth City St. 527 557 1017 67 1084 212 231
Fayetteville State U,, 661 829 1340 150 1490 372 252
Florida .A 6c F U. 2400 2429 4350 479 4829 840 619
Fort Valley State C. 948 1225 2173 0 2173 529 404
Grambling State U. 1863 2000 3644 219 3863 976 605
Jackson State U. 2276 2782 4426 632 5058 1339 796
Kentucky State U. 1012 958 1110 860 1970 565 187
Langston U. 638 548 1198 38 1236 396 218
Lincoln U. (Pa.) 636 431 1065 2 1067 347 192
Mississipni Valley 1158 1163 2300 21 2321 826 393
Morgan State U. 2016 2442 3234 1224 A458 982 686
N. Carolina A 6< T 2369 1723 3453 639 4092 1286 683
N. Carolina Central 1372 2051 2978 445 3423 743 582
Prairie View A 6c M 1706 1533 2984 255 3239 774 580
Savannah State C. 1147 1216 2275 88 2363 659 418
S. Carolina State U. 861 1019 1317 563 1880 472 349
Southern U. 3371 3839 5865 1345 7210 1485 1262
Tennessee State U. 2060 2123 3858 325 4183 1031 615
Texas Southern U. 2705* 2576 3618* 1663 5281 963 565
U. of Arkansas 1307 1349 2639 17 2656 467 618
Virginia State C. 1382 1457* 1978* 861 2839 769 424
Winston-Salem State 641 982 1391 232 1623 510 224
''Extrapolated or Interpolated
TABLE 36
PREDOMINANTLY BIACK FOUR-YEAR INSTITUTIONS OF KIGHER
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1972 - 1973
Degrees
Full- Part- Percent Conferred
Private Institutions Male Female Time Time Total Black Freshmen B.A./B.S
Allen U. 207 242 440 9 449 100 123* 125*
Barber-Scotia C. 202 311 509 4 513 99.6 220* 113
Benedict C. 600 763 1355 8 1363 99.8 382* 280
Bennett C. 555 553 2 555 97.7 182* 111
Bethune-Cookman C. 559 656 1159 56 1215 88 374* 302
Bishop C. 027 728 1330 325 1655 96 459 250
Claflin C. 301 39-^1 680 15 695 99.8 263* 123
Clark C. 420 810 1124 115 1239 99.1 368 171
Daniel Payne C. 124 155 279 0 279 100 130 58*
Dillard U. 326 618 921 23 944 99.3 419* 170
Edward Waters C. 286 349 568 67 635 100 159 144*
Fisk U. 587 772 1322 37 1359 99.8 460* 232
Florida Memorial C. 332 433 745 20 765 99.4 228* 210
Hampton Institute 1088 1310 1856 542 2398 94.6 685 469
Howard U. 3296* 3296* 5516 1076 6592 71.8 1000 1091
Hus ton-Tillotson 361 305 655 11 666 93.4 303* 109
Jarvis Christian C. 308 314 616 6 622 99.3 214* 74
Johnson C. Smith C. 558 533 1075 16 1091 98.9 441* 225
Knoxville C. 429 498 906 21 927 98.8 194* 119
Lane C. 421 399 818 2 820 98.2 191 214
I.emoyne-Owen C. 320 498 807 19 826 99.8 219* 159
Livingstone C. 401 339 736 4 740 97.8 244* 145
Liles C. 511 697 1200 8 1208 99.5 549 230
llississippi Ind. C. 138 230 368 0 368 79* 73*
Morehouse C. 1102 1082 20 1102 99.8 348 147
Morris C. 237 282 518 1 519 99.5 115* 112*
Morris Brown C. 663 954 1367 250 1617 99.3 560 254
Oakwood C. 402 450 832 20 852 99.8 52.5 124
Paine C. 274 422 688 8 696 98.8 262* 100
Paul Quinn C. 257 175 417 15 432 98.9 103 88
Philander Smith C. 254 407 642 19 661 97.7 171* 117
Rust C. 234 397 585 46 631 99.6 221* 128
St. Augustine's C. 791 651 1377 65 1A42 94.4 520* 252
St. Paul's C. 224 277 491 10 501 99.7 221* 117
Shaw U. 610 A83 1072 21 1093 94.1 485* 207*
Spelman C. 1063 1059 4 1063 99.5 426* 218
Stillman C. 283 383 586 80 666 98.1 243 123
Talladega C. 168 328 489 7 496 99.7 204 121
Texas C. 209 291 590 0 590 99.1 131* 69
Tougaloo C. 265 537 745 57 802 98.2 310* 149
Tuskegee Institute 1525 1542 2821 246 3067 95 1099 519
Virginia Union U. 743 693 1430 6 1436 99.8 385* 226
Voorhees C. 281 432 713 0 713 99.2 141 148
Wilberforce U. 596 681 1277 0 1277 97 473 179
Wiley C. 281 247 528 0 528 98.7 237* 70




PREDOMINANTLY BLACK FOUR-YEAPv. INSTITUTIONS OF HIGHER
EDUCATION, UNDERGPADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1972 - 1973
Degrees
Full- Part- Percent Conferred
Public Institutions Male Female Time Time Total Black Freshmen B.A./B.S
Alabama A & M U. 1013 122.3 1252 984 2236 94.4 780 435*
Alabama State U. 1061 1609 2533 137 2670 99.2 524 614
Albany State C. 782 1021 1702 101 1803 97.7 701 334
Alcorn State U. 1160 1378 2367 171 2538 99.6 487* 488*
Bovrie State C. 872 789 1661 0 1661 67.5 363* 255*
Central State U. 1313 1072 2346 39 2385 89.2 558* 455*
Cheyney State C. 1107 1093 2160 40 2200 83 447* 331*
College of V. I. 218 222 440 0 440 100 125* 80
Coppin State C. 672 1630 1512 790 2302 94.2 500* 206*
Delav/are State C. 103.3 873 1908 0 1908 61 682* 295*
Elizabeth City U. 527 556 1043 35 1083 93.6 258* 232*
Fayetteville State 719 924 1615 28 1643 97.5 651 293
Florida A &. M U. 2234 2087 4309 12 4321 97.2 1187* 700*
Fort Valley State 1000* 894* 1894 0 1894 99.5 36? 372
Grambling State U. 1920 1968 3720 168 3388 99.1 1016* 648*
Jackson Ntate U. 2007 2339 4340 6 434 6 99.7 1398* 815*
Kentucky State U. 1025 936 15 A 5 416 1961 85.2 535* 188*
Langston U. 694 556 1180 70 1250 98,8 381 204
Lincoln U. (Pa.) 577 484 1055 6 1061 354* 182*
Mississippi Valley 1262 1109 2174 197 2371 99.7 787* 365*
Morgan State U. 1793 1771 277^ 785 3564 95.7 900* 764
N. Carolina A A. T 2278 2028 3920 386 4306 96.7 1115* 654*
N. Carolina Central 911 2317 2956 272 3228 96.3 767* 61^*
Prairie View A & K 1761 1675 3344 92. 3436 09.1 683* 557*
Savannah State C. 1357 1585 2464 478 2.942 96.7 495* 390*
S. Carolina State C. 93A 1203 1499 638 2137 97.2 562.
Southern U. 2859 4511 7253 117 7370 90.6 1395* 1273*
Tennessee State U. 1973 1954 3808 119 3927 97.6 943* 575*
Texas Southern U. 2739 2619 5334 24 5358 96.2 996* 576*
U. Arkansas 1331 1152 2483 0 2.483 99 460* 525*
Virginia State C. 1^05 1732 2232. 905 3137 97.9 865* 462*
STinston-Salem State 695 102.5 1637 83 1720 97.8 448* 268
’■'Extrapolated or Interpolated
TABLE 38
PREDOMINANTLY BIJ^CK FOUR-YEAR INSTITUTIONS OF HIGHER 171
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1973 - 1974
Degrees
Full- Part- Conferred
Private Institutions Male Female Time Time Total Freshmen B.A./B.S
Allen U. 193 148 341 0 341 112 132
Barber-Scotia C. 186 268 436 18 454 263 78
Benedict C. 569 705 1255 19 1274 336 297
Bennett C. 0 534 534 0 534 177 72
Bethune-Cookman C. 536 623 1159 0 1159 382 276
Bishop C. 779 651 1011 419 1430 318 282
Claflin C. 310 501 791 20 811 268 154
Clark C. 471 844 1245 70 1315 419 172
Daniel Payne C. 195 156 351 0 351 177 44
Dillard U. 686 324 1004 6 1010 312 183
Edward Waters C. 245 269 470 44 514 118 121
Fisk U. 693 694 1279 108 1387 553 274
Florida Memorial C. 330 419 723 26 749 243 153
Hampton Institute 069 1300 1389 830 2269 596 484
Howard U. 3008* 3007* 5521 494 6015 1342 1013
Huston-Tillotson C. 391 308 661 38 699 385 102
Jarvis Christian C. 274 306 571 9 580 209 102
Johnson C. Smith U. 587 491 1066 12 1078 386 185
Knoxville C. 359 392 741 10 751 179 157
Lane C. 353 348 689 12 701 245 201
Lemoyne-O^ven C. 328 462 736 54 790 236 126
Livingstone C. 400 338 738 0 738 260 154
Miles C. 442 608 864 186 1050 345 2.22
Mississippi Ind. C. 143 168 311 0 311 75 57
Morehouse C. 1209 1203 6 1209 420 179
Morris C. 125 184 309 0 309 93 117
Morris Brown C. 581 802 1191 192 1383 415 211
Oakwood C. 429 516 890 55 945 355 130
Paine C. 313 415 728 0 728 277 86
Paul Quinn C. 275 229 468 36 504 310 68
Philander Smith C. 290 422 640 72 712 207 123
Rust C. 24 7 443 588 102 690 196 154
St. Augustine's C. 647 841 1413 75 1488 653 200
St Paul's C. 236 243 459 20 479 165 93
Shaw U. 683 530 1201 12 1213 682 265
Spelman C. 1129 1122 7 1129 451 216
Stillman C. 272 350 618 4 622 322 130
Talladega C. 189 271 460 0 460 158 105
Texas C. 283 273 529 27 556 166 98
Tougaloo C. 275 444 719 0 719 241 159
Tuskegee Institute 1442 1413 2731 124 2855 1127 386
Virginia Union U. 664 665 3147 182 1329 454 233
Vorhees C, 294 443 729 8 737 327 112
Wilberforce U. 521 626 1147 0 1147 425 181
Wiley C. 292 252 523 21 544 295 78
Xavier U. 694 935 1499 130 1629 505 o/.r.
*Cxtrapolated or Interpolated
TABLE 39 172
PREDONTMANTLY BLACK FOUR “YEAR INSTITUTIONS OF HIGHER
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1973 - 1974








Alabama A. fic M U. 1688 1802 2309 1181 3490 491 432
Alabama State U. 854 1710 2236 328 2564 471 668
Albanj^ State C. 768 965 1603 130 1733 700 294
Alcorn State U. 1083 1485 2246 322 2568 203 537
Bowie State C. 1155 1049 1718 486 2204 371* 267
Central State U. 1230 869 1952 147 2099 479 424
Cheyney State C. 1065 1031 1954 142 2096 400 341
College of V. I. 236 333 569 0 569 97 100
Coppin State C. 639 1603 1311 931 2242 233 247
Delaware State C. 958 762 1674 46 1720 558 319
Elizabeth City St. U.. 519 597 1059 57 1116 304 233
Fayetteville State U.. 765 1025 1691 99 1790 550 224
Florida A & M U. 2336 2157 4128 365 449 3 1535 781
Ft. Valley State C. 745 910 1655 0 1655 282 434
Grambling State U. 1744 1883 3447 180 3627 1057 692
Jackson State U. 2075 2260 3970 365 4335 1457 334
Kentucky State U. 971 931 1255 647 1902 505 189
Langston U. 669 609 1160 118 1278 37^ 187
Lincoln U. (Pa.) 553 498 1047 4 1051 361 172
Mississippi Valley 1199 1334 2289 244 2533 748 337
Morgan State U. 1960 2067 3727 300 4027 818 725
M. Carolina A iSt T 2232 1881 3792 321 4113 945 625
N. Carolina Central 1292 1896 3030 158 3188 792 646
Prairie View A &. M 444* 700'^^ 1040 104 1144 592* 534
Savannah State C. 963 1033 1789 257 2046 331 363
S. Carolina State C. 1042 1365 2017 390 2407 616 405
Southern U. 2877 3853 6399 331 6730 1305 1284
Tennessee State U. 1774 1873 3270 377 3647 855 535
Texas Southern U. 2948 2825 ^581 1192 5773 1030 588
U. of Arkansas 1273 1018 2096 195 2291 454 433
Virginia State C. 1468 1676 2763 381 3144 961 501
Winston-Salem 658 995 1554 99 1653 387 "’ll
''"Extrapolated or Interpolated
TABLE AO
^FEDONIISIANTI.Y BLACK FOUR-YEAR INSTITUTIONS OF HIGHER
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUPEIATE DEGREE PRODUCTIVITY

















































Male Female Time T ime Total
203 242 445 0 445
19/-- 26? 446 11 457
538 724 1238 24 1262
572 572 0 572
609 675 1234 0 1284
767 476 942 301 124?
321 499 799 21 820
543 032 1348 127 1475
209 13^ 32? 20 343
303 802 1105 0 1105
297 266 493 70 563
641* 719* 1295 65 1360
151 170 292 29 321
996 1575 2104 467 2571
2960*2960* 5372*548* 5920
312 2^-2 517 37 554
228 279 504 3 507
605 565 11^9 21 1170
2] 6 185 399 2 401
348 332 666 14 680
328 468 76? 33 796
484 317 801 0 801
416 480 708 188 896
85 79 164 0 164
1281 1270 11 1281
169 226 395 0 395
724 876 1490 110 1600
465 523 013 75 988
263 38? 646 0 6^6
28A 237 491 30 521
17A 23^ 284 174 458
276 438 624 90 714
910 1022 1874 58 1932
256 255 499 12 511
781 602 1380 3 1383
720 720 0 720
277 386 657 6 66?
198 275 471 2 473
280 265 545 0 545
305 458 743 20 763
1170 1487 2572 85 2657
642 682 1002 322 1324
337 518 855 0 855
528 524 1052 0 1052.
289 244 502 31 533




















































PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF RICHER
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUP.EATE DEGREE PRODUCTIVITY
Academic Year: 1974 - 1975
Degrees
Full- Part- Percent Conferred
Public Institutions Male Female Time Time Total Bl ack Freshmen B.A./B.S.
Alabama A &■ M U. 1193 1373 2566 0 2566 88.1 631* 453
Alabama State U. 927 1385 1300 512 2312 99.6 437 468
Albany'' State U. 731 971 1568 134 1702 97.5 767 360
Alcorn State U. 1017 1366 2227 156 2383 99.5 625* 489
Bowie State C. 907 761 1532 136 1668 74.3 378* 254
Central State U 1103 651 1544 210 175^ 94.5 505* 236
Cbeyney State C. 1118 Qsg 1961 116 2077 73.9 4-94* 191
College of V I. 192 347 539 0 539 114* 77
Coppin State C. 609 1^44 1671 382 2053 93.4 491 314
Delaware State C. 897 664 1544 17 1561 67.1 522* 318
Elizabeth City U. 486 601 974 113 1087 92.9 423* 226
Fayetteville State 785 1063 1703 55 18^8 96.7 547 361
Florida A & M U. 1917 1822 2620 1119 3739 9A.8 1375* 703
Fort Valley State 111 860 1637 0 1637 95.7 328 357
Grambling State U. 1607 1600 3008 199 3207 98.8 1202* 306
Jackson State U. 2210 2036 3934 312 A246 96.6 23A3* 571
Kentuck)'' State U. 788 757 743 802 1545 73.2 502* 183
Langston U. 637 500 1119 18 1137 96.1 374 163
Lincoln U. (Pa.) 554 516 1065 5 1070 94.7 388* 206
Mississippi Valley 1216 1243 2078 381 2459 99.9 790* 405
Morgan C. 1764* 1764* 3243 285 3528 93.4 1014* 663
N. Carolina A &. T 2051 1794 3560 285 •^8^5 97.7 1049* 787
N. Carolina Central 960 1463 2204 219 2423 97.4 872* 542
T^rairie View A &. M 152Q 1452 2844 137 2981 98.4 501* 472*
Savannah State C. 1010 1108 2002 116 2118 91.1 260* 276*
S. Carolina State C. 1066 1483 2177 372 2549 98.7 6AA 357
Southern U. 2792 3106 5357 541 5898 98.3 922* 859
Tennessee State U. 1685 1762 2954 493 3447 95.4 616* 386
Texas Southern U. 2106 1757 2147 1716 3863 91.8 743* 434
U. Arkansas 879 993 1690 182 1872 91.5 592* 307
Virginia State C. 1391 1708 2705 394 3099 Q6.7 1024* 538
Winston-Salem State 688 1047 1596 139 1735 98.1 428* 3]'=
’'Extrapolated or Interpolated
TABLE 42
PREDOMINANTLY BLACK FOUR“YEAR INSTITUTIONS OF HIGHER 175
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGP>E,E PRODUCTIVITY
Academic Year: 1975 - 1976








Allen U. 332 365 694 3 697 313 151*
Barber-Scotia C. 195 285 463 17 480 132 73*
Benedict C. 628 993 1615 11 1626 633 300*
Bennett C. 579 469 110 579 155 105*
Bethune-Cookman C. 690 830 1499 21 1520 598 249*
Bishop C. 989 872 1344 517 1861 739 180
Claflin C. 362 561 903 20 923 302 147*
Clark C. 632 1031 1643 20 1663 606 191
Daniel Payne C. 245 161 392 14 406 130 47*
Dillard U. 341 371 1192 20 1212 449 181*
Edward Waters C. 319 314 570 63 633 139 126*
Fisk U. 602* 650* 1210 42 1252 309 278
Florida Memorial C. 345 247 561 31 592 170 98*
Hampton Institute 1011 1608 2336 283 2619 652 542
Howard U. 3140* 3145* 5751 534 6285 1320 931
Huston-Tillotson C. 418 270 638 50 688 164 105*
Jarvis Christian C. 194 204 394 4 398 79 11 9*
Johnson C. Sm.ith U. 716 661 1339 38 1377 430 191*
Knoxville C. 564 414 963 15 978 467 105*
Lane C. 351 325 645 31 676 164 138
Lemoyne-Owen C. 480 647 1067 60 1127 437 70*
T.ivingstone C. 512 345 854 3 857 263 124*
Miles C. 580 665 1121 124 1245 350 175*
Mississippi Ind. C. 165 202 241 126 367 115 61*
Morehouse C. 1353 1353 0 1353 476 188
Morris C. 283 289 561 11 572 203 115*
Morris Brown C. 737 906 1533 110 1643 719 215
Oakwood C. 462 560 927 95 1022 371 122*
Paine C. 328 467 753 42 795 241 77*
Paul Quinn C. 301 236 503 34 537 115 67
Philander Smith C. 390 360 616 134 750 266 118*
Rust C. 280 507 787 0 787 299 108*
S t. Augus tine's C.
St. Paul's C.
639 890 1466 63 1529 381 236*
289 305 564 30 594 203 117*
Shaw U. 923 632 1526 29 1555 359 344*
Spelman C. 1244 1231 13 1244 409 219*
S ti1Iman C. 320 465 752 33 785 236 112*
Talladega C. 220 332 541 11 552 181 92*
Texas C. 316 328 622 22 644 292 62*
Tougaloo C. 270 518 715 73 788 228 149*
Tuskegee Institute 1631 1662 3125 168 3293 910 95*
Virginia Union U. 695 662 1233 124 1357 393 591
Vorhees C. 417 601 ]018 0 1618 327 116
Wilberforce U. 596 563 1159 0 1159 466 167
Wiley C. 362 303 632 33 665 221
Xavier U. 738 1027 1572 193 1765 35P ':><i
^Extrapolated or Interpolated
TABLE 43
PREDOMINANTLY BLACK FOUR-YEAR INSTITUTIONS OF HIGHER 176
EDUCATION, UNDERGRADUATE ENROLLMENT AND
BACCALAUREATE DEGREE PRODUCTIVITY
Academic Year: 1975 - 1976
Degrees
Full- Part- Conferred
Public Institutions Male Female Time Time Total Freshmen B.A./B.S.
Alabama A & M U. 2358 2167 3257 1268 4525 772 474
Alabama State U. 1254 1610 2643 221 2864 811 441
Albany State U. 910 1186 1922 174 2096 993 273
Alcorn State U. 1348 1500 2434 414 2848 1047 390
Bowie State C. 1003 990 1380 613 1993 386 305
Central State U. 1306 994 1943 357 2300 532 208
Cheyney State C. 1173 1244 1766 651 2417 589 388
College of V. I. 755 1230 465 1520 1985 131 82
Copnin State C. 788 1583 2081 290 2371 665 340
Delaware State C. 882 851 1621 112 1733 487 261
Elizabeth City St. U . 725 904 1498 131 1629 543 201
Fayetteville St. U. 864 1138 1928 74 2002 602 364
Florida A & M U. 2617 2555 4368 804 5172 1215 609
Fort Valley State C. 850* 861* 1711 0 1711 421 287
Grambling State U. 1776 2153 3460 469 3929 1348 281
Jackson State U. 3932 3786 5136 2582 7718 3230 881
Kentucky State U. 1197 977 1318 856 2174 500 163
Langston U. 637 516 1103 50 1153 364 164
Lincoln U. (Pa.) 607 571 1166 12 1178 416 191
Mississippi Valley U..1424 1591 2671 344 3015 832 409*
Morgan State U. 2590 2780 3516 1854 5370 1211 658
N. Carolina A 6c T U. 2029 2482 3440 1071 4511 1154 763
M. Carolina Central 1365 2749 3345 769 4114 952 615
Prairie View A & M 1254 2690 2282 1662 3944 411 441*
Savannah State C. 662 1690 1879 473 2352 189 232*
S. Carolina St. U. 1168 1735 2589 314 2903 743 449
Southern TJ. 3953 4123 6189 1887 8076 539 774*
Tennessee State U. 2082 2930 3203 1809 5012 378 382*
Texas Southern U. 3221 3742 4486 2477 6963 457 445*
U. of Arkansas 1210 1344 2338 216 2554 731 307
Virginia St. C. 2895 3094 351“^ 2474 5989 1088 564*





CATEGORIES CLASSIFYING PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION
INSTITUTIONS BY THE SIZE OF THE TOTAL UNDERGRADUATE ENROLLMENT
CODE UNDERGRADUATE ENROLLMENT
Category A 0 - 499
Category B 500 - 999
Category C 1,000 - 1,499
Category D 1,500 - 2,999
Category E 3,000 - 9,999
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TABLE 45
CODES FOR PREDOMINANTLY BLACK FOUR-YEAR PRIVATE HIGHER EDUCATION INSTITUTIONS
DURING THE PERIOD 1966-1976
Code Institution
PV (1) Allen University
PV (2) Barber-Scotia College
PV (3) Benedict College
PV (4) Bennett College
PV (5) Bethune-Cookman College
PV (6) Bishop College
PV (7) Claflin College
PV (8) Clark College
PV (9) Daniel Payne College
PV (10) Dillard University
PV (11) Edward Waters College
PV (12) Fisk University
PV (13) Florida Memorial College
PV (14) Hampton Institute
PV (15) Howard University
PV (16) Huston-Tillotson
PV (17) Jarvis-Christian College
PV (18) Johnson C. Smith University
PV (19) Knoxville College
PV (20) Lane College
PV (21) Lemoyne-Owen College
PV (22) Livingstone College
PV (23) Miles College
PV (24) Mississippi Industrial College
PV (25) Morehouse College
PV (26) Morris College
PV (27) Morris Brown College
PV (28) Oakwood College
PV (29) Paine College
PV (30) Paul Quinn College
PV (31) Philander-Smith College
PV (32) Rust College
PV (33) Saint Augustine's College
Saint Paul's CollegePV (34)
PV (35) Shaw University
PV (36) Spelman College
PV (37) Stillman College
PV (38) Talladega College
PV (39) Texas College
PV (40) Tougaloo College
PV (41) Tuskegee Institute
PV (42) Virginia Union University
PV (43) Voorhees College
PV (44) Wilberforce University
PV (45) Wiley College
PV (46) Xavier University
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TABLE 46
CODES FOR PREDOMINANTLY BLACK-FOUR YEAR PUBLIC HIGHER
EDUCATION INSTITUTIONS, (CODES TO BE USED FOR
IDENTIFICATION OF INSTITUTIONS BY ENROLLMENT
CATEGORIES) DURING THE PERIOD 1966-1976
Code Institution
PU (1) Alabama State University
PU (2) Albany State College
PU (3) Alcorn State University
PU (4) Bowie State College
PU (5) Central State University
PU (6) Cheyney State College
PU (7) College of the Virgin Islands
PU (8) Coppin State College
PU (9) Delaware State College
PU (10) Elizabeth City State University
PU (11) Fayetteville State University
PU (12) Florida Agricultural and Mechanical University
PU (13) Fort Valley State University
PU (14) Grambling State University
PU (15) Jackson State University
PU (16) Kentucky State University
PU (17) Langston University
PU (18) Lincoln University, Pennsylvania
PU (19) Mississippi Valley State University
PU (20) Morgan State University
PU (21) North Carolina Agricultural and Technical University
PU (22) North Carolina Central University
PU (23) Prairie View Agricultural and Mechanical University
PU (24) Savannah State College
PU (25) South Carolina State
PU (26) Southern University, Baton Rouge, Louisiana
PU (27) Tennessee State University
PU (28) Texas Southern University
PU (29) University of Arkansas at Pine Bluff
PU (30) Virginia State College
PU (31) Winston-Salem State University
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TABLE 47
PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS, AS CATE¬
GORIZED BY TOTAL UNDERGRADUATE ENROLLMENT, 1966-1967
I, Category A N= 6
A. Private N=6
PV(2), PV(9), PV(24), PV(32), PV(38), PV(39)
B. Public N=0
II. Category B N= 28
A. Private N=23
PV(1), PV(4), PV(7), PV(8), PV(ll), PV(16), PV(17), PV(21),
PV(22), PV(25), PV(26), PV(28), PV(29), PV(30), PV(31),
PV(34), PV(36), PV(37), PV(40), PV(43), PV(44), PV(45)
B. Public N=5
PU(5), PU(9), PU(IO), PU(ll), PU(19)
III. Category C N=17
A. Private N=12
PV(3), PV(5), PV(6), PV(IO), PV(12), PV(18), PV(19), PV{20),
PV(23), PV(27), PV(33), PV(35)
B. Public N=5




PU(1), PU(2), PU(4), PU(6), PU(7), PU(12), PU(16), PU(17),








PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS,
AS CATEGORIZED BY TOTAL UNDERGRADUATE ENROLLMENT, 1967-1968I.Category A N = 7
A. Private N=7
PV(2), PV(9), PV(17), PV(24), PV(34), PV(38),
PV(39)
B. Public N=0II.Category B N = 26
A. Private N=21
PV(1), PV(4), PV(7), PV(ll), PV(13), PV(16), PV(19),
PV(21), PV(22), PV(26), PV(28), PV(29), PV(30), PV(31),
PV(32), PV(36), PV(37), PV(40), PV(43), PV(44),
PV(45)
B. Public N=5
PU(8), PU(9), PU(IO), PU(ll), PU(19)III.Category C N = 18
A. Private N=14
PV(3), PV(5), PV(6), PV(8), PV(IO), PV(12), PV(18),
PV(20), PV(23), PV(25), PV(27), PV(33), PV(35),
PV(46)
B. Public N=4




PU(1), PU(2), PU(3), PU(4), PU(6), PU(7), PU(14),
PU(15), PU(16), PU(17), PU(20), PU(25), PU(26),








PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS,
AS CATEGORIZED BY TOTAL UNDERGRADUATE ENROLLMENT, 1968-1969I.Category A N = 4
A. Private N=4
PV(9), PV(24), PV(34), PV(39)
B. Public N=0II.Category B N = 26
A. Private N=24
PV(1), PV(2), PV(4), PV(5), PV(7), PV(IO), PV(13),
PV(16), PV(17), PV(19), PV(21), PV(22), PV(26),
PV(28), PV(29), PV(30), PV(31), PV(32), PV(36),
PV(37), PV(38), PV(40), PV(43), PV(45)
B. Public N=2
PU(8), PU(IO)III.Category C N = 21
A. Private N=14
PV(3), PV(8), PV(ll), PV(12), PV(18), PV(20), PV(23),
PV(25), PV(27), PV(33), PV(35), PV(42), PV(44),
PV(46)
B. Public N=7




PU(1), PU(2), PU(3), PU(4), PU(7), PU(14), PU(17),
PU(20), PU(25), PU(31)V.Category E N = 15A.. Private N=2
PV(15), PV(41)
B. Public N=13
PU(6), PU(13), PU(15). PU(16), PU(21), PU(22), PU(23),
PU(24), PU(26), PU(27, PU(28), PU(29), PU(30)
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TABLE 50
PPJilDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS,
AS CATEGORIZED BY TOTAL UNDERGRADUATE ENROLLMENT, 1969-1970I.Category A N = 6
A. Private N=6
PV(9), PV(24), PV(26), PV(30), PV(39). PV(45)
B. Public N=0II.Category B N = 21
A. Private N=20
PV(1), PV(2), PV(4), PV(7), PV(IO). PV(ll), PV(16).
PV(17). PV(21), PV(22), PV(25), PV(28), PV(29),
PV(31), PV(32), PV(34), PV(37), PV(38), PV(40),
PV(43)
B. Public N=1
PU(8)III.Category C N = 21
A. Private N=14
PV(5). PV(8), PV(12), PV(13), PV(18), PV(19), PV(20),
PV(23). PV(33). PV(35), PV(36), PV(42). PV(44),
PV(46)
B. Public N=7
PU(5), PU(IO), PU(ll). PU(12), PU(18), PU(19), PU(32)IV.Category D N = 15
A. Private N=4
PV(3), PV(6), PV(14), PV(27)
B. Public N=ll
PU(1), PU(2), PU(3). PU(4). PU(6), PU(7). PU(9),




PU(13), PU(15). PU(16), PU(17), PU(21), PU(22),
PU(23), PU(24), PU(27), PU(28). PU(29), PU(30)
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TABLE 51
PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS.
AS CATEGORIZED BY TOTAL UNDERGPxADUATE ENROLLMENT, 1970-1971I,Category A N = 23
A. Private N=4
PV(9). PV(24), PV(30), PV(34)
B. Public N=0II.Category B N = 23
A. Private N=23
PV(1), PV(2), PV(4). PV(7). PV(IO). PV(ll), PV(13).
PV(16), PV(20). PV(21), PV(22), PV(26), PV(28),
PV(29), PV(31). PV(32), PV(36), PV(37). PV(38),
PV(39), PV940), PV(43), PV(45)
B. Public N=0III.Category C N = 22
A. Private N=14
PV(3). PV(5), PV(8), PV(12). PV(17). PV(18), PV(19),
PV(23), PV(25), PV(33), PV(35). PV(42), PV(44),
PV(46)
B. Public=8
PU(8), PU(9), PU(IO), PU(ll), PU(12), PU(18), PU(19).
PU(32)IV.Category D N = 16
A. Private N=4
PV(6). PV(14), PV(27), PV(41)
B. Public N=12
PU(1), PU(2). PU(3). PU(4), PU(5). PU(6). PU(7),




PU(13), PU(15). PU(16), PU(21), PU(22), PU(23).
PU(24), PU(27), PU(28), PU(29). PU(30), PU(31)
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TABLE 52
PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS,
AS CATEGORIZED BY TOTAL UNDERGRADUATE ENROLLMENT, 1971-1972I.Category A N = 4
A. Private N=4
PVCD. PV(9), PV(24), PV(30)
B. Public N=0II.Category B N = 24
A. Private N=23
PV(2), PV(4), PV(7),PV(10), PV(ll), PV(13), PV(16),
PV(17). PV(20), PV(21), PV(22), PV(26), PV(28),
PV(29), PV(31), PV(32), PV(34), PV(37), PV(38),
PV(39), PV(40), PV(43), PV(45)
B. Public N=1
PU(8)III.Category C N = 17
A. Private N=13
PV(3), PV(5), PV(8), PV(12), PV(18), PV(19), PV(23),
PV(25), PV(33). PV(35), PV(36), PV(42), PV(44)
B. Public=4
PU(ll), PU(12), PU(18), PU(19)IV.Category D N = 20
A. Private N=4
PV(6), PV(14), PV(27), PV(46)
B. Public N=16
PU(1), PU(2), PU(3), PU(4), PU(5), PU(6), PU(7),
PU(9), PU(IO), PU(14), PU(17), PU(20), PU(25),




PU(13), PU(15), PU(16), PU(21), PU(22), PU(23),
PU(24), PU(27), PU(28), PU(29), PU(31)
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TABLE 53
PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS,
AS CATEGORIZED BY TOTAL UNDERGPJi^DUATE ENROLLMENT, 1972-1973I.Category A N = 6
A. Private N=6
PV(1), PV(9), PV(23), PV(24), PV(30), PV(38)
B. Public N=0II.Category B N = 23
A. Private N=22
PV(2), PV(4), PV(7), PV(ll), PV(13), PV(16),
PV(I7), PV(I9), PV(20), PV(21), PV(22), PV(26),
PV(28), PV(29), PV(31), PV(32), PV(34), PV(37),
PV(39), PV(40), PV(43), PV(45)
B. Public N=1
PU(8)III.Category C N = 14
A. Private N=ll
PV(3), PV(5), PV(8), PV(IO), PV(12), PV(18),
PV(25), PV(33), PV(35), PV(36), PV(42)
B. Public N=3
PU(ll), PU(18), PU(19)IV.Category D N = 17
A. Private N=4
PV(6), PV(14), PV(27), PV(46)
B. Public N=13
PU(3), PU(4), PU(5), PU(7), PU(9), PU(IO), PU(12),




PU(1), PU(2), PU(6), PU(13), PU(15), PU(16), PU(21),




PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS,
AS CATEGORIZED BY TOTAL UNDERGRADUATE ENROLLMENT, 1973-1974I.Category A N = 7
A. Private N=7
PV(1), PV(2), PV(9), PV(24), PV(26), PV(34),
PV(38)
B. Public N=0II.Category B N = 22
A. Private N=21
PV(4), PV(7), PV(ll), PV(13), PV(16), PV(17),
PV(19), PV(20), PV(21), FV(22), PV(23), PV(28),
PV(29), PV(30), PV(31), PV(32), PV(37). PV(39),
PV(40), PV(43), PV(45)
B. Public N=1
PU(8)III.Category C N = 17
A. Private n=14
PV(3), PV(5), PV(6), PV(8), PV(IO), PV(12), PV(18),
PV(25), PV(27), PV(33), PV(35), PV(36), PV(42),
PV(44)
B. Public N=3




PU(2), PU(3), PU(4), PU(5), PU(6). PU(7), PU(9),
PU(IO), PU(12), PU(14). PU(17), PU(20), PU(24),




PU(1), PU(13), PU(15), PU(16). PU(21), PU(22).
PU(23), PU(27), PU(28), PU(29), PU(31)
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TABLE 55
PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS,
AS CATEGORIZED BY TOTAL UNDERGRADUATE ENROLLMENT, 1974-1975I.Cate<yory A N = 9
A. Private N=9
PV(1), PV(2), PV(9), PV(13), PV(19), PV(24),
PV(26), PV(31), PV(38)
B. Public N=0II.Category B N = 20
A. Private N=20
PV(4), PV(7), PV(ll), PV(16), PV(17), PV(20),
PV(21), PV(22), PV(23), PV(28), PV(29), PV(30),
PV(32), PV(34), PV(36), PV(37) , PV(39) , PV(40),
PV(43), PV(45)
B, Public N=0III.Category C N = 17
A. Private N=ll
PV(3), PV(5), PV(6), PV(8), PV(IO), PV(12), PV(18),
PV(25), PV(35), PV(42), PV(44)
B. Public N=6
PU(8), PU(ll), PU(17), PU(18), PU(19), PU(30)IV.Category D N = 22
A. Private N=5
PV(14), PV(27), PV(33), PV(41), PV(46)
B. Public N=17
PU(1), PU(2). PU(3), PU(4), PU(5), PU(6), PU(7),
PU(9), PU(IO), PU(12), PU(14), PU(20), PU(23),








PREDOMINANTLY BLACK FOUR-YEAR HIGHER EDUCATION INSTITUTIONS,
AS CATEGORIZED BY TOTAL UNDERGRADUATE ENROLLMENT, 1975-1976I.Category A N = 4
A. Private N=4
PV(2), PV(9), PV(17), PV(24)
B. Public N=0II.Category B N = 20
A. Private N=20
PV(1), PV(4). PV(7), PV(ll), PV(13). PV(16). PV(19),
PV(20), PV(22). PV(26). PV(29), PV(30). PV(31),
PV(32), PV(34), PV(37), PV(38), PV(39), PV(40),
PV(45)
B. Public N=0III.Category C N = 13
A. Private N=ll
PV(IO), PV(12), PV(18), PV(21), PV(23), PV(25),
PV(28), PV(36), PV(42), PV(43, (PV(44)
B. Public N=2
PU(18), PU(19)IV.Category D N = 26
A. Private N=9
PV(3), PV(5), PV(6), PV(8), PV(14), PV(27) PV(33),
PV(35), PV(46)
B. Public N=17
PU(2), PU(3), PU(4), PU(5), PU(6), PU(7), PU(8),
PU(9), PU(IO), PU(ll), PU(12), PU(13), PU(17),




PU(1), PU(13), PU(15), PU(16), PU(20), PU(21),















College Park, Georgia 30337
(404) 762-9198 (9-5 T-TTl)
Dear
My name is Sarah E, Moten; I am a doctoral student at Atlanta University
majoring in Educational Administration. I am at the stage in my studies of
compiling the data for a dissertation. My research is concerned with the
growth patterns of predominantly Black institutions, 1966-1976. Once this
data has been analyzed, I feel it will be of value to Black higher learning
institutions.
Your help is needed to make this a successful endeavor, eventhou^ I know
that you are very busy in the daily operations of your institution. Please
assign individuals to conqplete this questionnaire. The questionnaire should
be returned to me by October 6, 1978.
I certainly appreciate you taking time to assist me in this stage of my



















I realize that all of us are busy and have difficulty keeping abreast
of those obligations xdiich are necessary and required. I know that the daily
operations of your institution limit your time to participate in activities
that arc not directly related to your primary responsibilities.
On September 20, 1978. I sent an Institutional Profile Questionnaire to
your Institution and requested a reply by October 6, 1978; as of date, I have
not received a reply from your institution. Perhaps you misplaced the
questionnaire or have some questions about the instrument. In any event, I
would appreciate your taking a few minutes to check to see if you received
the questionnaire and If someone is in the process of completing it. If you
need another copy of the Instrument, please let me know immediately; if you
wish you may telephone me at the above number and I will put another one in
the mall immediately.
A number of the Institutional Profile Questionnaires have been returned.
However, I need to have most of them returned in order for my research to
be of value; and especially, I would like for Information from your institution
to be included in the data analysis. I need your assistance or your
designee's in helping with this research endeavor which I believe will be
of value to your institution as well as other predominantly Black colleges.
Thank you for your kindness and cooperation in this matter.
Sincerely
(Ms.) S. E. Moten
SOUTHERN ASSOCIATION OF COLLEGES AND SCHOOLS
795 Peachtree Street, N.E. • Atlanta, Georgia 30308
Phone 875-8011 Area Code 404
December 1, 1978
Ms. Sarah E. Moten
4001 Lakemont Drive
Apartment 23-F
College Park, GA 30337
Dear Ms. Moten:
I am pleased to officially extend to you an appointment as a
Commission on Colleges intern to begin January 2, 1979 and
continue through June, 1979. During the internship we hope
that you can become familiar with the general work and
operation of the Commission and, specifically, to do research
work on the historically Black colleges.
We will work with you in every way possible in the development
of a doctoral dissertation out of the study. ;
We hope that you will be able to accept the internship and









SOUTHLRN ASSOCIATION OF COLLtCiLS AND SCHOOLS
795 f’caclilrcc SIropI, N.E. • Atlanta, Georgia 30308
Phone 875-8011 Area Code 404
January 12, 1979
MEMORANDUM
To; Chief Executive Officers
Re; Ms. Sarah Moten, Intern with the Commission on Colleges
During the 1978-79 academic year, the Commission on Colleges of the
Southern Association of Colleges and Schools is fortunate to have working
in an intership position Ms. Sarah Moten who is also a doctoral student
in educational administration at Atlanta University. Ms. Moten has com¬
pleted all of her course work and examinations for the doctorate. She
is currently completing the research for her dissertation entitled "Growth
Patterns of Predominantly Black Four Year Colleges During 1966-76, With
Implications for the Future." We at SACS are delighted to see Ms. Moten
involved in this kind of vital research which will benefit all of our
institutions.
This letter is being written to request, of you and your institution
cooperation with and support for Ms. Moten in her efforts to carry out
her research. Specifically, we are asking you to cooperate with her in
completing the ten(lO) year Institutional Profile Questionnaire that is
being forwarded to all the predominantly Black institutions of higher
education. Ms. Moten is well involved in her research and has a schematic
perk chart which involves various deadlines that she needs to meet. Your
prompt response to the questionnaire referred to above by January 31 will
enable her to meet one of her earlier and most important deadlines.
The response from your institution will be treated in a confidential
manner. There will be no identification of institutions in any release
of data. Results of the study will be made available for your infor¬
ma t i on.
Page 2
Should you have any questions concerning the questionnaire or the study,
please call Ms. Sarah Moten at 404/875-8011,
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of Colleges and Schools




As per our telephone conversation, I am requesting
a copy of the Hist of Ifilack &3lleges and universities you
have compi1ed.
It is needed not only as vital information for the
Federation's Information and Minority Affairs Program,
but also to our Regional Touring Program, Dance Program
and Visual Arts Program.
I wish that space and time would allow me to tell you
in more detail of the use to which such a list can be put
by us, but I will send you a copy of our brochure for
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